2D 102 829
TITLE

INSTITUTION
SPONS AGENRCY
PUB DATE
GRANT

NOTE

EDRS PRICE

DESCRIPTORS

IDENTIFPIERS
ABSTRACT

DOCUNENT RERSUNE
98 CB 003 t82

The RFD Projects A Summary Report of the Developsment,
Pield Testing and Evaluation of a Nulti-Nedia Prograa
in Continuing Pducation for Adults. Third and rFinal
Annual Report.

Wisconsin Univ,, Madison, Univ. Extension.

ottig; of Education (DHEW), Washington, D.C.

Sep

0EG-0-72-0196 (324)

359p.; Photographs are illegible; For the first year
report, see ED 064 552; For the second year report,
see ED 066 662 : .

HP-$0.76 HC-$18.40 PLUS POSTAGE

*Adult Basic Bducation; *Adult Rducation Programs;
Annual Reports; Compensatory RBducation Prograss:
*Disadvantaged Groups; Economically Disadvantaged;
Educationally Disadvantaged; Home Study; Information
Dissemination; Mass Media; Multimedia Instruction:
*Program Descriptions; Program Evaluation:; *Rural
Rducation

RFD; *Rural Family Development Project

The Rural Family Development (RFD) Project endeavored

to instruct disadvantaged adults in basic skills through a
hose-based, multi-media system. The report, the last of three, is
divided into three sections. The first (18 pages) contains five
essays defining the basic positions taken by the RPD staff and
discussion of the influences these positions had on the design of the
project. The second section describes the RFD system (80 pages) as it
wvas implemented during the 20-week field test--a mediated systea
using television, information bulletins, home visits, radio, a
monthly Almanac, and toll-free 24-hour telephone service--and
evaluations (180 pages). An internal evaluation by the RFD staff and
the University of Wisconsin Psychometric lLaboratory determined, |
through a survey instrument and personal interviews, that the home
visit and media foramat were successfully received by the adult
students, An external evaluation by the Human factors Research
Laboratory reported mized responses to the way in which the media
vere used and as to hov well the objectives were met. The final
section (six pages) discusses project information dissemination.

(AG)



A
[ceco3 74 1

BEST COPY AVAILABLE

te RFD project

A Summary Report of the Development, Field Testing and Evaluation of a
Muiti-Media Program in Continuing Education for Adults

September, 1972

"PERMISSION TO REPRODUCE THIS COPY.
RIGHTED MATERIAL HAS BEEN GRANTED BY

Robert W. Winter, Jr.
Bd.ofRegents,U,o0fWis.

TO ERIC AND ORGANIZATIONS OPERATING
UNDER AGREEM™NIS WITH THE NATIONAL IN.
STTUTE OF EDUCATION FURTHER REFRO.
DUCTION OQUTSIDE THE ERIC SYSTEM RE-
QUIRES PERMISSION OF THE COPRYRIGHT
OWNER




ED102429

THE RFD PROJECT

A Summary Report of the Development, Field Testing and
Evaluation of a Multi-Media Program in Continuing
Education for Adults

September, 1972

RFD is funded by the U.S. Office of Education under the
authority of P.L. 89-750, Title III, Section 309(b). The
‘RFD grant number is OEG-0-72-0196(324). Opinions ex-
pressed in this publication do not necessarily reflect
the position or policy of the U.S. Office of Education,
and no official endorsement by that office should be
inferred.

Copyright © 1972 by The Board of Regents,

The University of Wisconsin System

ERIC , 3



TABLE OF CONTENTS

PAGE
THE RED POSTURE. + 4 4 o o o o o o o o s o o o 0 04 o 1
THE RED SYSTEM |
THE MEDIATED DELIVERY SYSTEM + 4 v v + o o o o+ o 18
AGENCY COORDINATION & MASS PROMOTION. + . . . v o 4
TELEVISION AND RADIOW + + + ¢ v o o s o o s ¢ ¢ o 55
ACTION LINE TELEPHONE « « « o o o o o o o ¢ o o+ o+ 68
HOME STUDYs + o v o o o o o o o o o o 0 o 0 040 479
HOME VISITORS o o + o o o o o o o o o o o o o o o 95
INTERNAL EVALUATION
INTRODUCTION & o 4 o o o o o o o o o o o o o o o108
THE CASE FOR EVALUATION EXPERIMENTS + « + o « + ,114
CHRERSVIATION, o TLavIsion Taess & cNT g
RFD TELEPHONE SURVEY REPORT - PARTICIPANTS. ., . .l144

RFD TELEPHONE SURVEY REPORT = TARGET POPULATION ,151
RFD TELEPHONE SURVEY REPORT - RANDOM SELECTION, ,154

TELEPHONE SURVEYS CONDUCTED BY WiS«RilLs o« o« + + 4157
PARTICIPANT SELECTION FOR THE EXPERIMENTAL TREAT-
MENT AND CONTROL GROUPS ¢ + v ¢ o o o o o o o 1 4171
DEVELOPMENT OF EVALUATION INSTRUMENTS « + + + + 4175
ANALYSIS OF DATA FROM WISCONSIN ADULT BASIC EDUCA-
TION ASSESSMENT BATTERY'. Ve e e e e e e 0219
RFD FIELD DEMONSTRATION TERMINATION SURVEY REPORT232
REPORT OF RFD POTENTIAL CLIENT-LIKE GROUP , , . 255
EVALUATION OF EFFECTIVENESS OF HOME VISITORS -
INTERVIEW QUESTIONNAIRE « + o o ¢ o o o o o o s 1265

EXTERNAL EVALUATION o o o o o o o o o o o o o o o ¢ 4282

INFORMATION AND REPORTING '+ o o o o o . o 4 v o v o 283

4

ERIC

Full Tt Provided by ERIC.



PREFACE

This is the third and final Annual Report of RFD, During
the three years it has béen in existence it has designed, |
field tested, evaluated, and reported on a multi-media
system for home-based continuing education for adults. Its
primary target audience were the members of that segment of
the population who are limited to their competence to
adequately function in common adult roles as they are cast
in the milieu of contemporary American society. The factors
which have tended to limit the competencies of adults derive
from a host of economic, social and psychological determin-
ants. They manifest themselves in d variety of ways tending
to create the general effect of hardship and limited oppor-

tunity.

The basic assumption taken by the RFD project was that hard-
ship and limited opportunities can be ameliorated by infusing
practical coping and basic educational skill information into
the individual's life. The way in which this was attempted
and the extent to which it was successful are related in

the pages of this report.

The first section contains a number of essays proffering
the basic positions taken by members of the RF) staff and
discussions of the influences these positions had on the
design of the project. The essays originally appeared in

the RFD Newsletter.

]!




The second section describes the RFD system as it was im-
plemented during the twenty-week field test. This is
followed by a discussion of the bifurcated evaluation. -The
first part was generated internally by the cooperative
efforts of the staffs of RFD, and the Psychometric Labora-
tory of the University of Wisconsin. The second is an
external accreditation by the Human Factors Research Labor-

atory of Colorado State University.

Lastly, a resume of the activiti s of the project in dis-

semlnating information about its operat1on is presented.

RFD is an heuristic in that it is not an idea advanced
because it is true but :ather becapse by thinking about it
and working with it, it may enable us to arrive at some-
thing that is true. Since its inception the RFD staff has
appealed to the pfofessions to participate in the dialogue
that has evolved the present work. The task is not finished,
but it is now up to those who would think about it and work

with it to bring it closer to fulfillment.

ER&C
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RFD is an adult basic education proje.t which uses three channels
of communication: television print, and person-to-person. There
are varjous theories of communication which account for the
factors that effect these forms of communication And RFD js
taking advantage of these theories. The following is a review of the
relevant theories of mass communication that are being utilized

in the RFD project, !

The “individual difference’ theory of mass communication. as
explained by Melvin De Fleur in Theories of Mass Communication,
states that the effect of mass communication varies from person

t0 person because each person is psychologically unique. However,
the theory states that if the general psychological make-up of the
audience can be determined, then the effect of mass communica:
tion can be predicted somewhat. Furthermore, if the people have
similar characteristics, they will have siinilar mass communication
folkways and thoughtways,

RFD utilizes this theory by recognizing the specia! charac.teristics
of the rural undereducated (e.g., being afraid to reveal short
comings, lacking adequate self-image, fearing competition. et:
and by preparing sperial televised and printed adult basic education
information that aliows for these characteristics. in “*Comimunica
tion Research” published in Current Trends in Social Psychology,
Paul Laczarfeld noted the potential effectiveness of this approach
when he said that broad collec.tives. aggregates or social cate:
gories—— ~such as rural undereducated adults--  -can rear t
uniformly to given stimuli, :

With such an understanding of its audience, RF 1) intends to change
both attitude and overt behavior of participating RFD members
The goal cf RFD is to provide the undereducated rural adult the
lite-coping ski'ls necessary to get nut ot the poverty cycle RFD
makes the assumption that the psychological processes are reiated



to overt behavior patterns in social settings. For instance:

A promotional film for RFD employs this assumption. The film
presents the dismal side of rural life, mentions the hopelessness
that many undereducated rural adults feel, and explains how
RFD can help. The film has yet to be aired; so success has yet
to be determined. But the film is not unlike commercially
successful attempts to persuade by appealing to such basic
psychological processes as anxiety, status, social approval, vanity
or sexual drives. )

However, as Festinger and others have noted, attempts to influence
someone else varies according to how attracted to the source the
other person is. And the typical RFD member is not particularly
attracted to educational TV, formal educational materials or
stufty old school teachers. So RFD will do as much as possible
to make itself attractive. Unlike typical ETV productions, RFD
shows will emphasize entertainment. Dramas, news shows, soap
operas will be formats for adult basic education materials. With
such entertainment, R D will be testing the "incidental learning”
theory Schramm nesents in his Television in the Lives of Our
Children.

RFD wiit not depend on television to effect overt behavior °
changes. As Festinger pointed out in his article ““Behavior Support
tor Opinion Change in a 1963 issue of Public Opinion Quarterly,
1ust because mass communication changes attitudes does not
necessarily mean overt behavior can be changed by mass commu-
nication. But, if RFD's television presentations change just
attitudes, TV will have done its job; because there are two

other communication methods RFD will utilize to effect overt
behavioral changes. One is specialized content lessons to be
mailed to the RFD member; an the second is personal visits

by professional teachers.

e
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RFD specislized content materials will be ordered by the RFD
member and sent to his home after he has sither ssen someth .19
on the RFD TV show that interests him or after he and his
visiting teacher have decided on an appropriate subject. Rural
undereducated adults receive little mail; so, this will be one more
way to impress the RFD member with the importance of the con-
tent. In addition, the RFD content materials will provide the
needed tangible instructional tools that are impossible to present
via television. These materials will reinforce and expand the infor:
mation presented on television and by the visiting para-professional
teacher, '

Lazarfeld, Berelson and Gaudet in People‘s Choice recognized the
importance of interpersonal communication in the cverall effect
of mass communication. So has RFD. Every week a teacher will
go to the home of the RFD member and talk. Whatever the RFD
member has picked up, either from TV or specialized content
materials, can be reinforced and amplified by the visiting teacher
The role of the RFD teacher will be crucial to effecting overt be-
havior changes. The relationship can be explained with the ABX
model . A’ would be the para-professional teacher. “’‘B°* would be
the RFD member, and X" would be the RFD project and content
materials.

PARA-PROFESSIONAL # RFD
RFD TEACHER ﬁ MEMBER

X

RFD
PROGRAM

As Newcomb suggested in *’An Approach to the Study of Commu-
nicative Acts”’: As the teacher {A) communicates with the RFD
member (B) about the content (X), they become dependent

“not only because the other’s eyes and ears provide an additional
source of information about X, but also because the other's
judgement provides a testing ground for sovial reality.” This
dependence will greatly influence the effect of the overall com
munication program of RFD,

After this brief explanation of RFD, it is possible to diagram the
communication network and show additional communication
patterns. See mode! upper left,

Notice the new eiements in this diagram: the participating RFD
member is in communication with non-RFD rural adults, both
those who have seen the RF D shows or promotions and those who
have not. Hence, RFD will be effecting a 2-step flow of informa-
tion and creating an opinion leader.

A 2-step flow of information occurs when the RFD member tells
his friend, who know nothing of the show, about something he has
learned via RFD. (RFD content is extremely practical stuff, so this
is sure to happen.} Likewise, when a friend who has seen the

show but isn't a member asks what's it all about, an opinion

leader is created. This is extremely beneficial for the adult

learner : recognition from others will be essential ‘or him to
continue in the program.

There are several other significant theories of mass and inter-
personal communication that apply to the RFD project, such as
Everett Roger's theory of the adoption process; and these theories
will be utilized by the RFD project. Their application to RFD
will be explained in future Newsletters.

9
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NEWSLETTER
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GR

WING PAINS

BORIS FRANK, PROJECT
DIRECTOR FOR RFD,
EXPRESSES HIS VIEWS

Aduit Basu. tducation as a profession in the United States is
voung. Fortunately, in the last several years the federal govern-
nent and various state agencies have recognized the need for a
rourdingted formal basic education program for our 25 million
votential chients. As a young field with limited professional ex-
pertise. ARt ic :xperiencing normal growing pains. We have some
problems  1ts ime we face up to them before they become in-
grown !'d ke to .onsider a few of these problems that we feel
strongly aboat at RFD

THE AMATEUR LOOK

Sinee ABE is a very young tield there is little specially produced
professional content material available to it. On the whole, ABE
materials are adaptations of elementary school texts. 3Several en-
hghtened commercial companies have recognized the need for
specially produced content, but the greatest burden fails on the
local teacher to prepare relevant ABE materials.

My hat 15 otf 10 those dedicated teac hers who have been creating
e wilieedd ematernials for therr learners.

But let’s Lace st - most ABE teachers are not equipped to prepare
ewiensive mdteridls  The art work and design are often bad, the
tysing done on an uld portable, run oft on a sickly mimeo. Good
mtentions and expert teachig capabilities unfor tunately do not
alvwadys resalt i prodos tion of the best immaterials.

For weveral years now we have rationdlized this method of produc.-
ot as essentas to the developiment of “individualized' materials.
Really 1t has it been g stopgap measure. There's 10 reason in
the worlid why we can’t develop a cential professional system for
vhividualization and personahization of teaching tools

Q
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Nu une wili deny that 10cal teachers and their «lents must . on
tinue to play a key role in the developmaent and pres. 1 iption ot
materials. But in talking to teachers in ABE, | have tound that
they are preparing most materials strictly in selt defense They
must either prepare units themnselves ur go without mater ials they
feel are relevant and pertinent Though there are a number of
fine commercial systems available, they do not satisfy many local
needs.

It's unfortunate to note that most of the materials used at some
of our largest ABE centers are prepared locally, and those na-
tionally prepared are used as supplements. This is backwards.
The nationally produced materials and concepts should be the
base of operations, and locally prepared materials developed only
when the national supply doesn‘t satisfy local needs.

As long as we force the well intentioned local ABE teacher to
prepare the majority of materials, the amateur look will remain

With the state of educational technology at such a high level in

. other fields, it behooves us to harness these new techniques for

ABE. It is time we make available to local teachers materials that
utilize quality production techniques. Since it does not seem to
be economically feasible for commercial publishers to take on the
developmental task, | suggest, because it is essential to the profes-
sicnal growth of ABE, that we establish a national center for
materials development.

This national center should carry on research, produce experi-
mental materials, and work closely with coinmercial publishers
as a central coordinating agency. It should include content
development experts, research specialists, evaluation experts and
professional communicators including graphic artists, radio and
television production specialists, audiovisual specialists, and print
media specialists. Materials development must be a team effort
by all these people. We can no longer condone development of

materials on a high quality concept level but at the lowest possible
design and execution level. The design process|must b integrated
into the total developmental process. \ :

Most ABE materials now beiry used dre not de-ligned Lo Lommu
nicate. The covers, page layouts, and illustrations (o not moti
vate. We are educators, but we are also cornmunin gtors 1t 1s
time that we devote some of our resour es to communicating
by utilicing proven motivational design tec. hniques

THE LAST MINUTE SYNDROME

It is a very sad fact that most federally-sponsored proposals sub-
mitted by educational institutions are developed at the fast min
ute. | would venture to say that in a majority of Lases educ.ators
develop major proposals in a rush, creating then in the two or
three weeks preceding the submission deadline and mailing them
at the last second—the way most Americans send in thei. income
tax returns just before midnight April 15. Rather than taking
the many months really necessary for the developmental process,
proposal writers dash out their documents, hoping that weight
rather than substance will prevail. There are still thos: who think
that the heavier the proposal. the more money you get

Itis absolutely essential that we, as the proposal creators, spend
more time on pre-planning stages, especially working on the
definition of needs of our particutar clientele. Proposuls should
be very systematically on the basis of the needs we identity

Part of the responsibility for systematic developiment of proposals
lies, of course, with the U. S. Office of Fduc ation and the eval
ators they bring in 10 select the proje ts 1o be tunded 1t s g 1o
them to recognize thuse proposals that have bien very - arefadly
prepared with a sound foundation bascd on « hent nesds,  A-
soon as the writers realize that the Office of | v ation - now
funding only carefully developed projiosals, the Sl ddoash Lt
minute proposal will no longer be subnntted.
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THE PLANNING STAGE |

Most ABE operational proposals call for the first months of the
nroject year to be devoted to planning, with implementation
duting the: final months of the first year. The operational phase
extends Into the second year, with terminal evaluation in the last
two or three months of the project.

Most project planners devote too little time to the developmental
stage. The most successful are those who have devoted the entire
tirst year to the creative process.

At RFD we are using the first year to develop creative materials,
create a detailed philosophical approach, prepare a viable curricu-
lutn model and carefully study the needs of our clients. In this
way we are¢ capable of creating a truly innovative approach to
rural ABE. This total concern for the creative process and the
lack of a need for devoting most of our time to implementing
operational procedures in the early stages has enabled- us to come
up with some very exciting new approaches to the treatment of
ABE problerms that will have. | am sure, a very far reaching effect
on continuing education in the coming years.

l am pleased to say the Otfice of Education has fully supported
this planning time concept. | r‘ecommend very strongly, there-

- fore. that atl special demons ration projects that hope to be
innovative include enough time for the creative process to deveiop
in & normal way. It isonly by trial and error in most cases that
we can discover if the creative process is working. A great -eal of
time 1s needed just 1o sit and think about the problems and to
have brainstorming sessions that will enable us to open up new
vistas and approaches to future developments in our field.

THE BUDGET

Most ABE special projects have severe budgetary shortcomings.

in the past. hudgets were usually too low. Recently the Office of
Education has moved toward funding fewer projects, but funding
those they do support on a much higher level. This is an ex-
treimely pealthy development that will insure more professionalism
n ABE. 1ts 'much more important to fund a few projects ex-
trerly well - creative and innovative projects that will contribute
significantly to the national picture-—than it is to spread available
tunds so thin that all projects suffer.

Salaries have been too low in most cases. | believe we must start
mcreasing the budgetary allotments for professional ABE staff.

it we are guing to attract the best talent for development and exe-
wution of our projects. it is essential that we be competitive with
other fields for taient. or better yet, we should orfer higher
sdlaries than other fields in order to attract the very best possible
talent

Projects should include substantial funds for communications
design  [f we need the services of an artist, adequate funds should
be included 1n the budget to have a good one . . . not minimum
wages for a minimum art'st  We should not ask the prc*assional
educdtor to be a professional artist. A good commercial artist
these days receives anywhere from $10,000 to $20,000 annually.
Let’s be prepared to pay that price to insure the high quality

we wan:t 1in our protession. Let us not forget that we are in the
«wmmunications business  We agree that one of our biggest prob-
fers 15 motivating and retaining students. We must be willing to
spend money on first-rate communicators to assist the professional
#duc.ators i getting the message across.

THE ELEMENTARY SCHOOL SYNDROME

Most ABE materials are prepared on elementary school equiva
fency levels. We talk about textbooks being on a “third grade
level”* or on a “fifth grade level.”” This is fine for children. The

Q . 11
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purpose of aducating the child is to prepare him tor aduit roles
But the adult is already there and his needs are vastly ditterent

When an eleven-year-old child is in the 6th grade his life-style
experiences all revolve around a fairly uniform level. His compu
tational and communication skills are alf roughly at that level
This is not true of the aduit. Life-style experiences ot the adult,

. first of all, are extremely diverse; and computational skills may

be at an extremely high level—~in some cases. at high school or
above-while communication skills may be on the first or second
grade functional level. And yet we have been relying on tia-
ditional elementary schoo! materials in ABE classes.

At therecent Galaxy Educational Conference m Washington |
visited all the commercial display booths. At each one | asked
for materials specifically prevared for Adult Basi: €du ation
Several of the largest publishers indicated that they hadn't fre
pared anything special for ABE but that materials produeed tor
children were *‘usable.”

We cannot rely on slementary school matsrials any longer as a
stopgap measure. We must not make do with just ‘‘usable”
materials. It is time that we discard traditional elementary school
grade levels and develop our own system of content concuept

- development. Traditionaily we measure all educational success by

vertical movement. |f a8 student moves from the 4th to the

5th grade performance level he is a success. !f he doesn't pass.
he is a failure. A student who does not move from the 10th to
the 11th grade is 8 high school dropout. He is a failure [t is a
sad fact that most ABE programs are stiil based on this vet tical
movement theory. We measure success on the basis of 1 1ovement
from one artificial grade level to another—a grade level cri.erion
designed for elementary school children. Very few ot our pro-
grams allow for horizontal development of our client in addition
to vertical skill improvement. Properly, one ABL goal is to en-
courage vertical basic skitl improvement. However . there are
many ABE students who, for one reason or another, move ver
tically very slowly and who have a great need for horizontil

~ development of life-style coping skills. The RFD project has

developed a new system and technique for serving these aduits—
a system that allows unlimited horizontal skill development. The
sooner we divorce ourselves from traditional elementary youth-
centered criteria for educational improvement, the better off we
will be. Let’s develop our own system of ABE criteria that are
directly related to the needs of our special clientele.

These are some problem areas we have recognized and can do
something about now. The sooner we create a professional frame.
work for our field, the sooner we develop a viable ABE discipline,
the sooner we shed the “stepchild’’ robes, the sooner we will be
able to serve our clientele more efficiently and effectively.
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Adult Basic Cducation is an institution.
program in the continuing stream of life-lor
education designed to provide experiences
to improve the quality of life of adults wh-
are functioning at a level of performance

e that does not permit their skillful use of

available alternatives and their total involv:
ment in today’s complex society.

Since adult edii ation contibutes direct
and immediaiely to it reasing the tomgwe
tence of adults who are afted ted by Land o,
intluence) many asped ts ot social change, @
coneapt moddet can he designed that 1elates
to all major Life 10les and which « an wave
develop content «enters for listing experi-
ences on a broad range of human interests

! and nueds.

' Goals for ABE are deriven trom the nee
of adult individuals. These are a witde 1Ay
of felt, real and postponed needs, however
nearly all can be assigned to one of the ol
lowing four categoties 1) newd to know.
identify; 2) need to relate, he heard. 2) e

- to work, be productive; and 4) need to «

tribute, determine one's own destiny

Using these needs, we tan presctibe o s
of goals. They are 1) the godl of selt
realization, 2} the goal of human relatron
ships. 3} the goal of economic efficiency,
and 4) the goal of civic responsibility. 1k
goals define the life roles of man  These
roles are man as 2 person, 4 parent, o work
and a citizen. These roles serve to establi:
the basic conepts involved in ABE. The

MARCH 1970

RFD’s Steve Udvari

“THE NEED FOR NEW CURRICULUM
DESIGNS IS NOW I”

‘ There 1s a pressing need for ABE specialists his self-development and to the improvement

to rev ansicder the philosophies of ABE~and  of the quality of his life. The scope of such a

they need to do it now.

The adult learner newids to learn more than
st how to he sployable - he needs to
lewt 0 how 1o enjoy Life,

ABIE spex nalists have overtooked the role
sdult education plays in social «hange

These dare sore of the cone lusions Jrawn by
RE D Assonigte Proect Director Steve Udvart
M a paper tecertly presented to the National

Work mg Conterens @ on Adult Carriculum
Materials andg Related Media at Cherry Hill,
New Jersey  The tollowing is a condensed
version of that peaper

Report of v o vances i tec hnology

7 stress one therne:. man is being made obso-

curticulum, to be effective, must go beyond
the literacy skills level and strengthen the

learner’s competencies as a person, a parent,

aworker, and a citizen. The challenge of

Horace Mann remains: "Education, if it is to

mean anything, must teach us how to live."”

Curriculum design is not the ac't of simply

adopting or adapting existing child-oriented
materials to adult applications. Curriculum
design is a process of determining a system
of relationships between the leamer, the
teacher, and the total supporting resources
of institutions.

The yreat weak ness of present ABE pro-
grams is that they are implemented without
sufficient lead time to develop a viable cur-
ricilum, One resuit of this immediate im-

concepts are identitic ation, iteraction, pr
duction and participation.

_Knowiledge is applitxd to the task of x
quiting skills, ways ot doing or Jdealing vee
things. As a result of our nead (o know, ©
develop literacy or «onununic ation sklls
We use these skills to gather intorindtion
about ourselves and others. tn turn, they
help us develop social skills ds a response
our need to relate, the act of getting alor:
with others, As the result of our humdan
relationship interactions. we need 1o do
others--we need to work, to create, to be
productive. To he praductively engdaged
st acquire vocational skills. Qur ven .1
tional skills are used to make contrihatio,
to the community. As community psen

we employ coping skills to pat i ipate in
civic responsibilities. Ultimately, these
coping skills are used as strategies for po!
cal and social change.

These ABE concepts must he tiateslate
into an edu ational delivery syster aionn
which a viable curricutum can be deveay:
RED will employ an integrated « urricih
approach; the curriculum skills will not ¢
taught separately as in traditional literacs
program. Most curric ula for adults dare o
signed in traditional textbook fashion, w
separate téxts for reading, writing. « Onyn
ing, and social skill improvement 134 1
integrate all of these vdriables in sigle ot
presentations. Relevant social r oinng st
egies will be deternuned on a priority «,

plementation is that national ABE has never
been organised around a specific philosophy
or statement of goals. At present each pro-
gram and organization seemingly pursues
divergent goals, not the least of which is self
perpetuation through continued funding.
ABE professior als have two challenges
before them: 1} they must design new
models for ABE and develop supporting
curricutum materials; and 2) they must
promote and enlist publisher interest.

* The need for such effort is now! Where
o we start? We start with a definitior, a
design model, and a criteria of needs.

First, we need a working definition of
ABE. | present, as a point of departure for
further thinking, my definition:

lete. [here ic o growing feeling of futility
Among Jddults i trenning and retraining nro-
grams. It s theur jobs that witl he obsolete
i the next stage of technologi al advance-
ment  Mar s clinging desperately to one in-
tangible thread of his existence  the dignity
of man. The  ultunally and edur ationally
untgue dare seeh ng to improve the quality of
their lives. [hey are seeking strategies to
cope with e evants. Reading, writing and
LOnting dare dmong these strategies—as are
getting a ;ob, making a budget. and knowing
the man to : all when you have no other
‘m.m e {0 ‘umn.

Fhe new hasi edudation curriculum for
Kbults shoold grow out of the needs and
expetien es« f the learner and contribute to
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The basic: premise of the integrated Cur-
rieudun Design is that adults can be taught
to raad, write, and compute through a system
of coping skills that represent their most
pressing needs within their immediate life
frame. These strategies are designed in the
formn of problem solving relationships for
strengthening judgments in exercising the
adult role as a person, a parent, a worker/
consumer and a citizen.

Almost invariably the first objective of
:most ABE prograims is to help the aduit
master the basi.. education skitls. There are
tew adults who want to master anything, let
alone basic education skills. RFD is interest:
ed in upgrading learner skills in the basic
st:bject areas, but, we are also interested in
enabling adults to learn to0 emnploy strategies
nseded on improving the quality of life
while learning other practical skills.

Most ABE specialists have unwittingly

or worse, minimized the contri-
bution of adult education to deal with sceial
change. Traditionally thers has been over-
smphasis on method of education and degree
. of lesrner involvement instead of focusing
on social issues and problems.

The £iFD project addresses itself to one

t the most perplexing variables confronting
all ABE programs- the problem of motiva:
tion. Atter working hard all day or being
trustrated by continued unemployment, it is
hard for an adult to drag himself out of the
house, drive miles to some classroom that
reminds him of early failures, and then be
bright and receptive to his "educational op-
portunity.” Adults want to participate in
programs at their own timetable, when their
desire is at 3 peak, and when what is being
taught interests them, Adults want to come
when they can, leave when they want to, or
when their needs have been met, and return
anytime they feel the urge. Unfortunately,
many adults become forced dropouts simply
because they missed three classes in a row,
or failed to move sequentially from one
grade level to another. To meet these kinds
of needs, program designs must consider and
incorporate the variables of flexibility, avail-
abulity, and applicability of the curriculum
delivery system.

RFD will meet these challenges because
it is not the traditional classraom and in-
front-of-the-chalkboard setting. RFD will
be in the homes. The project is designed as a
three-pronged thrust, utilizing television,
individualized home-study techniques and
personalized contacts in the home to reach
its participants.

*opie with messages, we must use those

QoWe have learned in order to reach these

hings through which they are now receiving
messages. Television has been selected as the
simary vehicie for conveying messages to

Q
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‘and motivating potential rural learners, be-
cause we know that nearly 98% of all rural
homes have at least one TV set.

As you can gather, what will be offered by
RFD will be practical. The content units
will expand learning situations to which the
adult’s background of gvnerience can readily
be related. Thorndike in his Learning
Theories of connectivism points out that
aduits have already made many' permanent
stimulus-response bonds which they use—
some deter rather than further learning. One
of the purposes of the home-visitation agent
is to detect these bonds and relay the infor-
mation to the development team for creating
new learning situations in order that the
adult may recognize these errors and learn
new relationships. in short, the purpose of
RFD is not to destroy the environment that
the participants are familiar with, but to
capitalize ~n those aspects of the environ.
ment that the adult finds somewhat favor-
able and relevant with which to cope. |
hasten to point out that the idea of coping is
not just getting along, rather it is a dynamic
expansion of the term to mean to deal with
effectively.

RFD has been designed around four major
“Conient Centers.” Each Content Center
contains integrally related information about
lite exieriences. These experiences are based
on the voncept development scheme of being
and becoming, a relationship of moving in-
ward then outward. The Content Centers
are: Me, Me and Others, Me and My Money,
and Me and My Community.

The objectives for the program are de-
rived from an assessment of adult priorities
of wants, interests and needs and integrated
with the goals of education. Each content
unit is designed in reference to communi-
cation and computation skiil development.
Furthermore, each lesson is designed on
two levels of performance to meet individual
needs and sequencing for developmental
growth. Individual differences are considered
in terms of performance, ability, motivation,
rate of learning and seif-pacing, and so forth.
A person.lized prescription is provided for
each learner, allowing all learners to partici-
pate under full flexibility of personal limita-
tions.

Surveys of penple with the same life style
as potential RFD clients were used to deter-
mine the priority of adult wants, interests
and needs.

Instead of a textbook or work book, the
adult learner will receive four empty binders
with an appropriate index of modular units
and divider tabs ready to be filled with spe-
cial instructional units that will be indi-
vidually presc+ibed for the RFD member.
More than 100 different instructional units
will be prepared to go in these binders. Each
major topic to be treated by RFD will be
prepared on two different ability levels; this
way, each RFD member, with the assistance
of his home-teacher aid, will select the ap-
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propriate instructional unit that will meet
his exact requirements. The adult inserts -
the unit in his Content Center loose leaf
binder, thus beginning his own enc ycloped’
of strategies for coping with life events.

Aside from the information and new cor
cepts of how to deal with problems, the
RFD member will be guided tirough a
deliberate developrientat process of acquir-
ing reading, writing, and computing skitls.
In addition to having all lessons designed o
two ability levels, integrated into aach lessc
are developmental concepts that permit
learners to grow in progressive achievemen

The final facet of the RFD curriculum
design is that every member will be abie to
participate in and benefit from the total
program. For example, it an individiual
enters on one level and dues not prograss
deveiopmentally beyond that level, he doe.
not have to drop out of the program He
will be permitted and encouraged to con-
tinue and benefit from the full range of th:
content materials, since all subsequent ‘na-
terials can be offered him on the same leve
of performance in which he finds success.
On the other hand, if an individual pro-
gresses consecutively, he will recgive subse-
quent units on progressively more difficult
levels.

Advancement in our public educational
system is now based on vertical moverment:
when you have mastered the second grade
materials you advance to the third, then t-
fourth, and fifth, We do not provide for
those who cannot go beyond & given grade
level; as far as most schools are conderned,
his education is over. The RFD Content
Center system provides for untimited hori-
zontal educational advancement-an RFD
member can continue to learn, in 4 variety
of fields, indefinitely, broadening his lite
coping skills, at a given success level. Natu
rally, we hope he will advance vertically
and improve basic skills. However, RFD h
provided for those millions of Americans
who cannot do this.

ABE must abandon the idea of moving
adults through meaningless grade-by-grade
progression and develop totally new mode
for adult leaming.
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RED’S
HEI.ENE AQUA:
:::, :::t t:' l:i:: .n.f ABE curricula from a

In this decade of national prosperity,
when our standard of living is increasing, a
substantial number of adults are unable to
function adequately because of a lack of
basic educational skills. These individuals

are both socially and mentally handicapped.

They are found not only in certain areas of
our country, but in every one of our fifty
states.

. According to the U. S. Office of Educa
tion there are more than twenty-four
miltion Americans who have had less than
eight years of formal schooling. Of these,
sixteen million are considered functional
illiterates, and eleven of the sixteen million
are living in extreme poverty. Unemploy-
ment, low wages, sub-standard housing,
high rates of crime, and broken homes are
only a few of the characteristics which the
poor share incommon. “‘From the lettuce
fields of California to the concrete acres of
Harlem, low income white, Indian, Negro,
and Spanish speaking Americans share
poverty's harvest.

Science and automation are changing
the minimum educational requirements in
dll aspects of the world of work. Conse-
quently, more and more adults in our so-
viety dre being vlassified as uneducated or
under educated. At one time these same
people could have found jobs as unskilled
laborers, but with the rapid advance of
technology many of them have heen put
out of work. It they do find employment
it 15 8t 3 wage level that offers them not
much more than mere subsistence.

The current answer to this problem
seerms to be 10 put more and more people
into adult basi.. education classes. How-

Q

ever, it is wishful thinking to believe that
the current trend of more and more adult
basic education classes will in any way
solve the mor2 far reaching and difficult
problem of the social task which is raised
by the kind of learner himself. it should
be recognized that our educational problem
is @ matter of a cultural problem as well as
an economic one. Often the student of
adult education classes is a migrant who
has been drawn into the city from the
country in hope of a better life. Due to
some extent to his rural origin he is un-
accustomed to the city standard of living.
To add to this problem he Is iliiterate, semi-
illiterate, non-English speaking, or of a
racial minority. He is psychologically,
culturally and financially susceptible to
iliness, crime and exploitation.

Today's emphasis on the *“War On
Poverty" has brought the concept of edy-
cation as the “cure all,” the panacea to
cure all ilis. However, education is not the
only reason the poor are poor. instead
it is both the cause and the effect of
poverty. When lack of education is looked
upon as a8 consequence of poverty then we
can better understand why some of the
problems exist and why some of the tra-
ditional curricula are not realistic.

The problem emerges out of the neces-
sity for the development of a fiexible and
workable curriculum that will fit the needs
of a particular type of student enrolled in
aduit basic education classes,

Today we see growing areas of aduit
education challenging traditional methods
and programs and working to meet the
needs of individual areas in our country.
An increase of local diversity has begun,
and many communities are working toward
more diversified programs. It is beco..ing
more and more apparent that extension of
day programs is not enough. However a
review of adult education in the United
States shows that the curriculum being used
in most programs is still far behind the
needs in most areas. Furthermore, in spite
of the fact that every state in the Union,
has compulsory education ang attendance
laws, the fact remains that a significant
number of people are under-educated or
uneducated.

The U. S. Office of Education is open-
ing many doors for new phases in aduit
education. Programs under Title -8 and
Title 111 of the Department of Heaith,
Education and Welfare are being funded all
over our country. It is imperative that all
personnel involved in these programs be-
come aware that these projects are intended
for much more than just the teaching of
basic skills. Their primary purpose is and
must be the development of those educa-
tional and social skills which allow the adult
to meet the needs and demands of modern
society.

The primary pui pose and goals of the
act are as follows:

;- 14

... t0 initlate programs of instruction for
individusls who have attained the age of 18,
and whose inability to read and write the
English janguage constitutes a substantial
impairment to get or retain employment
commensurate with their ability to help
eliminate such inability and raise the level
of education of such iniividuals with a

view to making them less likely to become
dependent on others, improving their ability
to be benefited from occupational training
otherwise Increasing their opportunities for
more and productive and profitable employ-
ment, and making them better able to maet
their aduit responsibilities. - ot e

Unless we take a more realistic view of
some of these facts, the goals of this act
cannot be reached. We must begin to show
a marked change from the traditional edu-
cational patterns of the past. The kinds of
students are new, the problems are new,
and therefore the curriculun and the struc-
ture around which the programs and cur-
ricula are built must be new. They must be
looked on with a new concept and a new
point of view if we are to accomplish our
purpose. Mary Wallace aptly put it when
she said, 'They cannot fail today and
succeed temorrow, for if they fail today,
they will not be back tomorrow.**

It is wishful thinking to believe that the
current trend of more adult classes will in
any way solve the far more difficult social
task which is raised by the adult learner
himself. it should be recognized that our
educational problem is cultural as well as
aconomic.

A recent study of adult education by
the Opinion Research Center at the Uni-
versity of Chicago, 1963, shows that al-
though there is an increase of adult classes
and adult participation in these classes
throughout the country. the average stu-
dent attending classes has at least a high
school education or better. Furthermore,
the largest group. and the one with the
greatest need for more education, the
under-educated, the untrained, and the un-
employed is not toucheﬂ by aduit educa-
tion.

Elementary education for illiterates or
those who must cefnpensate for education
missed in childhood or youth is needed in
nearly every adult program. Every time a
census is taken we find that a substantial
number of adults. 25%, has not graduated
from an elementary school. Moreover,
some 10% have never finished six years of
schooling, often considered the level of
functionat illiteracy. In some states the
percentage is much higher than the na:
tionai figure. In spite of all these facts
programs continue to be geared for the
adult who already has a great deal of
schooling,

Teaching the adult illiterate and the
educationally disadvantaged normally ac:
cepted subjects frcm traditional curricula,
teaching principles, and school practices
will not succeed. The essence of the prob-
lem is not primarily one of cultural dis-
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““gbllity. In reality he must learn about an
entirely different culture at the same time
that he is learning the basic skills. In
actuality the two problems are one.
*"Herein lies the problem and the one
that can be ~ and must be — overcome.*’
Our aduit illiterates must have specially
trained teachers, and specially prepared
materials if our adult programs are going
to succeed.

Juies Pagano, former Director of Adult
_Education Programs, Washington, D. C., in
a newsletter of November 1966 states the

following: “We should take a long hard
“look at the content and the goals of basic
education in this scientific age. To assist
people to hecome fully functional mem-
bers of the computerized, jet age, we should
concentrate on consumer education, house-
hold science, and civic responsibility as

well as the three R's,"’

Although the goals of any good educa-
ticnal program should be to help students
achieve proficiency in the basic skills and
thereby help the student help himself to
better cor.tribute to the society in which
he lives, the program must also consider
alternatives if the student's goals do not
coincide with the goals of the program. A
sound program must start where the stu-
dent is now, and help him to achieve his
necessary and desired goals. ‘And perhaps,
the words his goals — the student’s goals —
are the key words in planning and carrying
out an effective Adult Basic Education
program.

Lacking the skills of reading and wri*ing
are not the only skilis lacked by the under-
.educated adult. Studies show that this
adult is often Inadequate in other areas as
well. He is more often than nct unable to
take care of himself even in regerd to the
most basic rules of health, nutrit:on, and
safety. Lacking educational skills and
suffering from serious social deficiencies,
it is impossible for him to function as a
happy and contributing member of so-
ciety. Teaching him these skitls aione will
not erase poverty nor able him to function
more adequately, even though he so sorely
needs them.

To reduce the problem to mere educa-
tion is to simplify it and thereby eliminate
the chance of rectifying it. The course of
education must be carefully planned, and
the success or failure of the education of
the aduit is dependent upon, to a great
degree, the skill and knowledge of the cur-
riculum director.

To understand the goals of the student
and to thereby better understand what is
necessary for a successful curriculum the
basic characteristics of the student should
be taken into consideration. In other
words, we must ask ourseives, Who is the
learner most likely to enroll in basic adult
classes? The goals of the student usually
indicate his prime reason for enrolling in
an aduit basic education program. He may

Q

be seeking empioymen: or advancement in
employment; he may need to communicate
more effectively, or he may be a referral
from another social agency.

A careful and extensive study should be
made of the community, the neighborhood
and the people *o be served. The job mar-
ket should also be carefully explored. This
becomes a two-fold task because the goals
of the students and realistic world in which
he lives must be matched. In other words,
the curriculum must look realistically at
student opportunities after basic training.
Will he be equipped to get a better job,
further his education, go on to more spe-
cialized vocational training or, because of
an unrealistic approach, will the future be
another dead end?

Each community should be carefully
studied and compared with other commu-
nities. Other programs should be examined
and evaluated. The danger here lies in the
mere duplication of another program. 1mi-
tation can mean total folly. Each commu-
nity should and must develop its own core
program, Howaever, communities with like
problems, like population, like work mar-
kets should be studied and compared.
Communities that share much in common
often come up with somewhat the same
core curriculum. The major point in ques-
tion here is that adult education cannot
have a fixed curriculum, but rather it must
have a flexible curriculum based on the
specific needs of the student and the com-
munity. Although upon observation aduit
programs may seem to share muck :n com-
mon and are more alike than different
throughout the country, it is sometimes
just that something different that will deter-
mine the success or failure of that particu-
lar program. Sameness on the surface is
inevitable, and if two programs are exactly
alike then they should be serving exactly
the same kinds of people and exactly the
same kind of community. The common
core is that which makes up the general
characteristics of many programs, but it is
that inner core that makes up that impor-
tant difference.

Trying to meet the needs of the students
in adult programs is a difficult task facing
administrators today. These adults are
diversified in training, experience, age, and
motivational factors that bring them to
class. How does the school face the prob-
lem of attracting all age groups, at all levels
of experience, and how does the school
keep the students after they have en-
rotied? The answer is not clear cut nor is it
an easy one, and it seems that one of the
answers is that adult education will be ac-
complished via the route of situations, not
areas or subjects in the curriculum. Each
adult fearner ‘. an individual with specific
situations that he finds himself in with re-
gards to his work, his pieasure and his
family, There are many other situations
which call for various adjustments. This is

1
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where adult education begins. ‘‘Subject
matter is brought into the situation, is put
to work when needed.’

Since 1960 there has been a great deal
of recognition of the fact that most aduit
education classes are serving those who ,
need education the least. This has brought
about the severe and critical examination _
of the objectives of the public schoo! edu-
cation. With it has also come more atten-
tion to the financial share of adult classes
and the need of their being subsidized by
all levels of government. Of even more vital
importance has come a new concept and a
new focus on the idea that the attainment
and recognition of the adult to be educated
should and must be the key factor in main-
taining the health of the nation.

Although education on the adult tevel
as an integral part of our educational sys-
tem is comparatively new, educators with
forasight have long since recognized its im-
portance if our nation is to benefit from all
its resources. To have merely given recog
nition to adulit education as a member of
the education family to date is not enough.
Nor will it ever truly be a member if aduit
education is to mean merely the extension
of elementary and secondary education.
The education of the adult is more than
just the examination or extension of what
already exists. It is an entity in itself and
calls for a different course content, dif-
ferent materials, different methods, dif-
ferent counseling, different facilities, and,
most important, different teachers. Per-
haps the key word here is “‘different.’ for
to have the adult merely repeat those
courses that have been offered at an ele:
mentary or secondary level is to ask for
disaster. Each and every factor of the pro-
gram must be carefully chosen to meet the
needs of the adult learner. Teachers must
do more than just teach. They must com-
pletely understand, respect, arid, above all,
empathize with the adult learner, or they
will not be able to do their job.

The basic tools or reading, writing and
arithmetic can open many doors ~ doors
not only to vocational and occupational
training but also to a larger life, philosophi-
cally and psychologically speaking. The
illiterate or functional illiterate lives in a
world where many of life's doors are
closed to him. With the acceleration of
technology, with a growing complexity in
every phase of today's living, the tragedy
of not being educated is accentuated, and
the financial burden to the whole riation
increases. Basic education has become a
must for millions of Americans, and spe-
ciallv prepared programs to meet these
needs have also become a must if we are
to serve our nation for the common good
of all. Educational programs will serve
the nation well when we have schools that
face the question all men have experienced
and when all curricula are curricula based
on life's experiences.
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A STATEMENT OF PHILOSOPHY
by Stephen Udvari

The major premise of the RFD Statement of Philosophy is the idea that edus a1ion 15 a
hite-long process from the cradle to the grave and Aduit Basic Education s bt one hnk,
serving not as an end in itself, but rather a continuing process tor ACYULIFING exapet iences
and skills in coping with the practical events of living.

The need for Adult Basic Education has never been more acute than in this present Jage
of knowledge, explosion, and tachnical revolution. As a resuit more people are living
longer, stratching both productive and leisure years. Employment requirerents and sk itls
are higher, Life rhythms have changed, requiring skillful use of available dlter natives and
emphasizing that each individual must have the power to control his own destiny i a
world that encroaches on the dignity of man and moves him toward obsoles: ence, Lein
ing. then, is the key. Education must provide for the learner a system of strategies that he
can apply to alternatives for making judgments and causing behavioral changes to suit his
individual purposes.

Rural Family Development is a program of information and a..tion that believes in the
basic integrity of all men and their usefulness to themselves and others Theretore, we be
lieve that all men, regardless of limitation, have a basic: right to know and develon 10 the
fullest of their capacities.

This development process of perw.eiving, feeling, behaving and bed onung relates 1o the
four basic needs of rural undeveducated adults; they are. Need to know. Neexd 1o 1elate,
Need to work, Need to contribute

We, therefore, do not-presume 1o fulfill these needs by providing answers, rather we
intend to present information in terms ot alternatives for making judgrients and aliowing
the learner to translate them into action strategies. Concrete and practical experiences
will be stressed as opposed to abstract information and meaningless drill or repetition We
do not intend to remove the learner from his cultural milieu or take away what has medn
ing for him, rather we wish to supplement it and share the richness of the «.ulture: By
recognizing the learner’s special and unique knowledges and sk ills, we fully intend 10
build upon his seif-esteem. We also recognize the great harm in raising the acult's level of
aspiration without providing realistic alternatives for their fruition Strategies will be of
fered to guide the learner to be more productive with available resources F inally, thee
will be no hidden effort to change the basic beliefs of the learner for politic.al or any othe
divisive ends, rather the concepi of change will be employed as a process for self
reatization. Hopetully self-realization will lead to a sense of community responsibility
and participation.

We subscribe to Jean Jawqgues Rousseau’s principle of “taking the lediner where he is
and leading him as far as he can go.”" To operationalize this principle we would amend 11
to read “as far as he wants 10 go.”" Our aim 1s not 1o plot the ~ourse 10 tullow. tather 10
provide road maps on how to get there. The choice of the route and the jia © he wishes
10 go must be the prerogative of the learner. This may mean actepting entry at any level
of performance or interest. Furthermore, the learner must be able 10 use the PHOYLa 10
satisty his specific needs and not any prescribed pedagogical system that must imeet o
gram needs to survive. Lapses in program par ticipation or entry and early ter nunations
and reentry must be accepted as usual patterns of behavior, tor the adult lear et has st
terent needs to satisty «:‘ferent views of relevance and different realities 1o whw h he
chings

Our program 1s not a literacy program per se, aithough one of our auns s to helps the
adult improve cornmunication and computation skills We believe that the use: and il
cetion of intormation is only effec.tive if 1t conforms with the adult learner's bieliots aned
conceptof reality  For the most part, adults forget or disrss facts andd « oneepils, thist tn
counter to their heliefs, regardless of the soundness ot such tar ts and « ot ept. Ao bl
that adults want to deal with problem situations of hite and that reddineg atvd treguaeataeg e
only two of those probleins. Therefore what heips the lgarner also helps the: learrng
commumcation and computation sk:lis are developed and apphied i bte cogisneg aboatine.

Aithough our program intends to serve a mass rurdl POPulation with aty insehizudondize}
approar h, the teacher thome-visitor) is stili the best farihitator Of fedrmag  Wee Lalisss: thet
the teacher should be a warm human being whose chief purnose 15 10 rrunintdin .o hiddputy
relationship with the aduit learner. Personalt, ation 1s vital 10 g howme Stardy opstation atud
the emphasis of this refationship 1s on the learner rather than the « ontent o b leat il
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QUESTION ! RFD claims to be
tfm completely accurate? is RFD uni
similar concepts in adult oducation?

IS RFD
UNIQUE?

Project Director Boris Frank

ANSWER, from Project Director Boris
Frank:

Many of the slements of RFD have
existed in ABE programs for years . . . home
visitors are used in other areas; telsvision
has been used occasionally; some of the
printed materials used by RFD can be
found in other projects.

The uniqueness of RFD is in the way in
which these and many new elements are
used. These interrelated elements are com-
bined into a total systems approach to the
presentation of ABE materials. This is the
first time that all of these elements and
methads of presentation and motivation
have been combined in & unified, systematic
way to reach rural aduits. RFD demon-
strates a3 unique and innovative delivery
system.

There are certain elements of RFD that
are unique and inrovative in themselves . . .
elements that have been tried at RFD for
the first time. They include the use of
name stars in the television programs, im-
plementation of a paid commercial cam-
paign to promote the program, establish-
ment of an ACTION LINE feedback system
to assist participants in solving and dealing
with daily living problems, and development
of a new program evaluation and research
design not previously used in ABE.

RFD will also be reporting in the coming
months on a number of accomphishments
that may lead to new approaches in ABE
inciuding the design of a broad scope, non-
sequential curriculum system, a new concept

8 unique and innovative Spproach to adult educeion. |s
ue? Are there not other ABS projects implementing

—

of the role of the paraprofessional in ABE, a
new design for the training of paraprofes-
sionals and a new design system for loose-
leaf content units.

We believe RFD has been one of the
leaders in crystatizing the life-oriented ap-
proach to ABE, a philosophy that centers
ABE around coping and living skills rather
than just literacy training.

Some of the elements of RFD have been
tried before. By combining them into a new
system we hope we have demonstrated an
improved method of reaching rural aduits.
And, we hope we have contributed a num-
ber of new concepts that make the total
package more relevant to the adult iearner

As we move 1nto the evaluation stage of
the project we wiil fearn if we succeeded

. 417
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OBJECTIVE FOR
HOME-VISITORS CHANGES

Assituta Dirns tar Vincnnt Amanne

QUESTION: One of the original objec-
tives of RFD was ““that Associate Teachers,
83 & result of their participation in RFD, will
wish to progress further in the teaching field
through a formal teacher-training course.”
What has happened to that objective? Are
RFD home-visitors being prepared in some
way for a teaching career? 1f s0, how? And
if not, why not?

ANSWER, from Associate Director
Vincent Amanna:

RFD cannot be described. as sxperimental
research. Instead RFD isa form of appfied
research which permits changes in design as
the underlying concepts move toward imple-
mentation in the field test. It is true that
the esrly conceptualization of the design
included associate teachers. However, over
time it became clear that instruction was
not as central for the role of homo visitor as
possible some other concerns.

We seriously questionad whether it was
the teaching function, in the strictist sense,
that we wanted to bring to the adult.

Teaching is a very invoived set of pro-
cesses requiring 3 tremendous amount of
skill. it seemex that this function was some-
~hat incongruous with some of the things
~e had assumed about those individuals who
~ould be the primary target audience for
RFD:

1. The participant wants factual infor-
mation which he can apply directly
and immediately to solving his prob-
lems. He is not interested in deferring
gratification.

2. The participant is not interested in
learning more thai: he can spply
immediately.

3. The participant is not interested in
being tested to see how much he
has learned.

The quality of the relationship between
he participant and the individual who
sould facilitate his learning was far more
nportant than insuring that this facilitator
L MC*““” teacher.

IToxt Provided by ERI

Our facilitators émerged as friends and
confidants rather than teachers, counselors
or therapists. They came to be viewed as
individuals who could bridge the gap Le-
tween sub-cuitures, who would be open,
warm and accepting in their relationships
with the participants and who wouid help
the participants identify those aspects of
their tives which could be made more
meaningful through the acquisition of addi-
tional information and the development of
new strategies.

To prepare the facilitators for their role,
we had to sensitize them to themselves,

personally as huma |, to their interrelation-

ships with others and to their roles as mem.
bers of a community.

So you see, because we are angaged in
applied research and therefore can evolve
workable concepts as the basic design ma-
tures, we were able to move to the func-
tional concepts of the home visitor and
away from the more formalized concept of
the teacher, or as in this case, the associate
teacher.

Granted, in the process we abandoned
any thoughts of the career ladder inherent
in your question, but we may well have
provided the home visitors with new skilis
and information about himself and others
not readily available to him elsswhere and,
in the long run, of more lasting significance.

RFD an
instructional process...”

Associate Director Stephen Udvari
k|

QUESTION: Two definitions of Aduit
Basic Education have been published by
RFD. One substitutes the phrase “‘instruc-
tional process” for “institutional program.”
Would you explain the distinction and indi.
cate which definition you prefer.

ANSWER, from Associate Director
Stephen S. Udvari:

Before attempting to enunciate a state-
ment of philosophy for RFD, it was felt
that a working definition of Adult Basic
Education was in order. Most definitions

of ABE being used several years ago defined -

it in terms of program limitations and
literacy skill acquisition. The very nature
of the RFD program demanded a more
dynamic parameter from which to operate.
The following, then, is the definition:

e © ..
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Aduit Basic Education is an mstructional
process of information and action n the
continuing straam of life. long education
designed to provide experiences Jrnd
Skills to improve the quality of hite of
adults who are functioning at a level of
performance and participation that does
not permit theu skillful use of available
alternatives and thew total involvement
In today ‘s complex socre ty.

This definition has been published on
two separate occasions substituting institu.
tional program for instructional process.
The two concepts are somewhat dichoto.
mous. The very nature of the word instity-
tional connotes rigidity and traditionalism.
For the most part, it is precisely this per-
ception that undereducated adults hold
about ABE programs. Furthermore, it is
this aspect that thwarts adults from par-
ticipating fully in institutional programs.

In this same sense, institutional programs
are organized on predetermined sequential
bases. The learner is committed to a lock-
step movenient from the beginning of a pro-
gram to the end. In such an approach, the
emphasis is placed on meeting institutional
goals rather than :ndividual needs.

in the definition that | have proposed,
the concept of instructional process is pre-
dicated on affective relationships rather than
cognitive ones. In this instance, the words
instructional process are flexible to also
imply independent learning relationships.
However, the essence of the concept 1s
intended to mean a continuing development
involving many changes in the learner — ]
process of evolving. Continuing deveiop
ment on the part of the aduit learner can he
best affected through processes that permit
random entry and self-determined exit when
the need has been met. Instructional pro.ess
then, is an individual relationship of the
learner and what he needs to know. Where
as, institutional program denotes many
learners dealing with a single body of infor
mation.

RFD is designed to permit many learners
to dea! with many problem-solving relation
ships. in short, RFD is a process that en-
courages the learner to personally prescrine
his own curriculum in order that he may
become Ready For Daily-living.
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DIRECTORS
EXPLAIN

HOW
RFD
MEASURES
SUCCESS

COMMENT, from Director Boris Frank:
Most aduit educators and educational psy-
chologists in this country tell us that adults
come into iearning situations to satisfy a
specific need. Maicoim Knowles, for in-
stance, in his book The Modern Practice of
Adult Education indicates that need grati-
fication and satisfaction are keys to reaching
aduits in educational situations. RFD is
designed to satisty particular needs without
the individual having to go through an often
unwanted comprehensive educational pro-
gram.

QUESTION: How do you know if RFD

" satistfied particuiar needs? It is understood
that RFD is designed to meet such needs,
but how will you know that it actually has
met these needs?

ANSWER, from Boris Frank: One is from
indications from the clients themseives,
Does the client feel that he has satisfied his
needs? Who are we, for instance, as the
educators, to always say that this person
has or has not satisfied his needs? An adult
can usually tell for himself if he has satisfied
his needs. One of our measurements will be
self-evaluation. The University of Wisconsin
Psychometric Laboratory will set up special
methods of evaluating a program of this
type. It will not be the traditional approach
of grade levet achievement or achievement
within reading levels or in math levels. How
many people used RFD's services? How
many people contacted other service agen:
cies because RFD suggested it? How many
people sre physically doing things that they
may not have done before? These are the
types of behavioral change we will {ook for.

QUESTION: This requires pretests to find
out what RFD members were doing before
they joined the program. In other words,
to determine behavioral changes, you will
have to have information “wout the adult's
behavior before RFD. . - did RFD do
for a pretest?

ANSWER, from Associate Director Stephen
Udvari: Firstly, we have rejected the trea-
ditional methods of pretest and posttest
evaluations because of the potential threat
such tests have. One pretest we did employ
was a check-list device whicl: was non-
threatening. It is a self-reporting index
specifically designed not only to seek infor-
mation but also to allow the individual to
understand his own coping skill needs and

development. Secondly, built into the con-
tent materials were certain kinds of elicited
action responses, For example, an earlier
RFD survey revealed that undereducated
aduits didn’t write or receive much mail,

To utilize the mail as a strategy, we designed
preaddressed postcards for requesting addi-
tional informatiot, The requests were
answered through the mail. In a smail way,
this system set up a level of expectation and
worked to create study habits, Further-
more, some of the content materials were
only translatable into action responses, For
example, a bulletin on preparing a master
mix could be completed only by sending
for a book of recipes using the prepared mix,
However, the major evaluation will be
achieved by comparing the treatment
group’s newly acquired behavior as the re- -
sult of their interacting with the RFD ma-
terials, against the behavior of the control
group who had no opportunity to interact
with RFD materiais. This method, applied
to both groups, preciudes the element of
measuring success or failure; consequently,
the responses tend to be mare realistic.

QUESTION: Many undereducated adults
are reticent to explain their actions or their
weaknesses; for example, they might say
they actually use community services when,
in fact, they don't. A self-report would be
suspect for this reason, don’t you think?

ANSWER, from Boris Frank: | think you
have to remember the element of the home-
visitor. The home-visitor is the key to the
entire evaluation process because she per-
ceives what the situation was when she first
went into the RFD member’s home, and

she sees what changes take place as she visits
with the RFD member. And, specifically

in the case of community services, we can
check utilization with the various agencies.

QUESTION: Waere the home-visitors trained
to make these kinds of observations?

ANSWER, from Associate Director Vincent
Amanna: Yes. Concerning evaluation, the
RFD home-visitor had two distinct func-
tions. One function was to empioy a pre:
pared interview schedule at each visit. This
data, based on questions of a fairly precise
nature, was gathered over the 20 weeks. We
couldn’t go dashing into such tests; other-
wise, we would hgve turned off the partici-
pant. The second evaluative function that
the home-visitor performed -and to me it is
even more important than the first-was to
be very sensitive about clues picked up while
visiting, The home-visitors were trained to
be sensitive to these clues about the lifr of
the participant, including the life of the
participant prior to the advent of RFD.
These were the two approaches RFD used
to gather non-threatening pretest data.

NEWSLETTER
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As you know, this is the year for RFD‘s evaluation. The evaluation will
measure a wide range of bohaviors that denote a chunge in coping skills,
among them the use of RFD services and contacts with service agencies sug:
gested by RFD. Persons receiving the personal attention of a paraprofession:
al weekly visitor and the special RFD reading materials will be compared
with those who only had access to media presentations.

We asked two members of RFD's professional advisory board what they
expect the evaluation to show. Both have definite, occasionally divergent,
opinions. Their frank answers to this broad question reflect their individual
concerns in adult basic education and in the implementation of the RFD
program and its evaluation.

Both men are specialists in adult education at The University of Wiscon-
sin. Robert D. Boyd, professor of curriculum and instruction and former
) . L editor of Adult Education, was Associate Director of Continuing Education
‘ b at Antioch Coilege, where he co-directed aduit education programs. His par-
RFD E\dlation ticular interest is adult motivation. He visited all of the nation’s major adult

. Reﬂecb%})s" literacy education centers duiring 1964 and 1965, as a member of The Ohio
. Proand 5

State University research and consulting team on literacy education.

Buirton W, Kreitiow, whose research specialty is change in social
organizations, is a professor in the Department of Educational Policy Studies
and in Education Extension. Among the projects he has directed are pro-
grams on the improvement of adulit basic education teachers, done under the
auspices of the Wisconsin Board of Vocational, Technical, and Adult Educa-

———— ——d
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tion.

evaluation concentrate on thess kinds of
measurements because they are hard to get
at, and most federal programs provide too
little time for their evaluation. What | ex.
pect is a secondary level of evaluation — an
identification of ingredients we assume are
related to primary objectives. We assume,
for exampie, that because a person contacts
other agencies more readily todsy than he
did last year that he has learned to handle
his probiems more effectively. | want to
know whether RFD produced this action.

One of the things that concerns me
about the evaluation relating to the objec-
tives is the expectation | have had all siong
of the difficulty any medium has of getting
to people who need the message most. This
is the problem every adult education agency
has in reaching the under-educated adult. |
expect RFD reached more non-target than
target audience. Whether RFD's muiti-
media approach did reach the need group
better than a well-established agency could,
I don't kpow. | would be interested in

» 19

PROFESSOR KREITLOW

What RFD’s evaiuation shows will be
determined by what aspects are considered.
if the mater:ais produced are reaily evalu-
ated, this should be done in terms of the
outcomes they were supposed to achieve.
Assuming one objective of demonstration
projects 1s to upgrade the capabilities of low-
literacy adults, then an evaluation should
get at whether or not the capabulities of
these adults have been increased by contact
with RFD. This can be done at several
levels. The ultimate test of a program’s
success in addit hasic education {ABE) is
whether the adults contacted iearn to read
more effectively, learn to handle their daily
and weekly crises, and learn to use personsl
Y imunity resources for continued

| think we're not very likely to see the " finding out who was contacted, and a break-

down by ability levels, education levels, and
economic levels of a random sample of all
persons reached by any means - both the
target audience and others. Were coping
skitls more effectively developed among the
middle class and lower middie class than
among the disadvantaged adults in the geo-
graphical area covered by the project? The
lower middie class - of which very few
meet ABE criteria — has a value system that
is upward bound, but the disadvantaged,
low-literacy, lower class rural sdults have a

'~ cultural pattern often lacking in those

motives held dear by the middie class

The question of values must be raised
in any ABE program. As educators, we tend
to impose values, and assume that good old
middle class values are right Qur measure-
ments often reflect what the middte class
would do. This bias 1s not part of RFD's
evaluation, as | have perceived it. but the
project is so tied to values that its considera. _
tion would be useful, as it would 1o almost
any program with low-literacy aduits
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In the past, evatuations of ABE
de:monstration projects and programs have
been limited by the amount of time that has
to be spent on other things. A sound evalua-
tion should be an integra! part of all phases
of & program, but whe » you run 8 program
there are such priorities as producing ma-
teriels, finding staff to do the job, and or-
ganizing and administrating that are neces-
s y to keep the program moving. By the
time the staff spends its energies on these
problems, there isn't time to integrate
evaluation. This is true of simost every
ABE program | have ever seen, and I'm
sfreid it's been true of RFD.

People involved in ABE programs are
committed to doing something now, and
helping people in need often takes priority
over reaching stated objectives. After the
program is completed, the staff gets to the
point where they can concentrate on
evalustion. Then they're to0 lats and are
forced to use a lot of hindsight and do s
sscond-level evaluation — an appraissl —
rather than an eveluation directly tied to
the objectives.

In my way of thinking, the evaluators,
whether insiders or outsiders, should have
been invoived in evaluating the program
from phase one. | would like to see demon-
stration projects put more emphasis on
evaluation from the start. It's very hard to
tell whether RFD or any other demonstra-
tion project is effective without a iot more
eva'uation effort. |If we don‘t have sound
evaluation, we end up as publicists for pro-
grams we believe in r-ther than those we can
actually prove. | say this because RFD
probably has been more competent in its
publicity role than in any other. Because of
this, it is in danger of portraying a vatue to a
program before the evaluation can substan-
tiate or refute this value. A program whose
staff has a lot of ability to publicize will
look good on the appraisal, even though it is
not tied to the achisvement of primary ob-
jectives. The staff’'s commitment to the
program will lead the observer to over-
generalize on its effectiveness, Even pro-
fessions! observers are fooled by publicity.

I am not sure well publicized programs
can sell reading and coping skills to the dis-
advantaged. Can they sell a program of
lsarning to low-literacy aduits? Do these
adults read better now? Do they cope more
effectively? Do they go to other agencies
and, as a resulit, handle their daily crises
better? | wish the evaluation of RFD would
answer these questions., Perhaps it will.

| believe that the muiti-media
spproach to ABE is a8 sound one, and | hope
we will have some clues as to its effective:
m’t lfmm RFD's evaluation.

PROFESSOR BOYD

| think one of the basic things to come
out of the RFD program is that we wil!
develop techniques to reach those peop.e in
the rural slums of America who have not
been reached by conventional cooperative
extension. Cooperative extension has been
extremely successful with middie class
people, so successful that it has driven many
families without middie class values out of
farming. That is my impression. I’'m not
criticizing cooperative extension. They set
ineir goals and met them so well that the un-
nuccessful farmer, partly because he did not
take advantage of cooperative extension,
found he could no longer compete with
neighbors who used it, who even sent their
sons to schools of agriculture to get advenc-
ed degrees. The unfortunate thing is that in
the meantime some rural people have been
made isolates.

-

| see RFD as the first sincere pr
to reach out to thess peopls and say, “We
care about you and we're going to try to
help you help yourseifi And we're not only
concerned about you economically, but
we're also concerned about you as people.’’
This message has come through. | think the
evaluation will show that money spent to
reach these pecpie with television, and
especislly with home visitors, is money ex-
tremely well spent.

The evaiuation also should reveal prob-
lems these people have which we never
dreamed they had — severe problems in
interpersonal relations, in isoletion and
sconomic seyregation, and in mental lliness.

——

The evaluation should reveai the need
for integration among adult educators, socisl

workers, and heaith authorities. It m:v
show us that social and economic probiems
are too pervasive for the county agent, adulit
educator, or heaith authority to handle
alone. {t should show us additional ways
specialists can work together. Aithough
this wasn’t its major thrust, RFD began to
show how an aduit educator can work with
county authorities. 1f the evaluation doesn’t
consider this, it will have missed a significant
factor, in my judgment.

| think there was reinforcement from
one medium to another. This is a8 sound
principle of education, and one we sub-
scride to in our schools. We should begin: to
subscribe to it in adult education, too. It'sa
pity it hasn’'t been done before. fn this
sense, RFD 1s 8 pioneer in a practice which

juld think nrpi mon.
one wo' th czocom 0
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| imagine the program reached a wid(
audience than its Target Audience. The
American viewing public is sometimes not
as sophisticated as we would like to thirs.,
and the middie class housewife who is not
included in the RFD sample may have tuns
in and been a regulsr follower because of
the format. All those hints and recipes wer
extremely useful. The interviews with celst
rities presented a side of them which you
don’t ordinarily see except on the lete-late
shows.
The design is a good one. it wan't
testing learning per se, but what kind of
changes cocur in the lives of these people.
It asked, “’If | do this can | notics any
changes in thess people, even those | don’t
expect?’’ By opening it up this way, it did
less violence to what we know about adult
education. We really don’t know if you do
X doyou get Y, or do you getWor 2. To
us 83 educators it is just as mesningful if you
9t Z. An analogy is whether children lesrn
t0 read better with Method A or Method B.
They may learn just as well with either
method, but their attitudes may be vastly
different. With Method A they may bs-
come excited and enthusisstic about reading
but with Method B they may end up feeling
they just don’t like reading anv movre.

As fer as learning to resc) goes, we may
tind that there is no differsnce between
RFD’s control and experimental groups, but
there may be differences in seif-esteem,
community involvement, and o forth, and
these differences may be tremendous. Vi-
carious achievements will be significant, not
whether we got rid of illiteracy. It is more
important to measu:e whether the individus
is more self-initiating, involved in his com-
munity, facing the reslities of the world,

trying to solve his problems, and giving up
his childish fantasy world. Does he have an
enhanced seif-concept? Does he pay his bil’
now? Does he get to places on time, relate
to peopie better, care about his health, use
the resources in his community? Do others
find him 8 happier person? These are the
significant factors, not only that he isa
better reader.

We have thousands of studiss done by
competent people that show you one
method is about as good as another. What
they find, however, is that attitudes make 8
difference. Most researchers don’t want to
touch attitude change because it's “‘messy*’
and not as “nice” as numerical scores on the
California or lowa Achievement Tests. .

When it comes to measuring seif-
esteem, | am sbsolutely opposed to giving
these aduits paper-and-pencil tests. These
tests are far too threatening to an already
very weak self-esteem, and are more apt to
measure anxiety and lack of cooperation. A
relaxed inteirview with someone you trust is -
a far better measure of self-esteem. We have
tested interview methods. Thare is no
reason why we shouid not use them.
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DEVELOPMENT OF THE RFD
CONTENT CENTER COMPONENT

Steve Udvari
Associate Director, RFD

RFD’s home study component, the
Content Center learning materials, was per-
l.aps its mott difficuit to implement. The
staff’s initial effort was to assembie a core
of curriculum materials from the many
existing commercially published materials
for aduits. At the end of a six-month
review of materials, however, it was deter-
mined that most of the materials were in-
adequate or inappropriate for RFD.

Steve Udvari, associate project direc-
tor, discussed this and other facets of
development in a recent interview.

"Basically, problems of the content
development centered around preparing
relevant informational units for aduits,”
Udvari said. “Information was limited in a
number of categories in which potentist
RFD participants expressed high interest.
Many of the materials did not speak to the .

specific concerns of undereducated adults
since they were prepared at a higher level of
comprehens:on and sophistication. There
wae however, a8 profusion of materials in
the area of money management and the
world of work "

Just getting a job is no ionger the
overriding concern of the disadvantaged
adult, Udvari said. There are many social
services by which he can maintain his life.
"The disadvantaged adult is becoming more
concerned ahout improving the quality of
his life beyond mere maintenance require-
ments. He is becoming more concerned
about intangibles such as greater job satis:
faction, identity, status, and being able to
control aiternatives over which he feels he
has very little control.’

s |

RFD aiso found that most existing
adult basic education materials stressed
reading and writing skill development,
Udvari said. “So many educators feel that
teaching the individual to read and write
will solve most of his problems. This is not
0. Even our limited surveys indicate that
reading, writing, and computation are only
three of the niany problems he must deal
with, and they are quite low on his list of
priorities. High on the list are those things
that will help him improve the quality of
his life,”

"We teit it very important to give the
undereducated adult certain kinds of infor-
mation for strengtnening his identity, for
developing his sense of seif-esteem and inde-
pendence, and for effecting changes for him.
self and his family. We found very little
comercisily produced material to develop
these characteristics - aimost none."’

New Goals

A iter six months of unsuccessful

- searching, RFD decided it had to produce

most of its own materials. it had a year in
which t0 do this. During that year, content
development staff was changed from three
part-time to two full-time writers.

The ariginal goal of having all materials
reviewed by experts and pretested on the
audience for credibility, usefuiness, and
relevance was time-consuming and encum-
bering. Testing of materials was finally
limited to the actual demonstration phase
of the project.

RFD’s materials contained one major
concept per unit, Udvari said, and were
written at the independent study leve!
{fourth to sixth grade equivalency ievel) ir
clear, concise, journalistic language to which
adufits are accustomed, since this is the
marnner by which they receive most messages.



Janet Laible
Content Specialist

To fulfill thess objectives, a journalist, Janet
Laible, was hired as a content writer.

“RFD’s printed materials stressed
adult orientation and used quality illustra-
tions, layout, and design,” Udvari said.
“‘Many locally and commercially produced
materials were of such poor quality that
they reinforced a poor perception of self-
astesm and demeaned the adult lesrner.”

"We tried to eliminate rote and repe-
tition,” Udvari said. *“We did not want to
develop a workbook format which simply
messured immediate recall or information.
This type of format does not assist the
learner to assess the usefulness or trans-
ferability of information into probiem
solving situations.”” Rather than ask adults
to fill in the blanks, RFD tried to get them
to translate information into action by
applying it immediately as life coping
strategies.

"For example, when we talked about
emergency telephone numbers, we included
a self-adhering label which the person could
use to write the numbers on and attach to
the telephone. When we talked about com-
parison shopping, we invited the person to
examine her shopping practices by com-
paring brand name prices with store brand
prices.

"The whole emphasis was on coping
skills and behavioral change rather than
literacy skill development.”

A set of five three-ring binders was
designed to hold the RFD materials and
other supplements the individual might col-
lect. The binders contained pocket inserts
convenient for holding ctippings, brochures,
and pamphlets. The learner was encouraged
to prescribe his own course of study and
compile his personal “encyclopedia of life
coping strategies.”

“There might be a tendency to believe
the materials were female-oriented,” Udvari
said. “When we designed them, we tried to
emphasize a total family orientation. In
planning a menu, for example, we designed
a game to involve ail family members in
considering good nutrition.
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“There is a tendency for the woman in
the rural Wisconsin family to be more in-
terested in educational pursuits then the
man,” Udvari said, adding that wives have
four years more schooling than their hus-
bands. “‘They al=o read more books, maga-
zines, and newrpapers than their husbands,”
he said. *““They have the inclination and time
to deal with printed information.’’

Production Problems

Production of original content ma
terials was a probiem from the beginning,
Udvari said. *“The basic problem was that
we assumed far more than we were able to
logically produce. Our original curriculum
offering consisted of 124 units or informa
tion, We streamlined the Content Centers
to include 72 units, and even this was an
optimistic projection.. Producing materials
of this quality and quantity for adults may
take six full-time writers three years to
accomplish.”

By the end of the 20-week fieid
demonstration, the content staff completed
14 original units formally printed on sub
jects of high adult interest, Udvari said. it
sent out an additional 15 units in typed
copy form. Suitable commerciaily published
materials were orderad to complete the
Content Center listing and made available
to participants.

Materials were free and sent to anyone
who requested them. To simplify ordering,
there were preaddressed, stamped postcards
in the loose-leaf binders that only required a
name and address. Aithough these binders
and order cards were sent primarily to the
100-member treatment and contro! groups,
over 1,478 cards were returned requesting

" materials. Units mentioned by home visitors

and on TV were requested more, Udvari
said, which may indicate that human inter-
action is needed to motivate people and
convince them materials actually are free

Although requests for materials were
far greater than anticipated, Udvari said, the
project filied all requests received durinyg its
five-month demonstration period. People
were notified when materials were delayed
Or unavailable.

During progrum implementation,
12,844 items were d:stributed 1o partict
pants. Most of the materials went to persons
who were highly motivated to seek informa
tion and who knew how t0 process it
Udvari said. “What this may indicate 15 the
pervasive need for adult information dealing
with Life coping skilis at ali socaa! level,
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" INTRODUCTION

This six-part series explains an educational system that
can shape and personalize mass media to reach a disadvantaged
and hard-to-reach adult population. The system can help
adults learn reading and computation while teaching them the
practical and essential skills they want to learn and need to
learn in order to cope with 1ife and its problems. The system
incorporates the known principles of adult learning and the
effects of mass media. By capitalizing on the accessibility
and convenience of mass media it has great potential for
reaching disadvantaged adults seldom if ever reached by more
conventional education methods. -

This mediated system was developed during a three-year
U.S. Office of Education project located at the University of
Wisconsin Television Center - WHA-TV. It used TV shows ,
hundreds of print bulletins, radio programs, a monthly Almanac,
a toll-free roblem-solving telephone service, and personal
contact in tge form of home visits.

The form and content of each element can be designed to
meet the needs and characteristics of any adult population.
The original test was designed for undereducated and disad-
vantaged rural adults in four counties within range of the TV
signal of the University of Wisconsin's television station.
Elements of the system are explained in this report as part
of the groject's efforts to share its experience with others.
Although each element may be used separately, their combination
increases a program's effectiveness,

<4
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Many planning sessions took place to coordinate the components of RFD. Here project director Botis
Frank (right) confers with Steve Udvari, Vincent Amannu and Bob Leu, directors of home study, home
visits, and television, respectively.
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THE MEDIATED DELIVERY SYSTEM:
Its original development and use

The mediated educational system explained in this

report was originally used to serve undereducated rural
adults in four counties of southern Wisconsin. In rural areas
of these counties, 43 to 51 per cent of the adults have never
been to high school and one family in four lives at or below
poverty levels. Like undereducated adults elsewhere their
problems are not simply educational or economic. They con-
front a wide range of personal and family problems that are
intensified by stresses of low income and not knowing where

to turn for help. Nor is their isolation simply geographical,
for their limited reading and computational skills furth2r
%@mit their awareness of possibilities for improving their

ives.

Distance, pride, isolation, long working hours, sheer
poverty and negative experiences in elementary and secondary
schools are enough to keep them from going to adult literacy
and mathematics classes. Yet most of them own TV sets, radios
and telephones. Electronic media can and do penetrate their
isolation. '

This mediated system was designed to combat their lack
of motivation, isolation and shame of economic and educational
handicaps. It combines a variety of electronic and print
media with personal contact to deliver information to the adult
in the privacy of his home, where he is free to choose what he
wants to learn and by what means. There is no prescribed
sequence or topic, no tests, grades or lectures. The system
helps the adult develop those skills and pursue those interests
which he feels necessary and relevant to his particular situa-
tion. It helps adults learn what they want when they want and
as fast as they want, and permits them to stop when they want
or when their needs have been met, and to return any time they
feel the urge. The system does not have "drop-outs.'

The system uses sixXx major components:
* a weekly half-hour TV show

* a wide array of information bulletins

»

personal contact in the form of weekly home
visits

* a weekly radio program

»

a monthly Almanac

»

a toll-free 24-hour telephone service for answering
questions and requests for materials

<6
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The RFD delivery system brings information to adults by television, printed bulletins, home visits, radio,
Almanac, and telephone,
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The system can help adults learn new ways to cope with life in areas of money management, nutrition,
child development, consumership, interpersonal relations, employment, home maintenance. dealing with
agencies, and any other adult concern. '

ERIC - <8
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Each component could stand alone. They were more
effective, however, when used in combination by a partici-
pant - and participants were always encouraged to use all
components available.

The original test of the system was the RFD or Rural
Family Development Project. Before implementation the staff
personally contacted officials in agencies and government to
exglain RFD's purpose and solicit their cooperation. They
asked social welfare agencies for names of undereducated
adults, who were contacted individually and invited to take
advantage of home visits, They launched an extensive public-
ity campaign to promote RFD as "information and action for
adults" to encourage participation by adults of all back-
grounds in order to avoid stigmatizing undereducated parti-
cipants.

The system's media and its ongoing promotional campaign
introduced topics covered in the informational bulletins and
tried to motivate adults to pursue any subject of interest
by writing or calling RFD. The media also informed them of
Action Line's free telephone service available at all hours
;o help with any problem or question, as well as for ordering

ulletins.

During the 18 months of planning, the staff designed the
form and content of each element in the system to fit the
target population, using data from field surveys and other
sources. By asking disadvantaged rural adults what they most
wanted to learn, the staff discovered it had to present prac-
tical information on how to cope with life and its problems,
not traditional subjects like spelling and grammar. The staff
designed a comprehensive curriculum of "life coping" informa-
tion that included anything an adult might want to know about
health, nutrition, safety, sanitation, first aid, employment,
money management, child development, interpersonal relatioms,
and other topics. This information was available in single
concept bulletin form that permitted the adult to choose what
he wanted to learn. Any adult cculd phone or write RFD to
order a bulletin, which he could read at home on his own.

The RFD televisinn shows contained practical information
in a bright and fast-paced format. There were 15-20 different
segments per show, many very brief, some three or four minutes
long. Television entertained while it informed viewers of
available agencies and other resources in the four counties,
showed viewers practical hints on home maintenance, nutrition,
shopping, and other subjects, and motivated them to order
bulletins and phone Action Line. Johnny Cash, Burl Ives,

Dr. Joyce Brothers, Chet Huntley and other stars made regular
appearances.



Home visitors assisted the participant in ways the
system's media could not--as friends and confidants. They
facilitated use of RFD's services as they tried to help
the adult in any way possible. RFD selected its team of
eight paraprofessional visitors from persons recommended
by social agencies and respondents to "help wanted" adver-
tisements in the four counties.

The system's monthly RFD Almanac was sent to rural
adults to stimulate their participation and deliver infor-
mation relevant to their needs. Its radio programs served
a similar purpose.

Briefly, this was how the system functioned during its
first implementation. It is a system that permits a program
to reach a hard-to-reach adult population conveniently,
privately, personally, without embarrassing the participant.
It allows the participant to select the media and form of
delivery best suited to his needs.

The system is flexible and has promise for continuing
education of adults of all backgrounds and needs. RFD was
not the educational program with the answers for education
of the undereducated adult, but it was one innovative attempt
to design and utilize mass media to help meet the needs of
adults in a down-to-earth, practical and personal way.

This report does not answer all questions about a program
of this type. It can only introduce the subject and suggest
ways that worked in a test situation. Successful development
of a similar program depends upon your particular needs and
Circums tances.

The RFD staff sincerely hopes that its experiences will
be useful to educators, social service workers and commun-
icators who realize the potential of mass media for continuing
adult learning.
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INCORPORATING PRINCIPLES OF ADULT LEARNING AND MASS MEDIA

The system was carefully planned to incorporate known
principles of adult lcarqing processes in order to increusc
its educative potential.

1. Learning tends to be valued by an individual to the
extent that a high valuation is placed on learning by those
elements of his culture that are important to him. This
suggests the importance of the home visitor or similar per-
sonal contact. :

2. An individual tends to be motivated to learn to the
extent that he perceives the need for self-diagnosis of
learning needs and self-evaluation of the learning process.

3. An adult tends to resist learning to the extent that
his self-concept as a self-respecting, self-directing organism
is threatened or violated. This principle indicates the
importance of involving learners in the process of planning
their own learning experiences and making decisions about use
of the media and their content.

4. An adult tends to enter into a learning activity with
a problem-centered orientation--with the intention of immediate
application of his learning to the solution of 1life problems.
This indicates that adult learning experiences should be
organized around problem situations defined bz the learners
themselves and that material presented through media should be
organized according to a problem-solving sequence rather than
a logical subject-development sequence.

5. An adult tends to internalize new learnings to the
extent that he is able to incorporate them into his experience.
This indicates the importance of content that is directly
applicable to the life situation and needs of the adult.

The system addressed itself to one of the most perplexing
variables confronting all programs to help adults improve com-
munication and computational skills: the problem of motivation.
This ruled out traditional pedagogy in most of its forms. A
prescribed sequence or curriculum, tests, grades, lectures,
childish materials, formal classes, rote memorization, quizzes
and grades recall past school failures and boredom. Tradi-
tional pedagogy is bad enough for chiidren who have no choice
in the matter, but it is lethal to a voluntary program of adult
education.

1
Adapted from Malcolm Knowles, '"Adult Education," In Rossi,
Peter H. and Bruce J. Biddle (Eds.), The New Media and Education.
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RFD had to discover the media habits and preferences of its target population—undereducated rural adults.
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Adults also want to participate in programs at their own
convenience, when the subject matter interests them and when
their interest is at a peak. They want to come when they can,
leave when they want to or when their needs have been met, and
return any time they feel the urge to learn more. Traditional
methods may force adults to drop out simply because they miss
several consecutive classes or fail to move sequentially from
one grade to another. These obstacles to adult learning are
overcome by this mediated system which can deliver information
directly to the home in a variety of forms when the adult wants
that information. The system erabled the participant to select
those components that best met his needs.

The system also incorporated the capabilities of mass
media. Research on the effects of specific influence attempts
shows that mass media can produce changes, especially in the
areas of knowledge and attitudes, but that these changes tend
to be temporary unless reinforced in some way, and that the
strength of impact is greatly affected by such factors as the
status and credibility.of the communicator, the qualities of
the communication, the predisposition of the audience, and the
degree of audience participation.

The system was,shaped to maximize impact based on the fol-
lowing principles:

1. The more a program reinforces the needs and attitudes
of people, the more successful it will be.

2. The more the content of a program reinforces what an
individual has experienced, the more successful it will be.

3. The more the content of a program reinforces needs an
individual expects to face in his near future, the more success-
ful it will be.

4. The more the content of a program takes advantage of
reinforcement from other media and the immediate social situa-
tion, the more successful it will be.

5. The more the content of a program reinforces needs
which relate to specific role or things we do, the more suc-
cessful it will be among those who take those roles.

6. The more frequently and the more recently the content
of a program reinforces needs, the more successful it will be.

7. The more a program reinforces needs so individuals will
resort to books or to other sources for further reinforcement,
the more successful it will be.
> —_

Adapted from C. E. Swanson, "Guides to Success in Educational
TV," R.B. (Ed.) "Adult education and mass communications."
Adult Education, 1953, 3, 127-31.
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8. The more immediate or pleasure-giving the rewards
offered to individuals by the content of a program, the more
successful it will be,

9. The more emphasis upon, and use of, delayed-reward
subject matter in a program, the greater the intellectual
ability required of the audience.

10. The more the key ideas, the major themes, the essential
information in a Krogram are translated into visuals, the more
successful will the program be.

11. The more information and the greater the complexity
of ideas in a program, the more intellectual ability will be
required for learning.

12. The more the personalities in a program appeal to
individuals, the more successful it will be.

13. The easier the physical availability of programs to
individuals, the more successful they will be.

14. The more advance notice the persons in a potential
audience have of a program, the more likely they are to attend
to it.

Although adults may be impoverished for a variety of
reasons and under many different conditions, they are still
individuals coping as best they can with what their lives
present. The question remains, then, whether services can
be set up so that adults who use them become participants .
rather than recipients, approaching projects with dignity
and, in turn, being accorded the dignity they deserve as in-
dividual human beings. Given a chance to participate in
programs that are attuned to their needs and that approach
them with respect and consideration, even very burdened
adults make good use of educational experiences.

o : d4
ERIC

Full Tt Provided by ERIC.
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A telephone survey of 60 undereducated rural adults helped RFD determine content and utilization
media.

of

30



-31-

ASCERTAINING PARTICIPANT WANTS, NEEDS AND INTERESTS

One of the advantages of this mediated system is its
ability to speak directly to the wants, needs and interests
of the adult as he perceives them. This is not only possible
but essential. Adults are motivated to learn to the extent
that they see the need to learn and the rewards of learning.
The preceding section on characteristics of adult learners
and mass media strongly indicates that the more a program
incorporates the wants, needs and interests of the adult
target population, the more effective it will be.

If a project is to address itself to these wants, needs
and interests, it must ascertain them directly, by going to
the potential client. This is not only obvious but crucial.
If the system simply becomes a vehicle for transmitting infor-
mation that professional educators or others think adults
should know or want to know, its program will atfract fewer
participants and be hampered in meet ng the needs and intevests
of those it does attract. A prescriptive curriculum sets up
barriers to self-directed learning. It reinforces the per-
ception of disadvantaged adults that they have little or no
control over their lives and that their own concerns and in-
terests have little validity. In short, although a prescrip-
tive curriculum is traditional and mere easily implemented,
it limits the outreach capability of a mediated system and
pPrevents adults from learning that their needs and interests
are legitimate bases for acquiring knowledge.

There are several methods for determining the potential
client's wants, interests and needs. Whatever the method or
methods used to gather this information, care must be taken
to maintain the dignity and integrity of the respondents, who
must be made to feel that their opinions and feelings are
valued and that they are contributing to the good and well
being of others. Discretion must be used in probing under-
educated and disadvantaged adults, who prefer to remain anon-
ymous and who are easily threatened by direct methods of
questioning.

Preliminary Data Gathering Methods

Peripheral observation--One method to ascertain client
needs 1Is peripheral observation. This can be done by record-
ing the feelings expressed at local gathering places such as
employment offices, welfare offices, co-operatives, retail
stores, bars, auctions, fairs, churches, post offices, etc.
An RFD observer recorded the feelings he overheard while
riding trucks for milk pickup and surplus food distribution.

€.
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Interviews --Another method to ascertain needs is the inter-
view, Which can be a casual conversation or a structured inter-
view administered by paid interviewers.

Assemblies--Another method to gather preliminary indica-
tions"of cIient needs and interests is the assembly or meeting.
This may include welfare rights groups, civil rights groups,
parents’ groups, labor unions, and any other meetings which
potential clients are likely to attend.

Survey--Another method for gathering preliminary data is
the survey. The survey method, which tends to be costly, should
be designed and conducted by professional survey practitioners
using questions derived from observation and interviews. RFD
used a telephone survey conducted by the Wisconsin Survey Re-
search Laboratory of the University of Wisconsin-Extension.
Respondents were 60 rural adults with no more than an eighth
grade education. The RFD survey served a dual purpose--ascer-
taining the wants, needs and interests of the respondents as
well as their media habits (the following section elaborates
the survey of media habits),

Questions on the wants, needs and interests of respondents
probed the ways in which they interact and cope with the out-
side world to get information and satisfy needs:

Do you figure your own income tax return?

use the yellow pages?
have a checking account?
budget your expenses?
use the library?

There were questions on leisure activities and on the interests
in specific coping skilils:

Do you think programs in the area of family life such as
making yourself and your home more attractive would appeal
to people living in rural areas?

How about the area of home management like--how to buy
wisely and buy on credit?

How to save and invest money?

Dental health and care?

How to earn money during retirement?
Understanding how our government works?

Finding out what services are available for people living
in rural areas?

a'’?
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RFD asked undereducated rural adults to sort items based ou priorities of interest in order to target on
these interests.

o~
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Additional questions asked the respondent's age, educational
level, literatire in the home, interest in continuing educa-
t%on, ?umber of children living at home, and employment
situation.

Determining priorities of need
By using one or more methods of gathering preliminary
indications of need areds, the staff may discover the follow-

ing categories of needs:

Real needs: "I need a job." "I need to £ill the stomachs
of my S.

Felt or imaﬁinarz needs: "With a good education I could
get more pay." could get out of this rat-trap I could
get more pay."

Postponed or denied needs: "Some day I'll save enough for
a car or even furniture.” '"Sure I need an education but I got
to eat first." "I need a dress and a coat but the kids nee
shoes more."

The next step in shaping the system to respond to client
needs is to assemble these preliminary need indications into
subject areas and go back to the potential participants and

- ask them to rank them according to their interest. This rank

ordering of interests may be done with a card sort, as used
by RFD.

The card sort

The RFD staff translated the personal wants, interests
and needs of potential clients into specific behaviors, such
as '"Dealing with door-to-door and phone sales,'" "My emotional
and mental health," "Getting more fun out of life," and "How
our government works." During this process similar items
were consolidated and poorly worded items stated clearly. The
staff produced 104 separace items, each printed on a separate
card. The cards were grouped into five decks according to
areas of concern: about oneself, about others, about the home,
about work, and about one's surroundings. The staff formulated
a precise ranking procedure and asked potential clients to
rank each deck Systematically into five piles--greatest
interest, good interest, general interest, poor interest and
least interest--according to their own priority of interest.
Each respondent received an inexpensive pen and pencil set
for his efforts.

The card sort procedure permitted the potential clients
to tell the staff which areas to include in media content,
and this rank ordering was the basis for developing content
of electronic media and home study materials.

<9
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The card sort revealed that traditional school subjects
like reading and spelling were low on the list of adult prior-
ities (see chart). At the head of the list was "living
within my means,”" followed by "what do I live on when I re-
tire," "smart food buying," "looking for a job," and "how I
can become a better person." Adults wanted to learn how to
solve problems they faced in life in areas of identity, human
relationships, money management, employment and comprehending
society. In effect, they wanted a life-coping skill curriculum.
It is important to note that the RFD staff and other adult
education professionals took the card sort in an effort to
predict the results of the client group. None succeeded. This
reinforced the point that professionals should not rely on
their own concepts of need but should g0 to the source--the
potential client himself.

Card sort survey item analysis
of rural adult priorities

Top 14 items of 104:

Living within my means

What do I live on when I retire
Smart food buying

Looking for a job

How I can become a better person
Understanding insurance

Family health

My responsibilities as a citizen
Pollution! Population! Conservation!
The joy of good food

Growing old

12. How to build character in my children
13. Spelling better

14. Using better English

o
HO WO IO &N

The basic premise of the mediated delivery system is that
adults can be taught to read, write and compute through a
system that presents information on how to cope with the press-
ing needs adults experience in their own lives. Each commun -
ications medium can relay information on these verified adult
interests. During the field test, the RFD project could
.deliver anything an adult might want to know. Practical infor-
mation such as how to start a car in winter, manage a family
budget, look for a job, cook nutritious and inexpensive meals,
grow tomatoes, and kill box elder bugs. Personal information
such as how to develop character in children, apply for welfare,
live with an alcoholic spouse, and seek marriage counseling.
Telephone and personal contact components accommodated any
adult learning need, from the highly personal or specialized
to the academic in the sense of reading, writing and arithmetic
lessons. Telephone, mail, and personal contact are the system's
feedback components and permit the entire system to respond
to new needs as they arise.

40
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Fun Mader, popular Madison radio and 'V personality, was RED)s television host, providing continuity to
the “magazine™ format. This picture was one of the promotional pictures sent to new spapers.
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ASCERTAINING PARTICIFANT MASS MEDIA HABITS

In order to use media most effectively, designers of a
program must ascertain which media are used by the target
population, including how media are used, when they are used,
and specific likes and dislikes. RFD used a telephone survey
to sample media habits and preferences of the rural under-
gducated adults in its four-county target area. Of 60 respon-

ents

100% watched television
98% listened to the radio
93% read a newspaper
85% read magazines

The television program preferred by most respondents was the
news program (38%), ahead of comedy (17%), westerns (15%) and
sports (15%). The RFD staff speculated that the popularity

of TV news may be related to its utility and format. Tele-
vision news is the means by which most adults obtain informa-
tion about the world. Its brief segments permit viewers to
wait for and attend to those portions of particular interest

to them. The RFD television shows used a quick-paced "magazine"
format and short segments similar to TV news, rather than using
drama, features, or other format. The TV shows mixed informa-
tion with entertainment as TV rews mixes hard news with soft.
In addition, the news anchorman, who provides continuity to

TV news, was incorporatad into RFD's television programs as a
TV host who introduced each segment and presented some of the
information himself.

The hours and frequency of the RFD television shows were
determined by responses to the following questions:

What days of the week do you watch TV the most?

On weekdays, that is Monday through Friday, during what
hours do you watch TV the most?

On weekends, Saturday or Sunday, during what hours do
you watch TV the most?

Questions on the popularity of local television stations assisted
the RFD staff in placing promotional TV spots.

Radio programs became an important part of the RFD mediated
delivery system, although less important than the television
shows. Survey questions probed the popularity of local radio
stations to indicate optimal placement of radio programs and
promotional radio spots.

The RFD Almanac, a monthly four-page tabloid, became the
Project's newspaper, capitalizing on the high ranking of news-
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papers as an informational medium for the target population.

Whatever method is used to ascertain media habits and
preferences of a target population, its results can help a
project shape media format, placement, and content in order
to attract and hold the attention of the intended audience.

COST PER ELEMENT PER WEEK

The RFD staff has broken out the approximate costs for
each element of the system based on a similar project and on
the following premises:

* weekly TV shows 30 minutes long and aired four
times a week

* one full-time salaried Action Line supervisor
* production of a weekly public service radio program
* production of a weekly Almanac

* weekly home visits by paid paraprofessionals to
50 clients

* one full-time salaried supervisor of home visitors

Obviously, there are many possible cost variations. Volunteers
will be readily available in some areas. Existing staff can
fill many positions. Production costs can vary widely. More
extensive service areas can increase costs. This cost break-
down can be used only as a general guide within the context

and framework of the RFD project in the area surrounding
Madison, Wisconsin.

Given the above, the weekly expenses are $8,323.00.
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COST PER ELEMENT PER WEEK
CENTRAL STAFF

Project Director. . . . . . . ., .. . $ 300.00
Secretaries . . . . ., . .. . ¢ .. .. 125.00
Office and Administration . . . . . ., . 250.00

Travel. L ] [ ] L] [ ] L] [ ] L] [ ] [ ] L] So .oo
TOTAL L] L] L] [ L] L ] L] [ ] [ ] L ] L ] [ ] [ ] [ ] [ ] L] [ ] [ ] [ ] [ L ] [ s 1’075.00

TELEVISION PRODUCTION

Director [ [ ] [ [ ] [ ] [ ] [ ] ® [ ] [ [ ] [ ] [ ] [ ] [ ] s 120 .oo
Producer/Writer and Production
ASSiS tants [ ] [ ] [ ] [ ] [ ] [ ] [ [ ] [ ] [ ] [ ] [ ] [ ] 400 .oo
Studio Costs [ ] [ ] [ ] [ [ ] [ ] [ ] [ ] [ L [ ] [ [ ] [ ] 550 .oo
Talent . ¢ ¢ o o v v v e e e e e e e . 175.00
Graphics [ ] [ ] [ ] [ ] [ ] [ [ ] ® [ ] [ ] ® [ ] [ ] [ ] [ 73.00
Tape and Recording . . . . ... ... 934.00
Television Film Prcduction:
Services . . . . 4 4 v 4 e e e e s 1,100.00
Stock and Processing . . . . . . . 796.00
Animation . . ., . . . . . . . . . 200.00
Stars [ [ ] [ ] [ ] [ ] [ ] [ ] [ ] [ ] [ ] [ ] [ ] [ ] [ 750 .oo

TOTAL [ [ L ] ° ° [ [ [ [ ] [ ] L] [ L ] [ [ [} [ [ [ L] [} [} s 5’098.00
ACTION LINE

$ 150.00
75.00
75.00
TOTAL [ ] [ ) [] [ ] [ ] [ ] -. [ ] [ ] [ ] [ ] ® ® ® [ ] ® ® [ ] [ ] . [ ] [ ] s 300 .oo

RADIO PROGRAMS

One full-time supervisor . . . . . .
Phone charges (2 lines in and 2 out)
Office EXpenses « . « v v v o o o o o

$ 75.00
50.00
25.00

TOTAL L] [ ] [ ] L] L4 [ ] [ ] [ ] [ ] [ ] [ ] L ] [ ] [ L [ ] [ ] [ ] [ [ ] [ ] [ ] $ lso .00

Production of Tapes (10 stations) . .
Pers onnel [ ] [ ] [ ] [ [ [ ] [ ] [ ] . [ ] [ [ ] [ ] ®
Office Expense . . v v v o o o o o

ALMANAC
prOduCtion [ ] [ [ ] [ ] [ ] [ ] [ [ ] [ ] [ ] [ [ ] [ ] [ $ 350 .oo
Printing (10,000 run) . . . . « « . . . 300.00

Office and Overhead . . . . . . . . . . 300.00
TOTAL [ ] [ ] [ ] [ ] [ [ [ ] [ ] [ ] [ ] [] [ ] [ ] [ ] » [] [ ] [ ] [ ] [ ] [ ] [ ] $ 950 .oo
SUB TOTAL [ [ ] [ ] [ ] [ ] [ ] [ ] [] [ ] [ ] [ ] [ ] [ ] [ ] [ ] [ [ [ ] [ ] [ ] s 7 ’ 573 [ ] 00

Full Tt Provided by ERIC.
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COST PER ELEMENT PER WBEK, continued

Cost estimates, continued

SUB TOTAL L ¢ ¢ o ¢ o [ . ¢ o o ¢ & o ® ¢ o o [ s 7’573.00

HOME VISITS
SUDETVISOT. & v v v 4 4 v 4 4 s . o . . $ 250.00
Office Expense and Overhead . . , . . . 75.00

Weekly cost per visit

Visitor . . . . . . . .$ 4.50
Travel . . .. ... . 2.50
Materials . . . .. . . 50
Overhead . .. ... . 1.00

Total per visit , . ., § 8.50

50 weekly visits . . . . .. . . ... $ 425.00
TOTAL @ & o ¢ o o ¢ o o o o o oo ¢ o .0 o 9 o o o o ; 750000

TOTAL WBBKLY cosTs [ ] [ ] [ ] [ ] [ ] [ ] [ ] [ ] [ J [ ] L] [ 4 [ ] [ ] [ ] [ ] L] L] s 8 ] 32 3 [ ] oo

495

ERIC

Full Tt Provided by ERIC.



THE RFD SYSTEM

AGENCY COORDINATION AND MASS PROMOTION
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Project director Boris Frank (right) and other staff met with officials in government, social service agen-
cis, and other groups to tell them about RFD and ask for their cooperation,

ERIC
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AGENCY COORDINATION

A significant feature of the system is that it is not
confined to some obscure classroom, but uses the home and
the community for continuing education. This in itself is
an irnovation in adult education. Many adults do not know
the rosources that exist in their communities for recreation,
education, social welfare and other services. It was not
~designed to replace existing community agencies and services,
but to help potential clients use these agencies as part of
the overall goal of helping the individual help himself.

Members of the original target population were rural,
undereducated adults in great need of assistance from social
welfare agencies but unlikely to seek help from these agencies.
The RFD project tried to inform them of agencies available for
dealing with problems of employment, consumer complaints, wel-
fare, government, education, mental and physical health, and
legal assistance.

Before embarking on this aspect of the project, the staff
had to prepare agencies for any increase in workload that
might result. Before and during implementation, members of
the RFD staff met with local, county and state agency super-
visors, government officials, and their staffs to inform them
of the project's objectives and its progress.

These efforts were particularly necessary for RFD's tele-
phone question-answering service (Action Line) which referred
questions and potential clients to appropriate agencies. This
coordination is essential to avoid suspicion and antagonism
that can be bred by ignorance. Keep agency professionals in-
formed. Solicit their advice and participation. It will pay
substantial dividents throughout the program.
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MASS PROMOT ION
The Promotional Campaign

A public promotional campaign is a necessary expense to
publicize services and recruit participants. RFD's promotional
campaign was directed to all adults, to avoid stigmatizing
undereducated, rural adult participants. It avoided mention-
ing home study or anything that might identify RFD with tra-
ditional school methods which most undereducated adults have
learned to avoid. :

The public campaign began after the staff had contacted
community leaders and social service agencies personally to
request their support. At that point, the project began to
implement its detailed promotional campaign using paid and
public service announcements in radio and television: news-
paper features, releases and advertisements; contests; dis-
plays at county fairs; posters; photographs; billboards; a
press conference; and handouts. The major publicity medium
was commercial television, with advertisements appearing on
the most popular stations in prime time 30-second spots.
RFD's popula> television host began to personify RFD, appear- -
ing at fairs and in photographs advertising the project and
its services.

The project's name and symbol had to appeal to its target
population. '"RFD'" was chosen because of its relevance to the
rural audience. "RFD" was easily developed into a readily
identified and trusted symbol, the outline of a rural mailbox,
which appeared in all television presentations and on all
print materials and stationary. The RFD slogan, “RFD is
information and action for adults of Southern Wisconsin," did
not single out undereducated adults.

Throughout the field test, RFD used its own almanac,
television show, radio spots, and home visitors to encourage
participation.

The following three-stage promotional campaign was pre-
pared for RFD. Each stage is timed in relation to the TV
show, which designated the beginning of implementation, and
promotes TV more than Action Line or home study materials per
se. In order to plan a promotional campaign a project must
know the demographic characteristics, biases, and media
habits of the audience and the characteristics of available
promotional media. Since an education program is a public
service program, it may solicit cooperation and help from
media and other institutions such as churches, civic groups,
schools, industry, socjal service agencies, governmental
agencies, etc.




BEST COPY AVAILABLE

MAKE IT GOND

- L,

THEL “”‘”‘1‘%-

N et AT, e L L VRV N DU S

| Teividen Sere m—l '
oA I

Thom o 1 3 ove
ogvesg w Jamvary
et bty b vt 0 -
it Porverwims
b dow sclwung RFD
ot delbtea: duge

s et ey 0 Be
————
in it
m*“.::». »; P8 CMING 1% JamuaRy
THeTe 19 somsthing sov ané ostitiag happsaiag for oduits i
S00Menm Uiscensin begisning i Jennary. it cotied 9D

899 15 & new 1000v3s10n serre oitn sters 11%¢ Jorany Coon

~

gz _:f Whatsin REF'D for Me?
£ <D G ———

—Yes, 1 want to know more about RFD.

L= £ news release

RFD is a new television sq Rural Education

RFD is tearning at home 1s a three-way street

RFD isinformation and :RFD

~action for adults. . .

W&'&IIWJ.!. -
money-savers, hints, sho
tips and much more.

46



-47-

Phase One: From Three Months to Show Date Minus One Month.

* Begin contacts and photography leading to local farm
feature magazine articles to appear no earlier than four
months before kickoff.

* Press releases oa progress to professional journals
keeping up their interest and providing a growing feedback
of information.

* Build up stock of project photos, particularly action
and production sho:s.

* Have writers begin work on project biographies (one
story should be, in effect, a fact sheet giving name, rank,
serial number of personnel, important dates, details of
government backing and cooperatiun, etc.: the second one should
be a 1,000-word feature on what the project is about, including
ane§d0t§1 materials and emphasizing the unique aspects of the
project).

* Work up "column items" to be held for release. These
should be either very important or light and bright. It is
important to keep a file, A lot of funny things happen that
would make copy, but are forgotten two months later unless
written down. L

* Begin work on envelope-size one-page mailer to be
enclosed in telephone bills, pay envelopes, USDA mailings.
This mailer should include purpose of shows, duration, start
date and times.

* Contact civic organizations that will cooperate in this
mailing activity.

* Ask for cooperation of and coordinate public relations
departments (government and industry) representing agencies
involved.

* Set up program guide and TV Guide story and pix.

* Begin negotiations with other TV stations for use of
promotional spots to begin two weeks before series airs.

* Continue speeches by project director and other staff
before any and all community groups on program's function, but
discourage news coverage at this point.

* Keep a press clipping book.
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Some 1,500 fairgners said they wanted more information about RFD after this display booth introduced
them to the projzet. The information booth was set up atcounty fairs in all four counties.
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Phase Two: From Show Date Minus One Month to Show Date Minus
One Week.

* Send out mailings in industry envelopos.
NS * Begin on-air promos.
* Begin local radio spots.
* Staff appearances on TV interview shows, deejay progranms.
* Plug for newspaper features on project.
* Column jtems released and plugged.

* Individual captioned pictures serviced to local papers
and wire services, :

* Put help from local industry into story form and release
it to the press.

Phase Three: Show Date Minus One Week chrough First Month of
Show.

* Begin local paid TV spots.

* Intensify radio spot campaign.

* Begin newspaper ads in TV section.

* Hold press conference for local papers.

* Announce contests,

ERIC
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I Choeck whet you want, RFD hes it—ell ot no cost 18 you.

I Faxcinsting TV programs beginning January 4ch, (Mendeys 8:30 AM.,
Wednesdays 7 P M., Thursdey afsemocns 3:30, Sundey sfwrnoons 4:30 )

I TV “articies” on your ares, your neighbors,

B8 Soecial srticies on housshold budgets, interior decorating, medicing, heme
remodeting, children, tarming ~ and hundreds more.

88 Easy to use information to increass your sesding, spetling, writing snd
tigueing skills.

1 Usetul information 10 seve you many dollers, 10 heip do & better job.

Sl For more information, meil the enciossd card or call RED at 203-2180 ¥ yeu e in
the Madison ares or dist 800 362-8180 wii fres if you Sive outeides the Madison sres.

UNIVERSITY EXTENMION TELEVINION CENTEN, The Univarsity of Wisesmin / 3312 Univanity Aswnus / Siainen, Wisnasie S5008

RFD's promotional brochure was used to recruit participants,
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RFD More Than
'l;glevislon Series

8 8 new adult edueation project.
Funded by the US. OMcv of Education, RVD
is donigned eapecially tor adults liviag in Wis-
conein’s Duae, Green. lowa and Lafeywite
counties.
Theve will be 28 wewkly televiaion shows
m January Each shew s 20
MiLutes Joag sad will be aired over Chunme!
21. There w1t be a ncw shuw vach week, and
wach show will be aired at different times on
four difteront days.
L ]
See 1he boxed article on this page for ex.
et times and days of the RFD TV shows.
R
RPD 1 prodined by WHA.TV, Channel 31.
The shows are 1aped in the WHA-TV studies
n Madissn, Wisrone!n.

“The TV shows will be quick-paced and
ontertaining,” suid Bor's Frank, Preject Die
toctor and Rxecutive Preducer.

“There will be as m.wy s & dozen differ.
ont short fontures on enth AFD show. Each
show will give adults what they want frem
TV--goad entertaiament and peactical infos-
mation they can use limmediately,” he seid.

In addition W TV, RFD is offering special
bulletins written for aduits with less than a
high achoel education. Hundreds of bulleting
&te avalisble ahedt 8 wide range of topics.

Boo the article en page 3 for 2 listing of
RYD willeting

RYD alec provides three-ring binders in
which the RFD hulletins can be kepl. All the
mawrials offered by RFD are free to adults
of southern Wiscunsin

The KFD TV shows and the RVD bulletine
complement cach other, Many of the short
features on the TV shows are bamed on infor-
mation from the RVD butletins. In fact, the
peimary purpose of the TV show 18 to explain
the various ty pes of information avaisbie m
the R¥YD bullvtine

“With the RFD bulietins. an adult cun
pick up the information he needs—and do 1t
all in his own home.” saxd Associate Director
Stephen Udvari, who heads a team of writers
pespaning the RYD bulletins.

RPD 15 the first Adult Basic Education pro-
joct of 1ts kind in the United Seates it is
being tested in Wiaconain for possbie use na-
twnally

FIRSTSHOW JAN.4

The first RFD TV show 1 sched.
ulrd fur Mondav, January 4, 1971,
Trase will be 2 mynute RFD
TV shows There will be 2 new
sthow emh week, on Channel 31,
WHATY

Favh RFD) show will be shown on
foir nBeeent davs ot four qifferent
tins o that any ane can sev the
oW ot 3 cenvenient time A new
EFD TV ahoa will begin cvery
Moot

Hete ore e times ami davs the
KFI2 wads can ta mvn on Chane
ol o

o Monaiy at § 30 am

® Vivdnesday at 7 pm

® Thyrsday at 3 30 pm

® Sunday at 4 30 pm

fe e e

o~ . Irformatnm and Actum (o0 Adults of samthess ‘hu-;hm

///////////’/ ory
/ ///////////

JIM MADER HOST OF RFD

Whet this man's baritone voice seunds out

hair, honest tone of voice and quick smile aro
known to thousands of radio and TV fans all
over southern Wisconsin

When & talent hunt wus conducted to find

adults. Jim Mader. is that kind of guy.

Yor the 4l-year-old native of Wiscomsin,
rural adults and their way of life are mare
than 8 passing anterest. Fer Jim Mader,
“Rural America is stll the answer to many
of the problems tacing the nation.”

him's wark 15 radi and telovision. He
sdears theest f his work 1n the oty of Madison
Bt tae Bk tu gt away from the oty and
e ket pae

He cnd his wife, Syrvia, have six shildren.
“Outdese ndlvu_.”

i
4
i
1
i

hnny Cash, Arthur Godfrey,
Others, Star on RFD TV Shows

the RFD weekly adult television serres. Rach
RPD show wiil have at least two entertain.
ment segments featuring one of these stars.
Some of the stans are Johnny Cash, Buddy
Ebscn, Arthur Godirey, Fred MacMurray,
Eva (labor, Kukia Fran and Olie, and Red

pleys his guitar, but he siso talks
sbout the books he reads and how
about current svents, and
make his appearsnce on the
interesung

Each RFD show 13 made up of several
short festures There will be features about
producing butter hogs, cooking tasty and in-

3t
|
£

' o6

“if we are 10 have an enlertaining TV
sres, we must have just that—entertain-

Johnay Cerh will be seen on RFD TV.

The RFD Almanac became the project's newspaper, capitalizing on that medinm's popularity,

51
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The Promotional Brochure

In addition to using the press, radio, television and
other methods to promote participation, RFD used a promo-
tional brochure. The brochure was a one-color 8 1/2 by 11
inch sheet that outlined essential details of the project,
told the reader what to expect from participation, provided
a post card by which the individual could indicate interest,
listed a phone number to call for more information, and used
illustrations meaningful to the target population.

The brochure was distributed widely to members of the
target population before and during the project to recruit
participants and to reinforce participation.

The home visitors distributed the brochure during re-
cruitment of participants. It was mailed to persons on
social service agency mailing lists and passed out at meetings
of service clubs and community organizations. It was avail-
able at check-out stands of supermarkets and discount stores,
and at public access areas in banks, employment offices,
welfare offices, churches and community centers.

Even members of RFD's advisory group were given copies
to distribute.

The Almanac

The RFD Almanac was a monthly tabloid for participants
designed to motivate participation in RFD, disseminate prac-
tical information, and advertise RFD's services and materials.
It was mailed to everyone who expressed an interest in par -
cipating in RFD, to persons who called or wrote Action Li;
for materials or information, to adults suggested by count,
and local social service agencies, and those enlisted at
county fairs. It attained a circulation of 3,300. The first
issue was distributed in the month before the TV series began.
The Almanac thus served as an integral part of the promotional
campaign.

A typical four-page issue contained articles about RFD's
television shows and personalities, about Action Line and the
home study materials, and three or four display advertisements
that encouraged adults to use these services. The Almanac
contained hints on how to do things, answers to selected
Action Line questions, and articles presenting factual and
practical information.
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The RFD Newsletter kept other professionals informed about the project.

ERIC
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The Almanac was written at a fourth to sixth grade cquiv-
alency level of comprehension, the independent study level,
using no more than 15 syllables per sentence.

An Almanac had particular relevance to the rural audience
of the initial test, but other forms may be pertinent for
other populations.

While RFD distributed the Almanac monthly, consideration
should be given to weekly or bi-weekly issues if budget allows.
Greater frequency would tie in more closely with radio and TV
a?d might reduce the need for extensive printed bulletin sup-
plements.

PROFESSIONAL NEWSLETTER

Professionals in education, health and social services
are constantly seeking new ways to enrich their programs
which is sufficient reason for innovative educational programs
;9 igare their information and experiences with others in the

ield.

RFD communicated with other professionals by means of a
monthly four-page newsletter. The RFD Newsletter was sent
to over 3,000 professional educators, social workers and
others to inform them of the project's progress, innovations,
evaluation, and problems. Each issue focused on a major issue
2; aspect of the project. Collectively, they form the project
ronicle.

ERIC

Full Tt Provided by ERIC.
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TELEVISION AND RADIO
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IV director Bob Leu was responsible for translating RFD's concepts to

video tape.
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TELEVISION

Like other delivery components in this mediated system,
TV presented practical, directly applicable, down-to-earth
factual information on health, nutrition, first aid, child
development, safety, sanitation, interpersonal relations and
other adult interest areas established by the card sort.

In addition to interests of the target audience, TV shows
had to reflect the racial, ethnic and political characteristics
of the general TV audience and appeal to the general audience
to avoid stigmatizing the "disadvantaged" or "undereducated"
adult. Demographic characteristics were determined through a
telephone survey that revealed the general audience was pri-
marily white, Catholic or Lutheran, of German or Scandinavian
background, and politically conservative.

Format for the TV shows was determined through a telephone
survey of media habits and Kreferences, which corroborated
three independent studies showing that low income - low educa-
tion adults prefer fast-paced news and public affairs shows.

RFD developed a similar quick-paced magazine format. Each
show contained 15-20 different segments, some very brief,
others three or four minutes long, held together by a congenial
anchorman and host. Each segment focused on one major concept
and presented it as clearly, concisely and directly as possible,
with the TV staff guided by the axiom *tell them what you're
going.to tell them, tell them, and then tell them what you told
them.' :

The si.ows were 30 minutes long and shown four different
times each week: Monday 8:30 a.m., Wednesday 7:00 p.m.,
Thursday 3:30 p.m., and Sunday 4:30 p.m. Air times were sel-
ected on the basis of audience preference studies.

The TV programs were informational but avoided "instruc-
tional" TV show format and content: there was no blackboard,
teacher and pedagogical hard-sell. Instead, the TV programs
combined entertainment with useful information of immediate
value. TV showed viewers simple and direct ways they could
improve their lives and told them of agencies to contact and
places to go to solve problems or pursue interests. Thus
television helped viewers build strategies for continued ac-
quisition of information. The system used television to
motivate viewers to participate in the project and to intro-
duce concepts presented in RFD's home study materials. Each
show included brief announcements of one or two RED bulletins,
as well as announcements of Action Line (RFD's telephone ser-
vice) for ordering bulletins and obtaining answers to questions
of any nature.
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The TV crews went anywhere to film informational segments
tures sent to newspapers.
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. This was one of RFD’s promotional pic-
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Johnny Cash was one of the big-name stars appearing on the RFD television shows.
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TV host Jim Mader (seated) and TV director Bob Leu on the main TV set—a homey country kitchen.
Mader received many letters during the series, several of which commented on the clash between these
striped curtains and the flowery wallpaper. The curtains were replaced by plain blue ones in a TV seg-
ment showing how to measure windows for curt 'ns and drapes.
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This front porch set was not used as much as the kitchen set but gave the TV programs some variety and
flexibility.
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TV host Jim Mader tells viewers about one of RFD’s free informational bulletins.
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_ TV writers used subjects researched for the home study
bulletins as the source of TV content. The staff videotaped
or filmed segments throughout the target area, including
homes, backyards, stores, offices, shops and parking lots.

The base of operations for the TV show was a roomy, functional
and comfortable country kitchen set that doubled as a cooking-
demonstration set for a home cconomist.

During the field test in southern Wisconsin, TV shows
were geared to the rural nature of the target audience, but
the flexibility of the RFD system permits TV and other compon-
en§§ to reflect the characteristics and interests of any
audience.

The Wisconsin shows included interviews with szars
Johnny Cash, Buddy Ebsen, Burl Ives, Eddie Albert and others,
who often talked about their own rural backgrounds and pre-
sented their views on country living, conservation, pollution
and a variety of subjects. Local segments included brief
histories of places of interest, interviews with a conserva-
tionist and other people of interest, and music by a country-
western group.* There were segments on emergency first aid;
a typical day in the life of a visiting nurse; concepts of
child development and communication in marriage; recipes;
cooking demonstrations; shopping tips; exercises; beauty tips;
interviews with state and local authorities on insurance,
septic tank regulations, hogs, auctions, used cars, legal
rights and other practical concerns; and a hand puppet whose
"'goofs'" as husband and consumer were meant to be amusing and
instructive.

An importar*t and highly successful part of each RFD show
was the special segment entitled "RFD Hints.'" These were
snappy ideas on practical ways to improve the viewer's immedi-
ate life situation directly and easily. They included items
.such as how to reseal a refrigerator door, remove spots, pound
small nails safely, kill insects around garbage cans, and
remove odors from plastic containers. The show solicited
hints- from the audience through a contest. The better hints
were videotaped and presented on TV along with the name of the
contributor who won a small prize.

Early in the project the TV show announced a recipe con-
test that generated favorite recipes from hundreds of viewers.
A home economist selected 65 prize-winning recipes (based on
simplicity and economy) for incorporation into RFD's Favorite
Recipe Book, which was made available to anyone requesting a
copy. The five top winners were announced on T\ All winners
received an RFD coffee mug.

* The staff learned that it should have used more local maps
to orient viewers, many of whom did not recognize local place
names within th<¢ir own and neighboring counties.

o5
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The RED coffee mug went to winners

I

of RFD’s recipe contest.
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These are just two of the ways in which the audience may
be made participants and contributors to the TV program and
gain personal recognition in the process.

TV staff for the 20-show field test included a producer,
production assistant, ‘cinematographer, two writers, the TV
host, and an executive producer/director who supervised the
entire operation. .

but it is one of the first to adapt TV format and content to
a broad spectrum of adults while targeting on a specific sub-
population. And it is one of the first to coordinate TV into
a8 multi-media and personal delivery system. More adults use
TV for information and entertainment today than any other
medium. This fact increases its value to a mediated delivery
system.

Major elements in planning the TV component are:
* Target audience

What are its abilities, interests, needs, media habits
and preferences, and general characteristics.

®* Format

What format is most suitable to the information and to
the target audience: the hosted show, magazine, news

and variety show with short segments, interviews,
entertainment, music, etc. What combination of elements
is most suitable. What sets should be used.

* Content

What content is best able to meet project goals and
audience needs and interests, and motivate the target
population. The choice includes hints, short documen-
taries on local scenes and people, factual information
and facts about social agencies and other community
resources, local and big-name talents, etc.

* Staff
What are the staff requirements to produce the shows,
direct them, write material, edit tapes, host shows,
etc.

* Coordination
Integrate and coordinate the TV component with the other

delivery components of the project: Action Line, Almanac,
home study and paraprofessional home visits.

Q 71
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* Pretest of pilot TV programs
* Two-way flow

Promote and reinforce audience participation through
contests, letters, question-answering, etc.

* Production
Establish a feasible production schedule for TV shows.
* Outside resources

Use available outside resources for TV shows such as
interviews, films and announcements of public service
agencies, on welfare, employment, legal aid, education,
conservation, consumerism, safety, health, etc.

RADIO

In addition to using paid and public service announcements
to promote RFD, the project produced a public service radio
program to motivate and reinforce participation. The RFD staff
contacted local radio stations to determine the length of pub-
lic service announcements they could use, arriving at an average
of three and a half minutes.

The "RFD Radio Almanac" programs were bright and quick.
In a typical spot, the RFD television host and another announc-
er opened with an introduction, presented a quick household
hint, a 50-word feature based on printed materials, another
hint, a recipe, another shert feature on printed materials,
another hint, and a humorous close. Each spot referred to the
RFD television show and Action Line telephone number.

Scripts for radio spots were coordinated with television
and print material staffs and were designed tu integrate with
other RFD elements while standing alone. The spots used the
"soft sell" of public service announcements and avoided "push -
ing" the television programs or print materials.

<



THE RFD SYSTEM

ACTION LINE TELEPHONE
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With RFD, information was as close as the nearest telephone.
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Action Line volunteers with the referral directory hanging file in background.




ACTION LINE

The RFD system was designed to be as responsive to the
needs of its adult participants as possible. Its television
programs and home study materials could meet their life coping
needs and interests but could not respond to their more per-
sonal or immediate needs. RFD used home visitors and developed
Action Line to ensure total system responsiveness and to help
adults who do not know where to turn for help or information.

Action Line was one of several elements permitting parti-
cipants to interact with the project and thus provide feedback
to the staff. Technically, during RFD's implementation, the
mails were part of Action Line, but for simplicity's sake this
summary refers only to Action Line as a telephone service --
its staffing, operation, referral procedures, and coordination
with outside agencies. Other feedback elements of this media-
ted system were the home visitor and the mails.

To implement the Action Line system, the project used two
inbound and one outbound telephone lines. One inbound 1line
covered the local metropolitan area and the other, a toll-free
WATS 1line, covered the rural areas. Both inbound lines were
equipped with tape recorders for callers to use after office
hours and on weekends.

During the day Action Line was staffed by two volunteers
of the Church Women United (the project has been endorsed by
the national office of that organization). RFD used 20 volun-
teers each week--two in the morning and two in the afternoon.
Two volunteers coordinated staffing assignments, supervised
and trained the staff and helped solve procedural problems.

Action Line's response depended on the nature of the call.
Requests for informaticnal bulle*ins and questions that could
be answered by bulletins were referred to the RFD home study
teacher. If the question was simple and answerable in brief,
factual form (what time does the school bus leave), information
was secured from a community source and immediately relayed to
the caller. If the question was more complex or personal
(how can I adopt a child), the Action Line staff contacted the
appropriate community agency, gave it the name, phone number
and address of the caller and a precise summary of the request,
and asked the agency to contact the caller. After an author-
ized agency person such as an intake worker had acknowiedged
the agency's willingness to accept the referral, Action Line
immediately notified the caller that the problem had been re-
ferred to another agency and that he would be contacted by that
agency. RFD also sent a written confirmation of each referral
to the caller and to the agency on the day of the call, to
remind the agency and reassure the caller.

'7H
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Action Line's referral method must be coordinated with
service agencies, which:otherwise might see it as a device
that could overload caseworkers and disrupt existing relation-
ships with clients. To meet this possible objection and to
create mutual cooperation and understanding, the RFD staff
met with agency staff members early in the planning stage to
discuss the project and its goals and to develop procedures
for referrals. They also met periodically during implemen-
tation to evaluate procedures. During these contacts, the RFD
staff assumed the resgqnsibility for demonstrating its desire
to work closely with a1l community agencies to achieve agency
objectives as well as objectives of adult continuing education.
These contacts also helped RFD understand agency methods, prob-
lems, and capabilities.

During implementation RFD developed operating procedures
that might be useful to other projects. It compiled (1) an
index of some 30 major problem areas and subcategories (see
list at end of this section) and (2) a directory of community
agencies with the appropriate agency listed under specific
problem categories, a system that enabled the volunteer to
locate the agency rapidly and easily. A hanging card file was
easy to use and facilitated indexing.

Action Line received 1,641 calls and mail responses during
the RFD project. The majority (85 percent) were requests for
home study materials or were questions simple enough for volun-
teers to research and answer directly. The other 240 questions
were too complex, technical, or personal for volunteers to
answer, and were referred to appropriate governmental, social,
commercial, religious, and educational agencies and institutions
which replied directly to the questioner.

A follow-up questionnaire on the effectiveness of referral
revealed a high degree of client and agency satisfaction.
Sixty-six percent of the clients and of the agencies returned
the questionnaires; of the clients, 89 percent said they were
satisfied with agency services. Of the referral agencies, 92
rercent said RFD had stated the problem correctly and 84 per-
cent reported that they were able to provide the requested
service.

Categories of greatest concern to Action Line users were
foods (63 queries), home maintenance (54), consumer problems
(52), family finance (50), gardening (34), health services
(25), home crafts (21), employment (20), legal assistance (19),
and entertainment and recreation (18).
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ADOPTION SERVICES

Private agencies
Public agencies

ANTIQUES

Appraisals
Dealers (buy and sell)

AUTOMOBILES

Accident claims
Licenses and titles
Performance

COMMUNITY ORGANIZATIONS

Agricultural

Churches

Drug information
Handicapped persons
Legal services
Minorities (racial and
ethnic)

Pollution control
Volunteer service

CONSUMER PROBLEMS

Advertising practices
Contracts

Insurance claims
Product safety

Public utilities

Sales schemes
Unsatisfactory services
and products

EDUCATION

Accreditation

Adult educatiomn
Apprenticeships

Parochial schools (elemen-
tary, secondary)

Public schools (elementary,

secondary)

Special education
Student financial aid
Vocational training

89

EMPLOYMENT

Apprenticeships

Help wanted

Job wanted (adult)

Job wanted (youth)
Small business loans
Wages

Workman's compensation
Workers' protection

ENTERTAINMENT AND RECREATION

Crafts

Games

Museums

Music (recorded)

Outdoor recreation
Television and radio
Tickets (concerts, theater,
sports)

Travel (automobile)

Uuso

FAMILY FINANCE

Assistance, family
Assistance, handicapped
Family budgeting
Financial aid for student
Food stamps

Health insurance

Home ownership

Interest rates

Life insurance

Medicare

Savings and investments
Social Security

Taxes, federal

Taxes, local

Taxes, state
Unemployment insurance

FARMING

Farm loans

Fruit trees
Livestock diseases
Milk advertising
Shade trees

Weed control



FOODS

Contaminated foods
Diets, low fat

Diets, special health
problems

Diets, weight reducing
Food adulterant

Food preserving

Food purchases

Menu planning
Nutrition

Recipes

Surplus commodities use

GARDENING

Fertilizer, chemical
Fertilizer, organic
Flowers

House plants

Insect control

Lawn care

Shrubs

Soil care

Trees

Vegetables

Weed control

HEALTH SERVICES

Alcoholism
Allergies

Arthritis

Blood bank

Diets

Drug abuse

Heart diseases
Infant care ’
Mental health problems
Skin diseases

Toxic chemicals
Water testing

HISTORICAL INFORMATION
Local history

State history
World history

HOME APPLIANCES

Instruction for use
Parts and service

HOME CRAFTS

Home repair information
Home repair materials
Craft skill information
Craft materials

HOME DECORATION

Carpeting
Color schemes
Furnishings
Upholstering

HOME MAINTENANCE

Care of clothing

Cleaning

Home repairs (materials)
Home repairs (services)
Home repairs (skills)
Tools for home maintenance

HOME MANAGEMENT

Home building plans
Home safety

Room design
Utilities

HOME RENTING

Contracts and leases
Securing rental housing
Tenant-landlord problems

LEGAL ASSISTANCE

Contests, lotteries and
redeeming coupons
Contracts

Interest rates
Liability

Neighborhood nuisances
Passports

Wills and probate

S1



PERSONAL ADJUSTMENT - STREETS AND HIGHWAYS
Alcoholism Property lines
Counseling services. Repair of streets and highways
Divorce problems Right of way maintenance
Family relationships Traffic control
Friendships '
TRANSPORTATION
PEST CONTROL
Airline schedules
Insect control Bus schedules
Rodent control School buses
POLITICAL INFORMATION WASTE DISPOSAL
Congress . Chemical and solvent disposal
Legislators Disposal sites
Municipal government Recycling wastes
Political participation
Voter registration WILDLIFE
POSTAL SERVICE Conservation and control practices
Hunting and trapping regulations
Bulk mail problems ) Song birds

Mail delivery

o 8 z
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RECOMMENDATIONS

The following recoﬁmendations can be made based on the
Wisconsin field test:

* Keep p-per work of Action Line workers and supervisors
to an absolute minimum. Use snap-apart forms. Write in long-
hand - avoid typing. 1If evaluation data are desired, they
should be gathered by sampling.

* Confer with agency administrators and staff to assess
the information and service each agency is best able to provide.
Use this information to build the index. Check the validity of
these judgments through the experiences of Action Line workers.

* Train workers to listen attentively to everything the
caller says; to detect the caller's unstated needs and encour-
age their articulation; to restate the problem or question
accurately to the agency; never to guess what the real problem
is; to ascertain if the caller objects to having a highly per-
sonal and sensitive problem referred to another agency; and to
respect all confidences.

* Seek and use the assistance of specialized sources of
direct help for drug abuse cases.

* Keep all community agencies informed about the progress
of Action Line during implementation.

* Make sure a responsible agency representative indicates
an agency's willingness to accept referrals. It is important
that the first agency to contact the caller be the one best
equipped to handle the problem.

* Use all available media to promote wide public use of
Action Line.

* Each Action Line s.aff member should have both an in-
bound and an outbound telephone line so that each call can be
handled without delay.
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Associate direcior Steve Udvari discusses development of home-study bulletins
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DEVELOPMENT OF THE HOME STUDY COMPONENT

The home study component of this mediated system gives
the adult total control over his own learning. The adult
can diagnose his own learning needs and choose specific print
materials to meet those needs. He is free to learn when and
where he chooses without being forced to follow a sequence of
topics or being exposed to grades, quizzes or other childish
pedagogy. In short, this component incorporates the essential
principles of adult learning discussed in the first part of
this series. In addition, the adult is not forced to upgrade
his reading skills in a traditional progression from grade to
grade found in public schools. He can continue to learn about
a variety of topics at his own success level. He can also
choose to improve his reading skills and computational skills
if he wants, and move vertically as well as horizontally.
Here, too, the adult determines his own needs. Participants
are not told the way to do something. Rather, they are given
alternatives,” It is up to them to select the alternative
best suited to their needs.

Like other components of the mediated system, the print
component is shaped to reflect the wants, interests and needs
of the target population. This shaping involves form as well
as content, since the disadvantaged adult is sensitive to
implications of shoddy or childish print materials. Content
is determined by going directly to the target population.

During the develcpment of RFD, the staff used a card
sort to systematically determine the priority of interests,
wants and needs of the target population--undereducated and
disadvantaged adults in southern Wisconsin. This information
guided development of the print component as well as television,
radio, and the Almanac. The card sort revealed that adults
are primarily interested in learning how to solve problems of
everyday life. They want practical information that has im-
mediate application to their lives such as how to cook inex-
pensive and nutritious meals, buy insurance, understand con-
tracts, make a will, find a job, get aloug with others, and
many other topics that constitute a life coping skill curricu-
lum. The specific needs vary from adult to adult and from
region to region, but it is generally true that adults want
to learn information that they can use--information that is
relevant to their own lives, strategies that can positively
affect their lives.

Since this mediated system permits the adult to receive
exactly what he wants to learn--no more and no less--the print
component is best made available as brief, single-concept bul-
letins. Television, home visitors, radio programs and the
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Almanac infcrm adults of the availability of these materials
and the adult may order any bulletin he wants by mail, Action
Line telephone or home visitor. Pre-stamped post cards in
home study bulletins made it convenient for the adult to order
additional materials. Home study materials also contained
"write-a-note" cards to encourage comments and questions on
any subject at all.

During the RFD field test, materials were distributed on
a unit basis of approximately five bulletins each. Single
bulletins were not sent separately because it was felt that
there was sufficient internal cohesiveness within the units
to permit the 20-week Wisconsin field test to operate at the
unit level. Other projects may wish to distribute materials
on the single bulletin basis.

The bulletins must be as "adult" in content and appear-
aace as possible and be written at a level that is easily
urderstood by the target population. In the case of RFD,
this was the fourth to sixth grade reading equivalency level,
the level that permits adults to read without assistance
(12-14 syllables per sentence).

The staff organized the wants, interests and needs of
the target population into four "content centers' as indicated
on the following page. These were About Me, About Me and
Others, About Me and My Money, and About Me and My Community.
Each content center was further divided into modules and units.
Each unit contained several bulletins on specific topics. In
all there were some 320 different bulletins available to adults
during the RFD demonstration.

In order to develop the print component the staff reviewed
existing instructional materials for adults to determine if
they were understandable, believable and useful to the target
pcpulation.® Most existing materials were found to be inad-
equate or inappropriate. Most stressed reading and writing
skill development, were written at the seventh to eighth grade
level, and were limitad to areas of money management and em-
ployment. There was little in areas of child development, home
maintenance and repair, consumership, citizenship, and other
areas of adult concern, Existing materials were used where
they met RFD standards for understandability, believability and
usefulness. The rest were developed as new material by the
RFD staff.

* An annotated bibliography of learning materials for adults,
prepared during RFD's evaluation of existing materials, is avail-
able upon request. It evaluates materials for teaching adult com-
munication, computation, and life-coping skills in terms of four
levels of readability--introductory to advanced. Each citation
describes the publication's subject matter and assesses its for-
mat, structure, sequence, population orientation, and suggested
uvse. Readers may obtain a copy by writing RFD, WHA-TV, Univer-
sity of Wisconsin - Extension, Madison, WI 53706.
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(————-——\ 11l CONTENT CENTER: ABOUT ME AND MY MONEY

PART I: ABOUT MY HOME
Moduls At MANAGING MY BAMILY'S MONEY
Unit 4; My incoms
Unit 2: 'nﬂ“mm Plan
Unit 3: Uﬂm v Cradlit Wissly
Unit & Family Security Plan
Module B: THE JOY OF GOOD FOOD
Unit 1: A Choics: Casstrols or $sow
Unit 2 Supper on the Teble on Time
Unit 3: Mesie for ¢ Dey
Unit &; Wies Planning ¢ Smert Shepping » Good Meels
Medule C: BUYING GUIDES
. Unit 1: How %0 Buy Wiesly
Unit 2: Smart Food Shopping
e RTINS g s At
$ uy me Purnishings
Unit 8: Satiefaction Guarsnteed
Maduie B: HEALTHM, SAPETY AND SANITATION
Unit 1; Emergency Eirst Ald
Unit 2: Home First Aid
Unit 3: Home Safety Plan
CONTENT CENTER LISTINGS Unitdi  Knowing Signs of liiness
Unit §: , Home Sanitation
Module B: MAKING A HOUSE A HOME
Unit 1: A Men's Home is His Castle
Unit 2 Taking Core of the inelde
Unit 3: Taking Cors of the Ouside
Uni & How to Do-it-Yourseif Repains

—

PART Ii: ABOUT I4Y WORK

Moduls A: HOW TO LOOK FOR A JOB
Ut 2 Lo o b
. orms
| CONTENT CENTER: ABOUT ME Unit 3: Porsons! (nterview,
Unit 4: important Job Pacts .
m A g:ooi gg'fAANpma. w\,&fd Mveelt Unit 8: Summery for Job Hunters
H mi: Accept [ ] } 4
Unit2  Who Ami: A Positive View of Myset: MoguaB:  HOWTO APPLY FOR THAT JOB
Unit 3: What Affects Me: Horedity snd Environment Unit 22 Under deveiopment -
Unit &: What | Betieve: Developing Character Unit 3: ; “;'m”:‘-*‘
Module B: MY WELL BEING Unit 4;
M
: en Module C:  HOW TO GET THE MOST FROM MY
Unit 3: Wﬁdvﬂ‘gﬂ“ on Unit 1: My uupoauwnmnmmm Job
Unitd: My Leisre and Recreet Unit2: My Bow's Repensibilities 1o Me
Unk 8: Maturing and Growing Oid Grecefully Unit 3: Getting Ahsad on the Job
Moduie C:  BECCMING A BETTER PERSON Unitd:  LawsProtecting Workers
Unile §: | Am Changing: How Change Atfects Me
Unit 2: | Am & Porson: Dignity, Integrity
Unit 3: Motivation: Seif-Dirsction
Unit 4: 1 Can Make Things Change
IV CONTENT CENTER: ME AND MY COMMUNITY
Module A: ME AND THE PEOPLE
Unlt;. g&% Ooph.loy"{ho?m.ﬁuﬂlo’ﬂb
Il CONTENT CENTER: ABOUT ME AND OTHERS A3 O aocieration of Independence

Unit 4: How We Organize 10 do Business in Americs

Medule A: MY FAMILY Module B: MY GOVERNMENT, HOW IT WORKS
Unit 1: Moma is for Family Living Unit 1: in My Community
Unit 2: Getting Along with One’s Marriage Phrtner Unit 2¢ in My State
Unit 3: Understanding Festings of Family Members Unit 3: in My Country
Unit &: Guiding Children and Buiiding Chererter Unit 4: in the World
Unit8:  Family € .4 Times Module C:  CITIZENSHIP IS TAKING PART IN DECISIONS
Madule 8: COMM! ' "CATING WITH OTHERS Unit §: My rightsas s
Unie 1: My Friengs Unit 2¢ Responsidilities ss & Citizen
Unit 2¢ My Neighbors Unit 3: Being an Informed Citlzen
Unit 3: The Art of Listening .l nd Bailefs Unit 4: Popuistion! Potiutioni Conesrvstiont
Unitd:  Remecting Other Poopie’s Idess and Bei Module D:  WKERE TO GO, WHO YO SEE, WHAT TO DO
Meduls C: WORKING WITH OTHER PEOPLE Unit 1: Weifere and Employment Seevices
Unit 1: Psopis | Desl with for Services Unit 2: Madieal and Health Services
Unit 2: People | Work with on the Job Unit 3: Logsl Aid Services
2 Sannia § Work for Unit &: Leteure and Recrestional Services
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The new materials were written in clear journalistic
style, the form to which most adults are accustomed and one
which is geared to easy readability. The writers used sen-
tences whfch contained one main idea expressed briefly and
concisely in familiar but simple words. Abstract ideas were
conveyed by means of concrete or human examples. To heighten
readability writers made liberal use of personal pronouns and
personal references. They tried to personalize the content
and show how it could affect the reader in his own life. This
was sometimes done with stories.

The printed bulletins comprised a 1ife coping skill cur-
riculum, but the print component was flexible enough to deliver
other information as vwell, Materials also were available in
more traditional areas of adult learning such as reading, spell-
ing, writing and arithmetic. These materials were made avail-
able to home visitor clients during the RFD field test if the
clients expressed a need or interest to learn more in these
areas.

Projects using home visitors should provi'e the visitors
with a wide selection of back up materials. These materials
should be broad enough to meet the special learning needs of
clients in every content area in terms of ability level, detail
and, when necessary, role. If the client wants to learn how
to read, spell, or multiply using a structured format, or wants
to read adult literature, the home visitor should be able to
draw on this resource bank and select the materials most ap-
propriate to his interests and abilities. If the client ex-
presses an interest in learning more about being a wife, hus-
band, parent, homemaker, or employee, appropriate role-related
materials should be available.

A set of five three-ring binders was designed to hold the
RFD materials. The binders contained pocket inserts to hold the
adult's own clippings, recipes, brochures and pamphlets, enabling
the adult tc add his own materials to those of the project. The
loose-leaf binder and individual bulletin system has advantages
over traditional hard-cover texts because it permits the adult
to assemble his own materials and enables a project to localize
materials and speak to particular ethnic and language needs.

During the 20-week Wisconsin field test, RFD distributed
10,454 units averaging five bulletins each and 920 supplementary
bulletins to 1,714 adults. In addition, it sent out 167 sets
of binders complete with index dividers, unit introductions and
post card order forms, '

It is important to allow adequate lead time to prepare materials,
One year irom concept to final printing is not unreasonable.
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Five loose-leaf binders held RFD's home-study materials.
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92




BEST COPY AVAILABLE | 88

e

£
e - R ..
Pirase senid me the following !v‘u circular ( WRITE A-NOTE
markend helow
. Circutar 506, Prepared Mixes
Name _ .-
Address .
Y e e
State - 2wp
WRITE-A-NOTE
— e e oo —— Name
. R - Addm , .
X j Stato Zip,
|
.1
o Plesse send me the following free recipe
ot book: .
Y AR 8¢, 1
) instant Nonfat Dry Milk in Daily Meals, o3 5
: _number 522 E2 R
- Kk a¥ =
3 ,' .
‘_{-"_
Name '-';,vl ‘
Address - ! =
2 [ il
City —— — 3 z et
_ 2 il 8 g
State Zip ; <21 ¢ 5 L
st 2 NS
5 s | o ; B
WRITE.A.NOTE 2 > z @ g i
> ™ 3 £
g 'x | % & R
¢ o W ~ e {
—— - p - 8 g
: i1z [E .
- 1] Qi
R a >
& -
e e e > "
. 5 :
D' [ 4
e - - - ] 2
RER— ¥4
2
o B <
et e
e 'T'-z’f-"'r?‘?%j’%?},.w‘gw ‘,-$' i AN i o g
R e o oL R SRS o 2 ok SO A MRSl ST TSR IR AR LS .
B R e it al s these Batedy wrte -genote pestoards,

Q 93




HOME STUDY TEACHER

Adults may need help in articulating their needs for
basic educational and life coping skill information. This is
one of the primary functions of the paraprofessional home
visitor as explained in the sixth part of this series. A
home study teacher, using the telephone and the mails, can
also perform this function for many participants. To be help-
ful to participants, the home study teacher will want to learn
ds much as possible about each one. Information gained from
letters and phone calls should be collected in a separate file
for each participant. The use of tests to determine prior
achievement is discouraged because tests are often perceived
as threatening, especially by the primary target audience for
RFD. Much can be learned about individuals through open and
frequent communication. Needs for language skill development,
family life information, or community garticipation will be
revealed through this informal approach and snould be used
as a basis for suggesting home study materials. The home
study teacher will want to initiate much of this communication
by calling or writing to the participant expressing a genuine
interest in him and a willingness to provide him with the
materials he wants.

A file envelope was useful to hold all correspondence,
order forms and resumes of phone conversations, information
which can be noted on the front of the envelope. At a glance
the home study teacher can get a quick overview of each person
and estimate the extent of his participation by recording the
dates of contact made by both the participant and RFD in the
right-hand column. More detailed assessment will be made pos-
sible by careful examination of the contents of the envelope,
which contains correspondence, order forms, phore contact
notes, etc.

The RFD order form enabled participants to request home
study materials and send problems and questions to Action Line.
An original and three carbons were written simultaneously,

Order forms were sent to anyone who requested a list of avail-
able home study bulletins. In each case a business reply
envelope was included as a convenience to the participant.

Post card order forms for each unit were included in the intro-
ductory material in the home study binders. Order forms, letters
requesting home study bulletins, and Action Line forms resulting
from telephone calls for bulletins were sent to the home study
teacher. A quick check of a participant's file usually indicated
whether or not the material requested in a given order should

be sent. In some cases it was discovered that a participant
ordered the same bulletins on more than one occasion. This

could usually be cleared up with a phone call. Some order forms
were received with every item checked. In these cases, the home
study teacher expressed the project's desire that participants
use materials one unit at a time to derive maximum benefit from
the information in the bulletin, and then helped the adult
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The home-study order form enabled participants to request materials and send problems and questions to
Action Line. [t was also used by the home-study teacher to order and record materials sent to a partici-

pant.
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The home-study teacher used this envelope to record the participation of each participant.
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identify particular informational needs. On the basis of
this and other information in the participant's folder the
home study toacher indicated on the order form those items
that were to be shipped.

The white copy of the order form original copy) was
retained by Action Line if it contained a groblem or question
for Action Line. The pink copy (first carbon) was retained
by the home study teacher and filed in the participant's
envelope. The blue (second carbon) and yellow (third carbon)
copies were sent to the shipping department. The yellow copy
became a packing slip and the blue copy retained as a shipping
department copy. Incidentally, the shipping department copy
proved to serve no useful purpose in the Wisconsin field test
and could be eliminated.
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STORING AND SHIPPING MATERIALS

Project materials must be stored systematically and con-
veniently to permit rapid response to participant needs.
During the RFD field test there were over 300 different items
to store, some with as many as 1,000 copies. The project
rented a8 1500 square foot warehouse area, built storage bins,
hired a shipping clerk, and developed a precise order form
that indicated exactly who wanted what sent where,

The shipping clerk received the marked order form from
the home study teacher, walked along tiers of bins arranged
according to content center units, found the desired unit,
and sent it to the adult in a manila envelope. Materials
were sent by third and fourth class mail.

Ideally, materials should be shipped to participants
within 24 hours of receipt of order.
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The home visitor brought new information and companionship to the participant in ways the media could
not.
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HOME VISITORS

The designers of this personalized mediated system shaped
media to the needs and interests of disadvantaged and under-
educated adults so that the adults could acquire educational
and life coping skills and improve the quality of their lives.
Yet they realized that media may target on the population but
miss the individual. Personal contact was needed, particularly
for the more disadvantaged and undereducated adults who are
least able to acquire new skills on their own and incorporate
new learning into their lives. These adults not only need more
money and education, but also face a wide range of personal and
family problems that are intensified by stresses of low income
and undereducation, problems that may be so overwhelming that
they blind the adult to possibilities for change and prevent
his using the services of helping agencies and those of the
mediated system itself. '

A major barrier to the undereducated adult's seeking out-
side help for his problems is the discomfort he feels in the
subordinite roles imposed by institutions and persons in
authority, including teachers. His feelings are often based
on experience. Yet he enjoys and feels at ease in informal
peer relationships. An egalitarian and informal relationship
was necessary to ensure that the system could actually help
the participant. The system used home visitors for the fol-
lowing reasons:

* TO BRIDGE THE GAP BETWEEN THE PARTICIPANT AND THE
DOMINANT MIDDLE CLASS SOCIETY. 1o help him iearn and interpret
society's behaviors and participate in and use its social and
helping institutions; to make the participant aware of available
informational resources and services; to assist him to develop
strategies to acquire information or services--this means help-
ing the participant act rather than acting for him.

* TO BE AN EMPATHETIC FRIEND AND CONFIDANT TO THE PARTICIPANT.
To allow him to volce his feelings and problems and clarify what
might be improved and how he might improve it; to help him iden-
tify those needs which require satisfaction before otgers can be
met; to help him articulate his needs for life coping skills based
on his immediate situtation and needs; and to help him build
self-confidence on a foundation of successful experiences.

* TO FACILITATE ;HE PARTICIPANT'S USE OF THE SYSTEM'S
TELEVISIUN, HOME , RADIO . .

To make the participant aware of these services and help him
use them to learn and apply basic skills and life coping infor-
mation.
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"HOME VISITOR QUALIFICATIONS

In order to accomplish these functions the home visitor
must possess certain Kersonal qualities and know the project's
goals and resources thoroughly. -

The question remains whether a professionally trained
middle class person can bridge the gap between the participant
and the dominant middle class society better than nonprofes -
sional who resembles the participant. There is much to recommend
both in the role of home visitor. 1In any case, each would
benefit from a careful examination of the other's 1ife style.

The RFD project recruited and used paraprofessional home
visitors acquainted with the life style of the disadvantaged
because professionally trained and experienced persons were hard
to find and prohibitively expensive. It was also felt that
paraprofessionals could work more effectively with the target
population.

RFD used eight half-time paraprofessional women (men refused
to work half-time at the project's rate of pay) who were hired
for nine months--four months of preparation and recruitment,
and five months of implementation during which each one held
weekly visits with six or seven participants. The visitors were
supervised by three persons whose selection and use are described
later.

Although RFD used a regular weekly visiting schedule, other
projects may find a flexible schedule more appropriate. Other
programs also may wish to evaluate participant needs and prog-
ress as visits continue, and reduce, interrupt, or terminate
visits when the participant reaches a predetermined skill level.
Individual home visits might also lead to group meetings once
confidence is established and fears overcome. If full-time
visitors are used, the workload would be 15-20 visits per week,
depending on travel time.
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SELECTING AND TRAINING HOME VISITORS

RFD selected its paraprofessional home visitors from
persons recommended by social service agencies in the turget
area and through want ads and personal referrals. Scroen ng
was by personal interview during which the interviewer deter-
mined the individual's warmth, openness and friendliness, her
ability to speak freely and express herself reasonably well,
and the strenfth of her conviction that adults can learn. A
high school diploma was a desirable but less important selec-
tion criterion,

The personal skills needed to achieve the project's ob-
jectives are essentiallz those nseded for friendship: interest
in and sensitivity to the other person, ability to listen
attentively, empathy, and warmth.

Initial screening established that the visitors already
possessed these skills to some degree, but a program of pre-
service and inservice training sensitized the visitors to their
role of friend and reinforced their learning by applying their
knowledge to real-life situations.

Training of professional persons as home visitors may
resemble that for paraprofessionals if the home visitor is to
be a friend, confidant and facilitator of learning. The pro-
fessional and nonprofessional both enter training with similar
levels of social skills in friendship formation.

The preservice training of home visitors consisted of
cognitive learnings and an intensive field experience.

Their inservice training was the responsibility of the
supervisors, who helped them resolve personal problems of

relating to clients as well as helping them identify needs
and resources to help the clients.

Information in training

To prepare for their home visits with clients the home
visitors read and discussed publications in 10 subject areas
on learning problems of undereducated adults and on the qual -
ities of friendship and helping behavior. Copies of publi-
cations used during the field experience are available from
RFD. The areas of study were:

A view of self

The nature of human needs

Poverty ac a sub-cultural phenomenon

The impact of illiteracy upon the life of the individual

105



~101-

A definition of education adequate to the needs of the
adult poor

The crucial conditions for learning

Sub-cultural differences in language develbpment and the
effectiveness of communication

Individual differences in leurning style
Relationships between expectations and human performance
The nature of the helping relationship

As training progressed the home visitors frequently commented
on their new awareness of the complexities of friendship and
cited personal field experiences which reinforced what they had
learned by reading. '

Field Experience in Training

In addition to reading and discussion, the home visitors
prepared for their visits to clients by going out into the
community (1) to gain experience interacting with the community's
formal and visible leadership and (2) to identify and recruit
potential participants for inclusion in the project's treatment
(visited) and control (nonvisited) groups.

Contacts with community leadership were important if home
visitors were to fulfill their role as a bridge between the
participant and the “establishment." The visitors had to feel
at ease dealing with the "establishment." In their search for
particiﬁants the home visitors first contacted officials and
agency heads in the four-county target area who referred them
to appropriate agencies and individuals. 1In this way they
learned to discuss RFD and its objectives articulately with per-
sons who were already informed and whose cooperation had been
solicited earlier by project staff. They also learned how to
interact with community leaders, institutions, and social ser-
vice agencies.

The visitors used four criteria to select participants
during recruitment: (1) an education below high school; (2)
evidence of need for improving life coping skills; (3) potential
of profiting from RFD and its home visits; and (4) wvillingness
to receive weekly visits. At the conclusion of their training
the home visitors had identified some 300 potential participants
from which 100 were selected for treatment and control groups.
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The RFD staff suggests that other programs begin as RFD
did, giving a small field staff the oRportunity to learn and
practice its roles before serving as home visitors, and inte-
grating additional staff into the existing structure us new
participants are added.

Although the primary target population of the Wisconsin
field test was the rural disadvantaged and undereducated adult,
the experimenters found that urban areas contained many
eligible participants as well. Population density became
less significant to participation than the individual's needs.
Participants were selected from rural and urban areas based on
need and willingness to participate in the home visits.
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HOME VISITOR IMPLEMENTATION

The home visitors were charged with the general goal of
being a friend, confidant and learning facilitator to their
clients. Their experiences varied widely, depending on the
needs of the particular client. The visitors kept notes on
their experiences which indicate that they were determined
to help the individual and were inventive in finding wais to
do so. Their reports also indicate that they grew to like
their clients and that this feeling was reciprocated.

During the field test the visitors encouraged the client's
use of the print materials, television, radio, and telephone
service. They helped the individual order materials and
lugged videotape equipment to community centers in areas of
poor reception.* They adjusted their schedules to those of the
client and brought reading and math materials from RED's re-
source bank, from home, from anywhere in response to the
client's needs and interests. At times they simply chatted
or helped with the children.

After the project had ended the home visitors agreed that
the personal rewards of being a home visitor were great. Many
felt this was the most significant and meaningful job they had
ever had. Some continued to see their former clients on their
own, an indication of the strong bonds that developed.

In one county the visitors were so successful that the
area vocational-technical school hired them to continue their
visits and expanded them to include other undereducated adults.

The project's paraprofessionals were not trained as social
workers or psychologists. During their field experiences many
of them realized their limitations as paraprofessionals. They
encountered problems of alcoholism, mental illness, child neg-
lect, overprotection, mental retardation, marital instability,
and desertion in addition to problems connected with poverty
such as malnutrition and inadequate heat, housing and clothing,
and those connected with undereducation such as 1lliteracy and
inability to get and hold a job.

Although they were not professional counselors, the home
visitors tried to support the individual during times of per-
sonal stress, help him learn how to cope with adult responsibil-
ities, and assist him in seeking professional community help in
resolving his problems. :

* If a project uses home visitors and television progranms, it
should establish a television repair system to ensure that
clients are able tc receive the television shows.
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The home visitor also could help the participant learn basic arithmetic and reading skills, using materials
from RFD’s resource bank.

ic 110




-106 -

FIELD SUPERVISORS

In addition to eight home visitors RFD employed threc
full-time supervisors. This ratio of visitors to supervisors
was necessary in the RFD field test but in ongoing programs
could be reduced. The field test suggests that the super-
visor initially work with no more than three visitors and
that additional visitors be added singly to a maximum of 10
as the supervisor gains knowledge and experience and as the
project adds participants.

If a project uses professionally trained persons as home
visitors, the number of visitors assigned to a supervisor may
be increased because each visitor probably will require less
encouragement and support during the project's early phases.

Because the field test explored a relatively new role for
the paraprofessional, accessibility to the supervisor was
essential to ensure that the paraprofessional received all the
assistance and encouragement she needed in that new role.

Four criteria were used to select supervisors:

Academic preparation preferably at the graduate level
in one or more fields of education and behavioral science.

Three or more years' experience as a teacher or practi-
tioner in some form of education or social service with
the undereducated and disadvantaged.

Experience in supervising the work of other professional
or paraprofessional employees.

An intimate knowiedge of the county in which the super-
visory work would be done.

The major responsibilities of the supervisors were

(1) to ensure that the paraprofessional was able to relate
new information to her preparatory experiences;

(2) to counsel and assist the home visitor in accomplishing
the project's goals both during training and during visits;

(3) to assume a helping role in the life of the home
visitor similar to that which the visitor was to assume with the
participant; and

(4) to act as liaison between the home visitor and the
project's central staff.

ba
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SOME PROBLEM AREAS

Home visit programs should be aware of four potential
problem areas.

1. There is a possibility of loss of contact with a par-
ticipant, If there is one trait that characterizes the 1ife
of the disadvantaged it is instability--psychosocial and
physical (geographic). Family altercations and disruptions
are frequenit. Families also tend to move frequently and leave
no forwarding address. These characteristics create problems
for continuing the visits.,

2. The presence of preschool children is often a serious
distraction, especially if the mother is the participant and
the time of the visit precludes the presence of older children
or the husband to care for the children. The program may al-
leviate this problem if the home visitor brings one or two
toys which the child has not seen before to distract him, per-
mitting the mother to devote her attention to the visit, Care-
ful selection of toys can be instructive for the child, and
leaving a different toy for the child to play with between
visits can extend this learning experience.

The Wisconsin field test wanted to alleviate the distrac-
tive problem of preschool children by having university stu-
dents of early childhood education accompany home visitors as
part of the student's field practicum, but this endeavor had
to be abandoned because student and home visitor schedules did
not correspond. Other programs may be able to use such stu-
dents to improve the quality of the home visits,

3. The third problem uncovered by the Wisconsin field
test was that of the "reluctant spouse.” Several adults were
willing to participate in the visits but were confronted by
spouses who did not share their enthusiasm. Some of their
reluctance was the result of deep suspicious about the program
and disbelief that materials and services were free. Others
felt threatened by the changes the program might produce in
the spouse. Whatever the reason for reluctance it is important
to secure the full cooperation of both marriage partners at the
outset,

4. Patience is essential. In some cases it can take
weeks or months of relatively superficial visits before bar-
riers are surmounted and an effective relationship established.

1i2
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INTERNAL EVALUATION

INTRODUCTION
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INTRODU¢ “TON

During the second year of RFD, the University of Wisconsin
Psychometric Laboratory participated in the initial stages of
the evaluation of the program. The evaluation work consisted of
two major facets: (1) the development of materials to be used
in the controlled experiment, and (2) a number of different attempts
to obtain information about the program as the various facets were

developed.

The controlled experiment was designed to obtain definitive
infermation about the gffects of the home-visitor component of the
program. In the design of the evaluation, a strong emphasis was
placed on the evaluation of-the home-visitor component, becausec this
was the component of the project that had the greatest cost per
participant. Fortunately, it was also the component of the project
that was possible to control, in the sense of specifying who would
receive it and who would not. There is, of course, no reasonable way
to control who receives the television broadcasts or the content
materials that were advertised. It was, however, possible to design

a true experiment for the evaluation of the home-visitor component.

In this experiment, subjects were randomly assigned to a
trcatment or control group, the treatment group members received
home visitors and any other component of RFD that they requested
“and the control group did not receive home visitors but could watch
the program or request materials. Because the use of evaluation
experiments in the area of adult basic education is rare, if indeed

not unknown, we have presented the rationale for it in
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""The Case for Evaluation Experiments" beginning on page 114. Exper-
imentation provides far better information than the traditional
pretest-post test designs, and hopefully the RFD experiment will

establish a precedent.

For the experiment to yield good information, it was necessary
to have a set of measurement devices that assessed attainment of the
RFD objectives and that had excellent psychometric characteristics.
During the first year of the RFD project, available instruments for
adult basic education projects were reviewed and found lacking.
Therefore, a complet: battery of instruments was developed. The
development of these instruments and their psychometric characteris-
tics are described in "Developﬁent of Evaluation instruments" beginning
on page 175. The complete battery consisted of an adult achievement
test, WITABE with subtests for language, computation, and coping
skills; an attitude scale, WIAAI with subtests for internal versus
external locus of control and attitude toward learning; and a behav-
ioral measure, "The World About Me." All measures were pre-tested
on groups of appropriate adults and also on children in a rural school
system at the appropriate grade levels. All tests, indeed even the
subtests within each instrument, were demonstrated to have high relia-
bilities., In addition, all adults who were tested appeared to enjoy
the experience; there was no apparent rejection of the format. (Quité
understandably, some of the children who were tested did not know

how to answer some of the questions; e.g. "Do you have a job?")

The battery of evaluation instruments was administered to the
individuals in both the treatment and control groups in May and
June of 1971. The analyses of these data have been part of the third

year activities.

Q




-111-

Some nonexperimental information was also gathered in the
treatment group through the home-visitors. In a later section the
material gathered from the home visitors is presented. The sub-
jective reports of £he home visitors, while far from "hard" infor-
mation, is informative. Every home visitor agreed that working for
RFD had been a rewarding experience; each one felt tha. both she and
the participants with whom she had worked had profited from the pro-
gram. While the home visitors also had many suggestions for changes
in the program, all agreed that they would like to work again for a
program like RFD. Their enthusiasm and commitment to the program

was clearly evident and extremely impressive.

The second major aspect of the evaluation activity during the
second year was a variety of attempts to gain information about the
RFD materials and format as they were developed. Originally, it
was thought that this information would be easily cobtained. With
great naivete it was proposed that experiments be conducted with
available groups of subjects that were considered to be in some
sense comparable to the target population, for example students in
ABE classes in the vocational schools. In implementing this plan,
however, it was quickly evident that such groups of subjects did
not exist in the numbers that were necessary. ABE classes were very
small in registered enrollment and whenever they were used in the

evaluation, almost half of the students were absent. In a
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further attempt to obtain gubjects, we offered to pay groups for
every person who appeared. This proposal seemd to appeal to the
groups approached, but again and again only a few people would
appear at the scheduled session. This difficulty in luring people
like those in the target population to a central location for any
purpose seemed to substantiate the RFD claim that these people |

must be reached in their homes.

Because it was so difficult to get subjects to come to a
central location for evaluation sessions, we expanded our design
to include telephone interviews. Several different interview
samples were used; people from the RFD participant file, samples
from a rural phone directory, and a group of people who had been
identified for RFD as potential participants. Reports of the group
evaluation sessions and the phone surveys appear beginning on

page 119,

No single piece of information in these reports is of any value
alone, for the groups were small and often some of the participants
had inappropriate educational levels; only when the same information
appears a number of times do we begin to have confidence in its

accuracy.

In spite of the weakness of individual pieces of the data, a
number of general trends did emerge. Almost every person who was
asked about RFD, whether in groups or on the phone, was enthusiastic
about the program. People were amazingly uniform in their reports
that they not only liked the RFD program,but they also had learncd
from it. Different people like different parts of the television

program, but the Hints were a clear favorite of almost everyone,
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After the Hints, the most frequently approved aspect of the program
seemed to be the general atmosphere: many people commented that
they liked the way Jim Mader ran the show, the rural aspects, the
homey touch, etc. These comments were interpreted to mean that

the general tone and style were liked.

ERIC

Full Tt Provided by ERIC.



-114-

INTERNAL EVALUATION

THE CASE FOR EVALUATION EXPERIMENTS
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A common evaluation strategy in education is the pretest- post

test design. This design includes the following steps:
1. Test the participants before they begin the program
(pretest).
2. Apply the educational treatment.
3. Test the participants at the end of the treatment
(post test).
4. Compare the prétest and post test scores to determine

if there has been any change.

If any change occurs, it is assumed to be a result of the
cducational treatment. This strategy is basically fallacious and
cannot lead to definitive statements about the effect of the treat-
ment since it must be assumed that the treatment has caused any
change. A researcher who adopts the pretest-post test design is

required to assume precisely that which he should be trying to

demonstrate.

Unfortunately, no information from the pretest-post test study
can be used to support this basic assumption - that pretest to
post test changes are caused by the educational treatment. The
changes could be due to the mere passage of time and the concomitant
development of the participants. This is an especially serious
problem when the participants are chiidren and the program lasts
any appreciable period of time. When participants have voluntecred
or are self-selected into a program, as is the case with RFD, changes
can be cxpected in participants without the program. It is likely
that the people who sign up for a program like RFD have taken the

first step toward changing: they have at least recognized and openly

10
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declared a need to change, and may already be in the process of
changing on their own. Therefore, it is exctremely likely that change
will be observed from the pretest to the post test, but it may have
.occurred without the treatment. Another way the passage of time can
affect change scores is that something may happen quite unrelated to
the educational program that will improve participants' test scores.
For example, a new movie may lead people to change regardless of
their participation in the program. Or, a church or other civic
organization may begin a similar program or begin a campaign to
motivate change. All of these uncontrollable and many times unknown
factors, unrelated to the program in question, can induce what may

look like a change by the program, but would have occurred anyway.

A second major problem with the pretest-post test design is
that the pretest itself may cause participants to change. By
testirg participants at the beginning of the program they will
become alerted to the goals of the program. Simply taking the
test and then thinking about it over time may be sufficient to
bring about observed improvement on the post test. Because the
pretest per se is not part of the treatment, the effect of the

pretest cannot be attributed to the treatment.

A third problem with the pretest-post test design in a program
like RFD is that the participants are likely to be distressed by
any testing in the early stages of the program. As a result, some
people may drop out of the program or not participate at all when
they discover that the first activity is a test. At best, thcy may
feel that their own improvement and growth is less important to the

program staff than their pretest score.
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In evaluation studies in general and particularly in the

evaluation of RFD, we reject the pretest-post test design in favor
of an experiment randomly assigning persons to a treatment and a
control group. The first step is to define a pool of suitable
subjects, some of which will be randomly assigned to the treatment
or control conditions. In the case of RFD, acceptability was deter-
mined by the following three criteria: (1) the person mhst have been
willing to participate in the program; (2) the person must have had
suitable educational level as indicated by his application form and
the judgment of the field staff; and (3) the person had to live
within a reasonable distance of the home visitor's residence. Any
person satisfying all of these criteria was included in the pool
from which they were randomly* assigned to the treatment or control
group. The treatment participants received the full RFD treatment
with home visitors; the members of the control group were permitted
to participate in the TV portion and receive home study materials,
but they did not receive the home visitor. At the end of the program
both groups were tested on all evaluation measures. Differences
between the treatment and conirol groups were then a definitive meas-

ure of the effect of the treatment, in this case the home visitor.

Because both groups were tested at the same time using the
exact same procedure, there was no possibility for the passage of
time to bias the outcome of the experiment as is the case with the
pretest-post test design. Because the groups were constructed by
randomly assigning participants from the same pool, there could be,
on the average, no systematic differences between the two groups.

This enabled us to apply inferential statistical methods to the

= v smanpy

*Randomly as used here is a technical term and does not mean
oraphazardly. : 122
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data in order to decide whether the treatment was superior to the
control condition. We cannot tell how much individuals changed.
But, this is a somewhat irrelevant question. We can determine how
much change was caused by participation in the program. This is

the information that is required in order to decide if the program

wWas a success.
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INTERNAL EVALUATION

GROUP EVALUATIONS OF TELEVISION TAPES
AND CONTENT CENTER
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In the original evaluation proposal, the TV tapes and content
materials were to be evaluated by taking them to appropriate groups
(similar to the target population) for experimental evaluation.
Subjects were to be randomly assigned to a treatment group that saw
the program or a control group that did not see the program and
then both groups would be given an achievement test at the end to
see if the treatment group had learned something from the program.
Two factors led to a change in this strategy.

1. Appropriate groups of subjects were almost impossible to
find and adequate numbers of subjects for experiments were simply
not available. A number of ABE classes around the state were used,
but the classes were usually small in their official enrollment and,
on any given class day, about half the class was absent. Because
the ABE classes were so disappointing, an attempt was made to arrange
other groups. Several Head Start Parents Groups were approached.
These groups were offered two dollars for each person who appeared
at an evaluation session. The proposal was greeted with great
enthusiasm as each group wanted to raise money for special projects.
Nevertheless, no group was able to produce more than eight people
at a session even counting the Head Start staff. (The difficulty
that was encountered in gettir.g target population people into a
central location underscores the need for a program, like RFD, that

goes to the participant in his home.)

2. The most valuable information obtained from the groups of
subjects appeared to be the opinions about the program--what they
liked and disliked. Since the programs were still in production,
the suggestions of these groups could be incorporated into the later

tapes.

1<3
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Therefore, group sessions focused on general discussion of

the TV tapes.

The data from these group discussions is presented in rather
great detail. The reader should not be misled by the quantity of
numbers into thinking that these reports contain definitive conclu-
sions. In general, the groups were very small and often they
consisted of several people who were too well educated to qualify
for the target group. It is only when the same information appears
consistently in different sources thaf it becomes convincing. The
data are presented here in detail so that as future research is

conducted the cumulative effect can be assessed.

On some points, the data were clear and consistent: (1)
respondents were generally very favorably impressed by the content
materials; (2) respondents consistently reported that they enjoyed
the television programs and also that they had learned from them;
(3) the Hints were widely considered to be a favorite part of the

t. levision programs.

. 126
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Evaluation of Pilot Program # 7

The prototype tape was evaluated on October 9, 1970 with students
attending Skill Development Center, Beloit. 1In all, fifteen students
participated (ten males, and five females). Most of the students
were relatively young (eighteen to thirty), but five students wecre

over thirty. Approximately half of the students were black.

First, the tape was shown on video to all the students sitting
together. They were told that this was to ohtain their suggestions
and to find out how relevant this material would be for then.
After showing the tape, the students were divided into three groups
with one member from the Psychometric Laboratory in each group.
The students were asked to complete a two-page questionnaire (page 125).
Then the group discussed the tape. General comments as well as
comments with regard to each item shown on the tape were obtained

during the informal group discussion.

General Comments

In general, the students were very enthusiastic about the tape.
They scemed to enjoy watching it and appeared pleased to be asked
for their opinions. (Of course the novelty of the event might
account for a fair portion of the enthusiasm). Some students thought
the tape was too jumpy and too many topics were covered in the time
period. This reaction may have resulted from the fact that the

transitions were technically weak on the tape.

The telephone number was incorrect in one place and Jim Mader

put a letter into an envelope twice.
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Some students did not realize that the telephone calls were

toll-free. That information should be spoken as well as written.

Some students thought the screen-mending hint and the dry milk
hint were commercials. The implications of this conclusion are not
clear, but it possibly means that the information would be looked

upon with skepticism.

Few students remembered that they had been told that they could

send for additional materials, but sending for additional materials

was not emphasized on the tape.

A number of additrional topics were suggested: sports, political
stories, current events, stories about other countries, more about
social security, how to look for an apartment, balancing a budget,
recipes, gardening, more hints, pollution, state and local govern-
ment, world sports, world news, information on school subjects like

science and history.

Comments Made on Specific Parts

Preparation of dry milk--It seemed to have little impact,

maybe due to the fact that most of the students had made dry milk
before. One student disagreed with the instructions and several

suggested more complicated uses, such as the preparation of buttermilk.

On_poisons--The responses were generally positive. Most students

said that they knew that many household products were poisons, but
that they had not realized how many. One student pointed out that
"away from children" was not the only criterion for good storage--

for example, gasoline should be stored away from fire.
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Library--A number of students did not even remember this
segment, When reminded of it, they agreed that libraries were
good places, but one had the feeling that they were good for some-
one else. Several mentioned how importént it was to teach children
to use a library. The only personal commitment came from one
student who said that you could go to the library to 'look things
up." One was given the impression that for these students '"reading
books'" is a frivolous and childish activity. Perhaps RFD should

stress the practical uses of the libraries.

Hlog Raising--This section was irrelevant to these students.
The students thought that this might be interesting to people who

live on farms.

Boiling Spaghetti--It had a very positive response. Most of

them had not heard of using oil to keep the spaghetti from boiling

over, and said that they would try it in the future.

Mending Screens--Very positive response. They liked the idea

and also the presentation.

Local Community Festivals--A mixed response. A number of students

wondered why it was there--it did not seem to fit with the rest of

the program. (Perhaps they should have been shown a map with the

location marked, so that they realized that these were neighboring
communities. On the other hand, the target population may know the

communities.)

Action Line on Social Security--Received a very good response,

but these students had studied a unit on social security. Some

complained that they were not told anything. But others said that

the message was clear-""get the facts.”
©
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TELEVISION PILOT EVALUATION QUESTIONNAIRE

Please answer the following questions so that the TV program in the future
could be improved.

1, Are youaman S or woman 10 .

2. Howold areyou .

3. How many children live withyou .

4. Was this TVshowBad _0 ; O.K. 6 ; Good _9 .

S. Were the words used in the TV show Basy _ 9 ; O.K. _6 ; Hard _ 0O
6. Was this TVshow Fun _2 ; O.K. 13 :;Dull _0 .
7. Will you be able to use something you saw on this show?

Yes 9 ;Maybe 4 ;No_2 .

8. How did you like the festival stories? Bad 1 ; O.K. 4 ; Good 10 .

9. How did you like the music? Bad 0 ; O.K. _8 ; Good _7 .

10. liow did you like the hints? 3ad 1 ; O0XK. _7 ;Good _7 .

m

11. Which did you like best? Festival 3 ; Hints 7 ; Music _5
12. Would you like to see more of these TV shows? Yes 9 ; Maybe 4 ; No 2

Notes:

#2 -- The actual ages given were 18, 21, 21, 22, 23, 24, 27, 28, 29, 29,
34, 40 41 44 46.

#3 -- The actual answers were: 3 had no children living with them;
7 had 1 or 2 children;
g had 3,4, or 5 children and

had 7 children.

#11 - All three who chose festival were over 40.

1.0
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How long should you chill the milk so that it will taste best?
2hours _3 ; 6hours _3 ; 12 hours _7 .
What are the best kinds of hogs on today's market?
lean 11 ; Red 2 ; Fat _0 ,
Where is the best place to get hogs?
, Grocery _0 ; Certified breeder

Check some household poisons:

s Farmer 6 .

7

Mothballs 12 Insect poisons 11
Crayons _ 6 Medicines Al
Paint 12 Toys 1
Eggs 0 Scissors 3

Where is the best place to keep household poisons?
Under the sink ; Inacloset 2 (these two also checked high shelf)
On a high shelf 13 .

ERIC
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Evaluation of Tapes #2 and #4

Tapes #2 and #4 were taken to the Sun Prairie Head Start
Parents Group meeting on Februgry 1, 1971. We were expecting
twenty-five to thirty parents and friends of parents to parti-
cipate in the evaluation and we had arranged to pay the Head
Start Parents Group $1.5C for each person who participated.
Only nine people showed up and five qf these were staff or
relatives of staff. The educational level of the group was
highly inappropriate: there were two with Bachelor's degrees
and two more with Master's degrees. However, because we are
arranging to add to our sample through other Head Start groups,
we shall describe the procedure.

1. We arranged video tape equipment in two rooms of the
Methodist Church Hall in Sun Prairie. Participants were randomly
assigned to one of the two groups and they were then shown

either tape #2 or tape #4,

2. After the tape viewing, all participants were asked
to answer achievement paper-and-pencil items. These items were
based on both tapes. The intent was to demonstrate that those
who saw tape #2 scored significantly better on those items,

while those who saw tape #4 scored better on the other items.

3. After completing the short tape-specific achievement
test, participants were arranged in groups of four or five to
participate in a structured group discussion of the tape. In
the discussion they were asked general questions first and
then they were asked about each of the major parts of the

tape.

b-a
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4. In addition to the tape-specific items, we asked all
participants to complete the three parts of our general

adult achievement scale, our measure of internal vs. external
locus of control, and some of our behavioral items. These
last instruments were administered to obtain information for
scale refinement.

Results

There were not enough participants to make the achievement
date interpretable, but the scores are presented in Table 1,
Although the differences are small, they are at least in the

expected direction.

The group discussions must be interpreted in light of the

size and composition of the groups.

Tape #4: Participants were four females between the ages
of twenty-four and forty-five. Three of the four had college
degrees (two had Master's), the fourth, a thirty-two year

old, had a grade eleven education.

What did you like best? Household hints, the story about
Blackhawk, the way they had
children in there.

Wnat did you like least? The history part--the way they
used the paintings-and they didn't
connect it to Madison. The Uncle
Sam part was too contrived.

How would you change it? Make it not stilted. They are

trying too hard for an effect.

o 133
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Did you like the puppet? The woman with the grade 11 education
thought the puppet was great. The
other three thought (1) that the
segment was 0.K., but too long; (2) a
bit much like Sesame Street; (3) amusing
but too drawn out.

General comments: Once again the greatest enthusiasm was shown

for the hints. In Blackhawk, like the festival section, there
seemed to be a need to show a map with the location of these
places. It is amazing how provincial even this well educated
group is.

Specific comments:

Huntley interview: Interesting, but all had heard him make

these points before.

Poisons: Good, learned things.
Uncle Sam: Interesting, but stilted.
Blackhawk: Not enough facts, made us want to get more

information, should be related to local
history (apparently, the segment achieved
the desired purpose--it aroused interest.)
There seemed to be a need to show maps--these
people did not know that Sauk City was nearby.
Shopping Puppet: Entertaining, too long.
Jim Mader: Three liked him a lot, one did not like him--

thought he was too folksy.

134
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Tape #2: Participants were five people (three males and two
fcmales). The age range was twenty-eight to thirty-seven

years. Except one lady, no one knew about the RFD program before.

- For discussion purposes, we asked for their overall opinion as
well as their opinion about (1) talk with Bddie Albert; (2)
legal rights; (3) wildlife; (4) festivals; (5) meaning of
friendship; (6) hints.

The best liked item was "hints" -- safety precaution with car,
using nail polish in thread loop, extra storage space, avoiding
car window fogging. All respondents gave a very high positive
response. They also liked the music of the program and its

presentation very much and also Jim Mader.

The least liked item was '"New Glarus Festival." Three peopile
would not like to see it in such a program and two had no
opinions. They said that this item had no beginning or end.

The presentation was also not good.

Talk with Eddie Albert: Was liked in general. One said that
he gave only his point of view., A
discussion giving the other side
would have been better. Others said
that the term "organic' is misleading.
Organic things may not always be good,

e.g., amonia is harmful.

pad
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Legal Rights:

Wildlife:

Meaning of Friendship:

Items from #4

Items from #2
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. A very positive response., Comment was

that everyone should know these things.
One wanted to have more details, but
others said it is for the individual

to find things according to what he needs.
Response was neutral. They were more
interested in how the wildlife could

be of use rather than being told that
they are of use. . They wanted more

details of usage of wildlife.

They thought it was '"cute.'" A good

"yes'" response.

TABLE 1

Mean Scores

Exposed to #4  Exposed to #2
3.75 2.60
3.50 3.80

1.6
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Evaluation of Tape #6

Tape #6 was shown on February 8, 1971 to six people belonging
to the Head Start Parent Group at Sun Prairie. All of the partici-
pants were women with the age ranging from thirty to forty-six
years. Four of these had completed their education up to high

school and two had two years of college education. Two of the
women had participated earlier in the evaulation of tapes #2 and

#4.

The tape was shown to the whole group. They were then asked
to respond on general questions about the tape.

Their responses to questions asked were as follows:

1. Was this TV show Bad 0 ; O.K. 4 ; Good 2 .

. Were the words used in this show Easy_4 ; O.K.__2 ; Hard 0 .

2
3. Was this TV show Fun 0 ; O0.K. 6 ; Dull 0 .
4, Will you use something you saw on this show?

Yes 6 ; Maybe 0 ; No 0. .

S. Would you like to see¢ more of these shows?

Yes 6 ; Maybe 0 ; No 0 .

6. What did you like best? Talk with children about "happiness"
was the most liked and then "hints,"
sugar in salt shaker, waxing the
snow shovel.

7. What did you like least? Four respondents had nothing to
say. One did not like ''cartoon'"
and another remarked '"estate
settlement information."

8. How would you change it? By having more household hints,

1.7 visit to more interesting places,

ERIC having more about children.
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After getting responses to the general evaluation sheet, an
informal discussion was held to solicit opinions about individual
items. The following comments were made:

Ray Beckman: Two persons were already exposed to the idea of
conservation. The idea of conservation was
generally appreciated and efforts of Beckman
praised. One person did not understand what
it was. Wanted more information on how to
proceed to get a conservation project done.

Children - on "Happiness:" This had a high positive responsec

of likableness. To one it made her
think about her own children.
Another heard and watched children
like this for the first time.

Wanted more ideas (like bird feeder)
for things children cbuld do.

Puppet on Credit Card: A neutral group response was observed.

One said it was oversimplified for an
adult. Information was useful,.

Estate Information: This portion was not liked in general.
First, it had no relevance for them. As
far as information presented, he (the
president of the First National Bank) did
not say anything. "Of course,'" one said,
we have come to know that the law will
change on April 1."

Hints: (a) Sugar in salt shaker, (b) waxing the snow shovel,

(c) egg beater used for mixing paint--were some of the

most liked items of the show. The hints (a) and (b)

ERIC 1.8
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were very positively taken and most of them said that
they will try it. The idea of using an egg beater
was not much appreciated. One said that it might be
hard to do. | |
General: A scenic pattern interposed between the various parts
was not appreciated. It did not mean much in black

and white.

ERIC

Full Tt Provided by ERIC.



-135-

Report on Content Material

The content material "About Me and My Money," Part I: “About
My Home'" was taken to Sun Prairie Head Start Parents Group on
February 8, 1971. The group composition was the samé as for the
evaluation of tape #4. The content material was given for tleir

evaluation after the task of evaluating the tape was completed.

The following pamphlets were given to each member of the
group: |
Health, Safety and Sanitation
Emergency First Aid I
Bulletin 3D1-1
Home First Aid 2
Bulletin 3D2-1

Home Safety Plan 3
Bulletin 3D3-1

Knowing the Signs of Illness 4
Bulletin 3D4-1
Home Sanitation 5

Bulletin 3D5-1

They were asked to go through the materials and decide whether
the materials were readable, understandable, believable and relecvant.
They took about thirty minutes to go through the materials. The

frequency of responses were as follows:

W 140
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l. What is the ease of reading?

too somevwhat generally too talking
difficult difficult readable easy. down
0 0 6 0 0

2. What is the ease of understanding the content?

very clear understandable generally not clear confused
—slear

4 1 1 0 0

3. What is the believability level of content?

strongly very generally somewhat not
believable believable believable believable believable
0 2 4 0 0

4, What is the relevance of the context?

can use can use generally use will not be
immediately later usable questionable used

1 0 S 0 0

General: They commented that almost all the information was very good

and usable in day to day life.

11
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Evaluation of Tape #7

Tape #7 was taken to the Sun Prairie Head Start Parents Group
meeting on February 8, 1971. Five people showed up,.all of whom
were women. Their ages ranged from twenty-eight through forty-five
years. The average number of years of schooling for the group was

thirteen years.

The tape was shown to the group. Their frequency of response

on general statements of the evaluation sheet were as follows:

1. Was this TV show Bad_0 ; 0.K._1 ; Good_4 .

2. Were the words used in this TV show Easy 4 ; 0.K. 0 ; Hard_ 0 .
3. Was this TV show Fun_2 ; O.K._ 3 ; Dull_0 .

4. (a) Will you use something you saw on this show?

Yes 3 ; Maybe 2 ; No 0 .

(b) What will you use? Baking mix, grease pencil, driving tip.
5. Would you like to see more of these TV shows?

Yes 4 ; Maybe 1 ; No 0 .

6. What did you like most? Baking tip 1 ; Driving tip 1 ;
Edsel 1 ; Irene Ryan 1 .

7. What did you like least? Scholarship guy.

After filling out the general evaluation sheet, a group discussion
was held by the participants to evaluate the tape, part by part as well

as an overall impact on the audience.

Celebrity: Irene Ryan--It was thought to be a good start. It
was entertaining, rather than informative.

Puppet: Edsel--Most took this part very favorably and were

able to relate it to their home life meaningfully.

142




-138-

Those who watched earlier shows thought this puppet
representation better than ahy of the previous ones.
However, one in the group thought it below the level
of an adult to take information from a puppet.
Environment: Senator Nelson--Message did not seem to reach
anyone in the group. One commented "Proxmirc
didn't have much to say."
Home Nursing: Only one positive response, the rest of the
group being neutral. |
Scholorship Aid: It was considered to give useful information,
but the presentation was not appreciated.
Recipe: Master mix--Two had made similar things already. A
generally favorable response.
Hints: Grease pencil--Was not too well received.
Driving in fog--Was considered good.
General: Of the two who saw earlier shows, one used the
Action Line and made a deal with her kids to watch

RFD. The other sent for the written materials.

There was nothing in the show that was not liked in general.
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Report on Content Materials - The Joy of Good Food

The content material "Joy of Good Food" was evaluated with
the same group of Head Start Parents Croup as for the preliminary
evaluation of tape #7. The material was distributed to each member
of the group. They were asked to leaf through the material and

give their responses, especially to Unit #1,

Most of them found the game interesting enough to play. They
affirmed that they could use the game placemat as a menu planner

for meals for a whole week. It was considered a good way to get

out of a rut,

The responses to the evaluation sheet were as follows:

1. What is the ease of reading?

too somewhat generally too easy talking down
difficult difficult readable
0 0 4 0 9

2, What is the ease of understanding?

very clear understandable generally not clear confused
clear

3 ) 1 0 0

3. What is the believability level of the content?

strongly ve generally somewhat not
believable believable elievable believable believable
2 1 1 0 )

4. What is the relevance of the content?

can use can use generally use will not
immediately later usable questionable _  use
4 0 0 0 0

1d4
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General comments: Very good and useful information, very
interesting and educational, information

pertains to my job as a cook and very good
indeed.

ERIC

Full Tt Provided by ERIC.



-141-

Evaluation Report on Program #8

On March 3, 1971 ten women who belong to the Parent Group of
the Mazomanie Head Start Program were shown the RFD tape #8. This
group of women (all white) ranged in age from twenty-eight to fifty-
one years and ranged in formal education from the eighth grade to
the second year of college. Seven of the women were currently
Head Start parents, two were Head Start teachers (and had once been

Head Start parents themselves) and the tenth was the Parent Worker.

After showing the tape they were asked to respond on our
General Tape Evaluation Questionnaire. The responses were as

follows:

1. Was this TV show Bad_0 ; O.K._ 5 ; Good_ 5 .

2. Were the words used in this TV show Easy_10 ; O.K._0 ; Hard 0 _
3. Was this TV show Fun_6 ; O.K._3 ; Dull_0 .

4. Will you use something you saw on this show? Yes_ 7 ; Maybe_ 2

No O .

5. What did you like most? Montgomery's advice 2 ;

Camping outdoors__4 ; Hints__2 ; Idea about antiques_ 1 .

6. What did you like least? Seven people left the item
unanswered. Three did not like the selection of song for the
music.

A group discussion was held later to obtain reactions to various

parts of the program and to invite their free comments.
Goose Island Ramblers: People were generally happy to sce the
(local music group)
Ramblers on the show, but did not like

the selection of the song by them. Two

of them said that they would prefecr more

16
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quiet and relaxing music.
Treasure Shop: Three or four in the group were very much
(antiques)
appreciative of the idea. In general this.
part of the show gave favorable comments.
Several gave other ideas of household things
which can be converted into valuable antiques.

Leisure and Recreation: This part was very much liked by almost

the entire group, particularly because
it showed a happy family cooperating.
However, parts of it were hard to see
because they were night scenes and
Nature doesn't show up very well on
black and white TV.

Charlotte Montgomery: Her suggestions were liked in general.
Some said comments were "very useful" and
that they had '"learned something." One
person showed a desire to have her own
copy of Montgomery's book because it had
ideas for entertaining children.

Hints: Three indicated that they would try removing crayon off

vinyl. Two indicated that they would use the hLint

about washing walls. The idea about cleaning of glasses
was liked in general, but one remarked that the method
didn't work.

General: These people responded with notable enthusiasm to

all of the parts of the show except for the selection
of the music by the Goose Island Ramblers. Several
expressed appreciation of the variety and the lack of
the commercials in the program. One said she liked

ERC R Oy
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the "point of view.'" Two of the women have been
watching this show almost regularly. (An RFD
home visitor is currently visitiny one of these
women.) Some said they were having difficulty

in receiving Channel 21 on their television sets,
hut if it weren't for that they would like to
watch the show. Several indicated that more

publicity of the program timings was nceded.

. 148
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INTERNAL EVALUATION

RFD TELEPHONE SURVEY REPJIRT - PARTICIPANTS

149
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To gain information about who was responding to RFD and what
they liked about the program during the 9th through 12th weeks, a
random sample of 175 names was drawn from the total participants’
list of 2,934 individuals. The total list consisted of persons who
in some way communicated with RFD -- they requested materials, wrotc

le (ters regarding the program, called the Action Line, etc.

Of the 175 names, 90 were reached by telephone. Telephone calls
were made primarily in the evening between 7 and 9 P.M. as this was
found to be the best time for responses. People who were not rcached

on the first call were called again at least twice.
Each phone interview followed the same format:

1. The interviewer introduced himself as being from the
University of Wisconsin calling about RFD.

2. The interviewer asked whether the respondent had ever
seen RFD, and if so, how often.

3. If the respondent had seen RFD he was asked if he had
seen the current or previous week's program.

4. If the respondent had seen a current program, he was
asked about each segment.

5. If the respondent had seen zny programs, he was asked
what he liked best and what he liked least.

6. The respondent was asked if he was willing to participate
in a mail survey about each program.

7. Finally, the respondent was asked his age and educational
level. This was approached by stating that the inter-
viewer wanted to ask some personal questions and the

respondent could refuse to answer but '"we are very
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interested in knowing who is watching our program."
This approach seeme. to be very effective because 77 of the

90 people gave us their ages.

Of these 175 people, 90 were actually reached by telephone.
Seventy-two were female and 16 male. Two people failed to designate

their sex.

Seventy-seven people gave their age and for them the average age
was 45 years. Thirteen did not give their age, but six of these

were judged to be over sixty.

With respect to education, forty-seven had finished high school,
twenty had their Bachelor's degree, nine had completed the 8th grade,
one each had completed the 9th grade, 10th grade, 1 and 3 years of
college. One person had a Master's degree and one was an R.N. Eight

people did not answer this question.

In response to the mail survey question, ten people answered
NO and seventy-four answered YES. Six people did not answer this

question.

e

With respect to the previous week's proéram. fifty-five people
said they had not seen the previous week's program, thirty-three said

that they had watched it and 2 did not answer this question.

In answer to how often they watched RFD, the response frequencies

for these ninety people were as follows:

Every week 35
Often 17
Occasionally 10
Twice 15
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Once 10

Never 3

Ninth TV Program:

Of 30 people selected for telephone questioning about the
March 3 RFD program, 24 were contacted between March 7 and March 13.
One-fourth of those contacted were male and three-fourths female.
Their ages ranged from 21 to 67 or more years, with a mean age of
43 years. The educational range was from 8th grade to a Master's
degree, with the heaviest concentration (13 Ss) at the high school
level. Five people had a Bachelor's degree and most had some educa-

tion (college or vocational) beyond high school.

Twenty-one responded 'yes" to the mail survey question, one
responded '"no" and two did not answer the question. Seventeen
out of the twenty-four had not watched RFD the previous week. Half
of the people said, however, that they watched most or all of the
time. The others had watched never (1), once (3), twice (5), and
occasionally (3). The people who watched regularly were most enthus-
iastic about Jim Mader and the '"Hints." There was some indication,
however, that the hints came too fast or were sometimes difficult to
follow. The informal rural aspect of the program was appreciated.
These people also liked the Action Line, recipe contest, economic
suggestions, and stories about Wisconsin. Many would like to see
more on pollution, but did not like or understand the "junkyards"

segment.,

There appeared to be no general dislikes or explanation (or the

infrequent viewers.
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Tenth TV-Prqggam:

Between March 15 and March 20, 28 people were contacted for a
telephone interview about the RFD program. Of these people, 22 were
female and 6 were male. Their ages ranged from 16 to 70 years, with
a mean age of 46 years. Four had finished college, 19 high school,

1 the 10th grade and 3 the 8th grade, and one person did not answer
the question. In answer to the mail survey question, 23 responded
"yes" and 4 '"no." Twelve said they had watched RFD the previous

week and sixteen said they had not seen it. These people tended to

be frequent RFD viewers, more than half watching occasionally to every

week: every week (13), often (2), occasionally (7), once or twice (6).

Most popular by far with these people was the history of
Wisconsin part of the show. They liked Jim Mader, the Action Line,

and RFD in general.

Some people would like to see the program be more rura deal
with farming problems and child care. Others would like more pure
entertainment. They were not especially impressed with the celebrities
interviewed. Edsel was disliked and there were complaints of too much

junk mail.

Eleventh and Twelfth TV Programs:

From a list of 76 home study participants, 38 were contacted for
a telephone survey about the March 15 and March 22 RFD programs.
Contact was made between March 24 and April 6. There were 33 females
and 5 males in the group. Their ages ranged from 16 to 75 years, with

# mean age of 41. Six people had completed school through the 8th
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grade, 1 through the 9th grade, 15 through high school and 11 were
college graduates, and 5 people did not answer. Twenty-five watched
the RFD program often or every week. Thirteen were infrequent or
occasional viewers. Tkenty-two had not seen RFD the previous wecek,
but 16 had. Thirty responded "yes' to the mail survey question and

five responded '"no."

Once again, Jim Mader, "Hints,' "Action Line," the bulletin und
economic suggestions were much appreciated. The chicken recipe was
tried and said to be '"good." Johnny Cash was liked. The Henry bharrow
interview was considered "“fine,'" although some interviews 'are not
too good." The logging film (history of Wisconsin) was '"excellent,"
giving a "nice perspective of something you never considered before."”
People liked the part on buying hogs because it was appropriate to
their interests. In general, they thought the program and literature
were good; ''good program because it responds to the wishes of the

people."

The non-watchers were disinterested and without any specif.:

suggestions or complaints.

Regular viewers who generally liked the program had some sug-
gestions and criticisms. A few mentioned that the '"first program
was best." Mény complained that the "Hints" and interviews went
too fast and were thus difficult to follow. They would prefer to
see local people interviewed. The "greasing pan' hint was not con-
sidered very valuable and Edsel is popular only with children. The
viewers would like more on the show for men, more details pertaining

to farming, more about Wisconsin (e.g., Green County, summer vacation
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spots,) some short-cut hints on sewing and cleaning, and more music
for relaxation and entertainment. Many people would like to learn
about "nutrition for children and losing weight for old people."

It was also suggested that some recipes be aimed at younger people

to teach teenagers to prepare food for the family,
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RFD TELEPHONE SURVEY REPORT - TARGET POPULATION
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Early in the Fall of 1970 the RED Staff approached community
leaders and social service agencies to develop a list of potential
RFD participants. From this list of approximately 350 people,

individuals were randomly selected for telephone interviews.

Of sixty people selected from the target population for tele-
phone questioning about the 16th TV program, fifty-nine were contacted.
Four people (male) had no opinion to give because they had not seen
enough of the program or simply did not want to give an opinion. The
most impressive finding was that forty-one (eleven female, thirty

male) had not seen the show at all.

Six people (thrée female, three male), however, had watched the
RFD program. Their ages ranged from thirty-eight to fifty-three
years, with a mean age of 46.4 years. Four of these people had com-
pleted the eighth grade, one héd completed the seventh grade, and one
had completed high school. The response to the mail survey question
was four "yes" and two "no." Only one person said she had seen the
show the previous week'although four (two female, two male) indicated
that they watched regularly. Another person said he tried to watch

RFD "often," and the last said she watched "occasionally."

There was some dislike of Edsel and a criticism of the suggestions
pertaining to money. People were offended by the belittling attitude.
In general, all six people liked the program. Specific appreciation
of Jim Mader, Wisconsin history, and the interviews with "stars' was

mentioned.

Suggested changes in the show were to have more recipes, music,

ey
<
d
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sélf—help, hints and suggestions, demonstrations for self-improvement,

projects to imﬁrove family life, something on community development,

and to cover fewer topics at a slower pace.

ERIC

Full Tt Provided by ERIC.
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After 17 programs, in May of 1971, a telephone survey was
made to elicit opinions of the RFD television program. Every tenth
number from the 924 (Barneveld, Ridgeway) and 935 (Dodgeville)
exchanges of the Iowa County telephone book was called. From a

total of 108 persons called, the frequency of response was as follows:

Have you ever watched RFD?

NO ANSWER
(not home, line busy, line disconnected) 29

No, not interested

No, but interested 1
No, never heard or read of RFD 2
No, but has heard or read of it 5
Ne, does not get Channel 21 2
No, does not have a TV 1
No 44
TOTAL NO ' 88
TOTAL YES 20
How often have you watched RFD?
All the time 3
Very often 3
Three or four times 9
A couple of times 4
(One person did not answer this question)
Do you think it is a good program?
Excellent 3
Good 13
Fair 4
Poor 0

rRic 160
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What did you like best?

Recipes

General tone, informality, variety
Household hints

History of Wisconsin
~Interviews

Farm suggestions

Jim Mader

Shirley Young

Lot B S S T 7. T 7 R - SN« S N

Household management

What did you like least?
No complaints 16
Puppet 2

Interviews _ 2

Age. Ranged from 23 to 76 years

Average age: 49.2 years

Five people did not give their age, but three of these were
judged by the interviewer to be "very old." This would make

the average age somewhat higher than 49.2.

Last grade completed in school: 8th grade 7
High school 9
No answer 4

General comments: just good, anything I don't like, I turn off.
Generally very good -- educational. Whole thing

is interesting, real good the way it is.

Full Tt Provided by ERIC.
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TELEPHONE SURVEYS
CONDUCTED BY THE WISCONSIN SURVEY RESEARCH LABORATORY
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Wisconsin Survey Research Lab Report on the RFD TV Program

During the first, tenth, and fifteenth weeks of the RFD tele-
vision show, the Wisconsin Survey Research Laboratory conducted
telephone surveys to ascertain audience characteristics and response.
Two surveys were devoted exciusively to RFD. The third was part

of a survey on Channel 21 programming.

Surveys conducted during the program's first and tenth week
used identical procedures. Calls were made during the RFD telecast
on four different days of the week. At these times the program was

competing for viewers with three commercial television stations.

Data for the first week of the RFD show are in three parts--
urvan, rural, and combined urban-rural populations. Data for the
tenth week are combined. The selection probability (sampling rate)
for the urban population was half that for the rural population.
Percentage estimates for the entire (rural and urban) Madison area
(pc) were made by doubling the percentage for the population (Pu),
adding the percentage for the rural population (Pr) and dividing it

all by three.

2Pu + Pr = P¢
Lus

First Week Data

Data from the first week's survey indicate the total numbers
of persons watching television and those watching RFD by age and

rural and urban residence.

33
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Interviewers called 2,226 homes---426 rural and 1,800 urban.
In rural homes, 28.8 percent of the respondents had at least one
television set on, and 7.3 percent of those were watching RFD. In
urban homes, 25.5 percent had at least one television set on, and

8.7 percent of those were watching RFD.

These percentages are remarkably high, considering that the
calls were made during all four programs and that RFD was competing
with three coﬁmerical networks. It is probably unrealistic to assume
that the RFD viewers on each of the four days did not overlap, but
if this assumption is made, 26.1 percent of the rural viewers and
27.6 percent of the urban viewers watched RFD one time during the

week .

Ages of the 67 persons in 48 households who were watching RFD
during its first week survey also are summarized. Fifty-one (51)

of the 67 were over age 18,

Tenth Week Data

The teath week survey followed the same procedure as that of
the first week. Data presented here exclude age and urban-rural

separation.

Interviewers called 2,080 homes. Of these, 25.6 percent had
a television set on, and 6.6. percent of those were watchinp RFD.
Those who were watching RFD were asked how often they watched the
program; all said at least once a week. Of those who did not have
a television set on, 25.0 percent said they or someone in their

family had seen RFD, and 30 percent'of these respondents said they

saw it at least once a week. 164
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Fifteenth Week Data

In the fifteenth week survey, 505 respondents were asked
questions about Channel 21's programming, several of which dealt
with RFD. A total of 118 respondents, or 23.3 percent. said they
had seen RFD. Of these, 14.4 percent thought the programs were
"excellent,” 69.5 percent '"good," and 13.6 percent "fair." No

one indicated they were "poor."

Discussion of Results

During the first week, 426 rural homes and 1,800 urban homes
werc called while RFD was on the air. In the rural homes, 28.8
percent had at least one television set on and 7.3 percent of these
were watching RFD. In the urban homes, 25.5 percent of the homes
had at lcast one television set on and 8.7 percent of thesec were
watching Channel 21. Considering that the calls were made during
all four programs, when RFD was competing against four different
programs on otaer channels, the percentages are remarkably high
for a program of this type. If we assume that the RFD viewers
on each of the four days were totally different people and that
the viewers of the other channels were the same people, then 4.0
percent of the rural viewers and 27.6 percent of the urban viewers
were watching Channel 21. The assumptions required for this last
statement are, of course, unrealistic, and on the high side but

the conclusion shows the effect of having multiple broadcasts.*

Combining viewership of both rural and urban homes, 2,226 random
calls were made. Of these, 26.1 percent had at least one television
set on and 8.4 percent of these were watching Channel 21 while RFD
was on the air. Considering the multiple broadcast effect, 26.5
percent sf the sets in use were tuned to RFD during the week.

165
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During the tenth week, 2,080 homes were called. Of thesc
¢5.6 percent had a television on and 2.1 percent of these were
watching Channel 21. Considering the multiple broadcast effect,
8.3 percent were watching Channel 21 while RFD-was on the air.
Those who were watching Channel 21 were asked how often they watched
RFD and all said once a week or more. Of those who did not have a
television on, 25.6 percent said that they or someone in their

family had seen RFD at least once. Of those who had seen at least

one program, 30 percent said they saw it once a week or more.

In the Madison Vote-In survey administered during the fiftecenth
week of RFD broadcasts 505 respondents were asked a number of
questions about Channel 21 programming. Asked if they had secn any
of the RFD programs, 23.3 percent said they had. Those who had
seen RFD pr&grams were asked if they were "excellent," '"good,"
"fair,” or "poor." 14.4 percent said 'excellent," 69.5 percent
said ""good," 13.6 percent said "fair," no one said "poor,'" and
2.5 percent did not respond to the question. 83.9 percent

indicated the program was "good" or "excellent."
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RFD TV PROGRAM SURVEY
FIRST WEEK
Q 1. I'm with the Survey Research Lab and we're doing a TV study.

Do you have a TV set on, now?

Rural §
Rural Urban Urban
N % N % N %
Yes - 123 28.8 460 25.5 583  26.1
No 145 34.0 620 34.4 765  34.3
No TV set 1 .2 24 1.3 25 1.1
No answer 157 36.8 696 38.6 853 38.3

Totals 426 100.0 1,800 100.0 2,226 100.0

Q 2. How many people from your household are watching?

Rural Urban Rural § Urban

N % N % N %
None 8§ 1.8 22 1.2 30 1.3
One 46 10.7 192 10.6 238 10.6
Two 35 8.2 142 7.8 177 7.9
Three | 22 5.1 46 2.5 68 3.0
Four 8 1.8 34 1.8 42 1.8
Five 3 .7 12 .6 15 .6
Six 0 .0 6 .3 6 .2
Seven or more 0 .0 4 .2 4 .1
Inappropriate 303 71.1 1,340 74.4 1,643 73.8
Not Ascertained 1 .2 2 .1 3 .1

Totals 426 100.0 1,800 100.0 2,226 100.0

o7
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Q 3. What Channel is it tuned to? (set No. 1)

Rural Urban g:ﬁ:& ¢

N % N $ N %
Channel 3 (CBS) 44 10.3 188 10.4 232 10.4
Channel 15 (NBC) 24 5.6 118 6.5 142 6.3
Channel 21 (WHA) 8 1.8 40 2.2 48 2.1
Channel 27 (ABC) 34 7.9 108 6.0 142 6.3
~ Channel 13 7 1.6 0 .0 7 .3
Inappropriate 303 71.1 1,340 74.4 1,643 73.8
Not ascertained 6 1.4 6 .3 12 o5

Total 426 100.0 1,800 100.0 2,226 100.0

What Channel is it tuned to? (set No. 2)

Rural §
Rural Urban Urban
N % N % N %
Channel 3 (CBS) 2 .4 0 .0 2 .0
Channel 15 (NBC) 0 .0 2 .1 2 .0
Channel 21 (WHA) 1 .2 0 0 1 .0
Channel 27 (ABC) 0 .0 4 .2 4 .1
Channel 13 0 .0 0 .0 0 .0
Inappropriate 422 99.0 1,792 99.5 2,214 99.4
Not ascertained 1 o2 2 .1 3 .1

Total 426 100.0 1,800 100.0 2,226 100.0
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Q 4. Could you tell me the approximate age (s) of those from

your household who are watching? (all persons, all sets)

Rural Urban - Rural § Urban
N % N ! N %
Less than 16 years 100 42.6 310 36.1 410 38.4
16-25 31 13.2 170 19.8 201  18.4
26-35 21 8.9 106 12.4 127  11.6
36-45 14 6.0 58 6.8 72 6.6
46-55 17 7.2 72 8.4 89 8.1
56-65 21 8.9 60 7.1 81 7.4
66 and older 24 10.2 42 4.9 66 6.0
Not ascertained 7 3.0 40 4.6 47 4.2
Total 235 100.0 858 100.0 1,083 100.0

Data from Q 2 § Q 4 for those individuals, both rural and urban,
who were watching Channel 21 (N = 48) follow:
Q 2. How many people from your household are watching?

Rural and Urban

N %
One 32 66.6
Two 11 22.9
Three 3 6.2
Four 2 4.1
Total 48 100.0

Q 4 62¢
el 169
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Q 4. Could you tell me the approximate age(s) of those from
your household who are watching? (all persons)

Rural and Urban

N %

Less than 16 years 13 18.3
16-25 8 11.3

26-35 17 23.9

36-45 8 18.3

46 -55 3 4,2

56-65 7 9.8

66 and older 11 15.5
Not ascertained 4 5.6
Total 71 190.0

RFD TV PROGRAM SURVEY
TENTH WEEK

Q1. I'm with the Survey Research Lab and we're doing a TV

study. Do you have a TV set on, now?

N %
Yes 533 25.6
No 649 31.2
B No television set 14 .6
No answer 884 42.5
Total 2,080 100.0

1'70
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Q 1A. Has anyone in your household ever watched the

RFD program?
N N
Yes 166 25.0 |
No 444 67.0
Don't know 46 6.9
Not ascertained __ 7 1.1
Total 663 100.0
Q 1B. About how often?
N %
Once a week or more 49 29.5
Three times a month 2 1.2
Twice a month 17 10.2
Once a month 11 6.6
Less than once a month 83 50.0
Not ascertained _4 2.4
Total 166 100.0
9 171
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Q 2. How many people from your household are watching?

N %
None 30 1.4
One | 248 11.9
Two 174 8.3
Three 48 2.3
Four 14 .6
Five 10 .4
Six 2 .0
Inappropriate 1,546 74.3
Not ascertained 8 .3
.Total 2,080 100.0

Q 3. What Channel or program is being watched? (set No. 1)

N %
Channel 3 (CBS) 228 10.9
Channel 15(NBC) 122 5.8
Channel 21(WHA) 11 s |
Channel 27 (ABC) 144 6.9
Channel 13 1 0
Inappropriate 1,546 74.3
Not ascertained 28 1.3
Total 2,080 100.0

O i'?z
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What Channel or program is being watched? (set No.2)

N ]

Channel 3 (CBS) 1 .0

Channel 15 (NBC) 0 .0
__..Channel 21 (WHA) 0 .0_|

Channel 27 (ABC) 2 .0

Channel 13 0 .0

Inappropriate 2,062 99.1

' Not ascertained 15 .7

; Total 2,080 100.0

Q 3 A. About how often does someone in your

household watch the RFD program

N %
About once a week or more
‘ 11 .S
Inappropriate 2,057 98.8
Not ascertained 12 .5
Total 2,080 100.0

173
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Q 3B, Has anyone in your household ever watched

the RFD program?

N %
P “Yes 139 6.6 |
| No 337 16.2
Don't know 34 . 1.6
Inappropriate 1,587 74.8
| Not ascertained 13 __0.6
| ~ Total 2,080 100.0
Q 3C. About how often?
N %
Once a week or more 59 42.4
Three times a month 6 4.3
Twice a month 5 3.6
Once a month 20 14 .4
Less than once a month 48 34.5
Not ascertained 1 0.9
Total 139 100.0

Q 4. Could you tell me the exact age(s) of those from your

household who are watching Channel .

All persons, All persons,
Channel 21 all other channels
N $* N $*
Less than 16 years 5 0.6 294 36.2
16 -25 6 0.7 142 17.5
26-35 0 0.0 116 14.3
36-45 0 0.0 54 6.6
46 -55 1 0.1 70 8.6
56-65 3 0.4 62 7.6
66 and older 3 0.4 57 7.0
Total 18 2.2 795 97.8
of all persons watching any channel {'p4
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RFD TV PROGRAM SURVEY - FIFTEENTH WBEK
Q 5. Channel 21 frequently repeats showings of programs on alter-
nate viewing times. Do you feel this is done too much? That

it is a good idea as is? Or that it should be done more often?

N ]

Too much 28 5.5
Good as is 243 48.1
More often 21 4.1
Don't know 105 20.7
Inappropriate 108 21.3
Not ascertained 0 0.0

Total 305 100.0

Q 6. Have you seen any of the programs on the channel 21 RFD series?

N %
Yes 118 23.3 |
No 269 53.2
Don't know 10 1.9
Inappropriate 108 21.3
Not ascettained __ 0 0.0
Total 505 100.0

Q 6 A. In your opinion, were the RFD programs you saw

excellent, good, fair or poor?

N %
Excellent 17 14.4
Good 82 69.5
Fair 16 13.6
Poor 0 0.0
Not ascertained 3 2.5
Total 118 100.0

1§




-171-

INTERNAL EVALUATION

:;>-m

PARTICIPANT SELECTION FOR THE EXPERIMENTAL TREATMENT
AND CONTROL GROUPS
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Participants for the treatment and control groups were
identified by the field staff. Working as teams within their
counties, the three supervisors and eight home visitors began
the process in early September, 1970. Three assumptions were
made in the design of the recruitment process. First, that
leadership exists at all levels of society. Second, that
leadership at the more visible levels will, if requested, direct
one to leadership at less visible levels, and third, that leader-
ship for the participant in the treatment and control groups

would be relatively invisible in the community.

Beginning with county officials and agency supervisors,
the field staff sought the names of individuals who might be
included in the treatment and control pool. When an individual
living in the four county primary target area who seemed to
have the potential for inclusion Qas discovered, he was con-
tacted by a member of the field staff. The first task was to
attempt to assess the ektent to which the individual met the
criteria of willingness to participate and formal education.
The field staff also assessed general need in the potential
participant, for the acquisition of the coping skills contained
in the RFD Content Centers. An interview by phone or in person
was arranged in which basic demographic data were secured

(see sample form, page 174),

On December 29, 1970 the field staff met and by county
teams sorted the information forms of all of the potential

participants from their counties. They were placed in a

107
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three-part rank order of the extent to which individual, in
the judgment of the county team, had need for the acquisition
of coping skills through the services of a home visitor. The
instructions to the field staff stated that need was to be
defined in terms of the gap between their present situation
and some more highly desirable level of performance and the
potential for the candidate to profit from the services of the

home visitor.

The rank order of candidates in each county was then
screened by the associate director for field services to assure
compliance with the criteria for selection. From the remaining
candidates 100 individuals were accepted in the order in which
their names appeared in the rank ordering for inclusion in the
final treatment-control pool by counties.

Dane Counﬁy -- 36 individuals

Green County -- 28 individuals

Iowa-Lafayette Counties - - 36 individuals

Through random selection, one half of the individuals in
+ach of the county groups were then assigned to treatment and
the other half to control. The county supervisors were then
informed of the individuals in their respective counties
assigned to treatment and they in turn assigned these individ-
uals to home visitors. This final assignment was made with
some consideration given to travel distances between the
residences of home visitor and participant in an effort to

reduce travel time and expense for the home visitor.

178
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RED
Would you like to become a member of RFD?

We would like to know some things about you.

What is your name?

What is your mailing address?

(city) (zip code)
What is your telephone number? ( )
Are you 3 man , O a woman ? How old are you?
(years)
What are the directions to reach your house by car?
How many years of school have you completed?
(years)

Our communities have many agencies that help people make & better
1ife for themselves. These agencies may provide medical seevices
when we are sick, help us to buy food and clothing when we have
no money, help us to find & job or to learn how to do & better
gob of farming or homemaking. At the present time are you being
\elped by any people or agencies in your community?

Agency Kind of service
What is the best time to visit you in your home? on
(hours) (days)

Do you have a TV set? Can you receive Channel 217

You have already told us much about yourself. Is there anything
clse you think might be useful for us to know?

i —

Full Tt Provided by ERIC.
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Development of Evaluation Instruments

A major concern of the RFD evaluation program has been
to devise adult-oriented instruments for the measurement of
change. It was desired (see RFD First Year Report, Evaluation
Design, pp. 6-11) that evaluation of the RFD program have the
following instruments:
1) An achievement instrument
2) Internal-External construct instrument
3) An attitude change instrument
4) An instrumont to measuroe change in bohavior
The rationale for developing these instruments is describod
in the next section of this report, "Consideration on the
Construction of an Adult Achievement Test." For convenience in
further references, these instruments are named as follows:
1) The Wisconsin Test of Adult Basic Education (WITABE)
for the achievement instrument
2) Wisconsin Adult Attitude Inventory (WIAAI), Part I
for the internal-external construct instrument
3) Wisconsin Adult Attitude Inventory (WIAAI), Part II
for the attitude towards education instrument

4) The World About Me for change in behavior instrument

The following description delineates the various stages under-
gone in developing final instruments of desired psychometric
characteristics. It also describes the administration and
scoring procedures of the test.

Wisconsin Test of Adult Basic Education (WITABE) - This is a

o ‘ 181
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test especially tailored to monitor the attainment of basic
educational and coping skill behaviors, by the enrolled members
in the RFD field testing program. In developing WITABE, Besides
taking into consideration the design of the RFD program, attempt
was made to fully incorporate in testing the basic philosophy

of the program as well. It has been emphasized that ''the goal
of the program is not to subject adults to ways that fulfilled
only good pedagogical techniques; rather allow our adults to
fulfill other basic practical needs - the RFD program is not

a literacy program, instead, it is a program that provides
strategies of who to see, where to go, and what to do.'" The

RFD prdgram has essentially capitalized on adult learners'
interest in a selection of relevant coping strategies. The
design has been appropriately called a "three track system."
Taking analogy from a subway train, they state '"... the center
track of the 'hot track' would carry the coping skills, the

two outside tracks of communication and computation skills would
provide the stability in learning methods and mechanics.'

(RFD First Year Report, June 1970, Part II, p. 25)

Consistent with the objectives and structure of the RFD
program, the WITABE is divided into 3 subtests. Subtest 1 and 2
deal with basic reading and computational skills, respectively.
Subtest 3 deals with coping skills consisting of practical
problems an adult normally faces in his day-to-day work. This
later subtest is designed to measure an adult-achievement-
construct requiring the basic application of reading and compu-
tatior.al skills plus a maturity of seeing through life problems.

It is believed that this comes about by having the essence

182
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of information needed by our society and having the capacity to

use.it in appropriate situations.

The coping skill subtest is parallel to the "hot track' of the
program design, and it is in fact the heart of the achievement in-
strument. It consists of various measures of adult-oriented problems
put in an unconventional testing mode - more as fun-to-do tasks. They
are designed to motivate the examinee with their form of presentation,
their meaningfulness in real life, and testing each behavior from the
lowest level of sophistication to several higher levels, so that an
examinee is not frustrated and embarrassed due to his inability to
respond to an item. It is hoped that in this endeavor we have met to
a sufficient degree the challenge of the test critics in the field
of adult basic education, who time and again have objected to the use
of conventional test'items._ The main objections raised by them for
the use of standardized tests like Lorge-Thorndike and Iowa tests
have been that the content was not adult-oriented, the format appeared
childish and more geared to testing school-like pedagogy, and often
difficult to administer by paraprofessionals. Some of these objec-
tions have been overcome in various degrees in recently dgveloped
standardized tests, lilke ABLE and TABE, but even these are still
unlike the tests that experts in the field, as well as the subjects

to be tested, would like.

The WITABE in appearance ha®dly looks like a test booklet meant
for children. We have avoided complexity at all stages and kept the
appearance and the answer mode as simple as possible. All questions
dre to be answered in the test booklet itself. No ambiguity has
been reported with the items in the final trial instrument. With

regard to content orientation, we believe that it is not adequate to
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-
-

have only test items with content of family budgeting, bank interest ,=I
and application for a job. Rather, as far as possible, it is nececssary
to provide situations which an adult faces in life. To this end, we
have TV program listings, sale ads, job vacancy columns from the news-
papers, as our subject would normally see them, and then asked mean-
ingful questions. Similar strategy has been adopted in items on tax
returns, filling a form for mail order, figuring amounts indicated on

a credit card, and the use of telephone directory. During our pre-
testing of WITABE, we have been constantly encouraged with the reports
of the examinees about the suitability of the format, choice of test
items, ctc, It is informative to quote one of the cxamincos who
reported that "I do not know much about some of the items in the last

part, but these are actually some of the things I should have known."

In view of the precise nature of the information required, sub-
tests 1 and 2 are in more conventional multiple choice format. While
subtest 3 is the longest in testing time, subtests 1 and 2 are much
shorter and relatively much easier. These subtests (1 and 2) ire
printed in bold letters, with sufficient spacing between the lines
to keep the test form simple in appearance. At no place does it
require undue sophistication of perceptual organization, or fine
motor skills. The problems are concrete rather than abstract, in
consonance with the cognitive style among the functionally illiterate

adults.

Content selection and pretesting - Selection of the test content
was based on the transitional behavior objectives of the RFD pro-

gram. (see RFD, First Year Report: Part IX)
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The transitional behaviors were specified by the associate project
director for research and development. If the test item is con-
structed to measure those behaviors, the instrument will be self-
validated. In selecting items, a correlation of each item with

the total test score will be a good index of item validity co-
efficients. To begin with, a much larger number of items were
constructed on each subtest. The trial instrument was aduinistered
to 120 school subjects from grades 6, 7 and 8 of a rural Wisconsin
public school. The purpose was to find the internal consistency
coefficient, difficulty index, discriminative index and the validity
index of each item, by subjecting the test data to an item analysis.
A critical scrutiny by the members of the Psychometric Laboratory
led to rejection of some of the unsuitable items and modifying a
few others which did not come up to desired statistical criteria.
This has been one of the important phases in the development of all
the instruments which required several group sessions. A modified
instrument was administered to 37 subjects - 22 being the students
enrolled in adult-basic education classes in Fond du Lac Technical
Institute, 9 belonged to Head Start parent group at Mazomanie and
.6 from Head Start parent group at Sun Prairie. The test data
revealed that the items approached a high degree of psychometric
quality. Some of the items were again modified in the third and

final instrument.

The GITAP output gave the difficulty level, item criterion
correlarion, and discrimination index data. In choosing the items,
we were quite stringent with the item test correlation and

Beta, another discrimination index. None of the accepted

i85
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items has an item-test correlation of less than 0.5 and a discrimina-
tion index of 0.6. For the difficulty index, we abandoned the

usual rule of thumb of choosing an item of 50 per cent level of
difficulty to obtain optimum reliability coefficient. To motivate
the subjects and to give a good start in testing we have gone at
times up to 5% difficulty level at the lower end. A 15% to 20° dif-

ficulty level will be found quite usual in this instrument.

The Hoyt reliability indices and the testing time for each sub-

test are as follows:

Subtest No. of Items Testing Time Hoyt Reliability
Verbal 20 15 minutes 0.90
Numerical 19 30 minutes 0.88
Coping Skills 29 45 minutes 0.90

TOTAL 68 1 hour, 30 minutes 0.96

Following is a description of the items in each of the subtests.

Verbal Subtest - It has 20 items in multiple choice format. Of the

20 items, 9 are vocabulary items ranging in difficulty span from Ist
grade to the 8th grade level. Four of the items require the examinee
to arrange letters like K A L W into meaningful words. Anocher four
items (14 to 17) test on the meaningful use of the dictionary and
newspaper reading. The last three items (18-20) measure behaviors

on the usage of the '"Table of Content" in a book. The level of
achievement needed to respond to these items is grade 6. The ques-

tions are straightforward and do not involve any tricks.

Numberical Suttest - The numerical subtest has 19 items in all which

are in multiple choice format. Again, the aim is to test the basic

rRiC . 186
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computational behaviors ranging in difficulty level equivalent to
grade 2 through grade 8. The items are based on number recognition,
knowledge of fractions, multiplication‘?ESTZj, measure of arcas and
volumes like square feet and pints. Seven items (33-3Y9) requirc the
knowledge of arithmetic operations to solve adult-oriented problems

dealing with 1life.

Coping Skill Subtest - The coping skill subtest has 29 scorahle

items. This subtest attempts to make testing more fun, at the same
time it throws a challenge to examinees. The various phascs of this
subtest again have at least one or two items which could be mnswered
by almost all the subjects. Most of the items make use of the news-
paper and magazine ads with which an average adult of our concern is
well familiar. Similarly, in measuring behaviors'relating to usc of
a telephone directory, using a road map, ordering by mail, filling
out an income tax return, and applying for a job, the format used

is easy to follow, simple in the mode of responding, and satisfying

to an adult subject in its content and presentation.

Test Administration - The conditions of testing used in the pre-

testing were very flexible, so that paraprofessionals adminis-
tering the test would face no problems. The approximate time limits
are indicated above and at the beginning of each subtest in the test
booklet, but the examinee can be allowed to work at his own pace.

He is required to answer every question as far as possible. Therc
are no special arrangements for seating, or reading out instructions
except that the examinee be explained the meaning of certain words
which form the part of the instruction in a question without giving

any clue to the problen.

F187
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Scoring -

In subtests 1 and 2, the subject scores 1 point for each correct response

and no points for the incorrect response or no response. In sub-

test 3, the examinee scores 1 point for each correct part in items

40, 41, 44, 45, 46, 47-50, 51, S3, 54. The key for the remaining

items is:
Item 42: points for all correct

point for 2 or 3 sub-parts correct

for 1 or 0 sub-parts correct

Item 43: points for both sub-parts correct

point for any one sub-part correct
for none of the sub-parts correct

Item 52: points for all 3 sub-parts correct
point for 2 or 1 sub-parts correct

for none correct .

points for all sub-parts correct
points for any 2 sub-parts correct
point for 1 sub-part correct

for none correct

Item S85:

(7 O =N O =N o=t O-N

Item 56: points for all sub-parts (including Column 31)
correct

2 points when 219 is entered in columns 19, 21,
23, and 25

point when only one 219 is entered

for none correct

Item 57: points when examinee writes logically stating
his qualifications with the following

points when he makes a half-hearted case with
the following

point for basic letter writing format

for blank or unmeaningful sentences.

D= V] (¥ O =

Wisconsin Adult Attitude Inventory (WIAAI), Part I - The
rationale for the development of an inventory measuring the sense
of control over the environment is described in the RFD Evaluation
design. (see RFD, First Year Report, Part XVII, p. 11.) It has heen
noted that for the disadvaﬁtaged groups, sense of control or a lack

of it is associated with academic achievement or the lack of it.

188
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People who perceive their environment to be predictably responsive
to their efforts tend to attain higher academic achievement than do

people who perceive their environment to be arbitrary.

WIAAI is an instrument which has been tailor made for the adult
population similar to those in the RFD program. A much larger pool
of items was constructed and subjected to pretest. The first tria!
instrument was administered to students from a public school system
in Wisconsin and the final trial instrument was pretested with
group composed of Head Start parents and students enrolled in
Adult Basic Education classes at Fond du Lac Technical Institute,
Fond du Lac, Wisconsin. This group of subjects was the same as that
pretesting WITABE. Before arriving at the decision to include the
final statements in the instrument an item analysis and RAVE Analysis
was done on the data collected. The purpose of item analysis is to
look for desirable psychometric characteristics in the items and weed
out or modify those items which do not come up to desirable psycho-

- metric standard. The purpose of the RAVE analysis is to judge the
suitability of tﬁe weighting scheme. The attempt is to weigh the
"desirable" response by a large number and "undesirable' response by a
small number, so that the person having, say, considerable amount
of this trait receives a high numerical score and the one having

less receives a low score.

The instrument in its final form has 16 items. The responses
are to be made on a five point scale. The Hoyt reliability indicat-
ing the internal consistency for 16 items with the group described

above was found to be 0.5S5.

»
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The Wisconsin Adult Attitude Inventory (WIAAI), Part If -
This instrument has been developed to measure the attitude of adults
towards education. In its final form it consists of 23 statements
requiring responses on a five point scale. The psychometric part for
developing this instrument was the same as WIAAI, Part 1. The Hoyt
reliability coefficient for 23 items tested on the same group of

subjects as WIAAI, Part I was found to be 0.84.

Administration of WIAAI, Parts T and II, takes about 25 minutes.
The subjects need not adhere to the above time limit, rather they may
be allowed to respond af their own pace without taking undue time in
answering the items. The instructions given to the subject are printed
at the beginning of this subtest and can be further explained by the

test administrator if a subject so desires.

The World About Me - This is an instrument which has been devel-
oped to measure actual behaviors of the RFD clients. The procedure
for developing this instrument nas been the same as with the WIAAI in-
strument. The aim here has been to look for items which can éive maxi -

mum information regarding the actual behaviors possessed by the subjects.

In its final form '"The World About Me' consists of 20 items. The
responses are to be made on a three point scale. The format is very
simple to understand and the statements are typed with sufficient
spacing. The reliability coefficient giving the internal consistency
of 20 items with the same group as in the above two instruments has
been estimated t¢ be 0.92. The administration of this instrument takes

about 5-7 minutes.
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RFD

RURAL FAMILY DEVELOPMENT

Please tell us about yourself:

Your name

Address

Are you a man or a woman

!;g WHA-TV €8 21, UNIVERSITY EXTENSION, The University of Wisconsin

Copyright @ 1971 by The Board of Regants. The Unwversity of Wisconsin
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i

THIS TEST IS DIVIDED INTO THE FOLLOWING 4 PARTS

PART 1. WORD MEANING, READING
PART 2. ARITHMETIC

PART 3. LIFE COPING SKILLS
PART 4. THE WORLD ABOUT MB

Many of the questions are easy.

Some questions look hard,
BT if you will read it 1ine by line you will find it fun to do.

0.K., Now start with Part 1.
It will take you about 15 minutes.

'EC 192
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For each of the words on ;he left, check the word that means the same.

1. ALLOW give
let
follow
leave

2. START ready

go
begin

stop

3. OONDEMN clear
blame
honor

try

4., DENSELY sparsely
diffusely

recently
thickly

5. PROCESS — . Operation
advancement
possession

—____Dbrocession

6. CONSISTENT changing
correct
untrue

.

unvarying

,EC . 193
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7.

9.

SUBMISSIVE

PROFICIENCY

regard
— PEY
—__ bressure
— disdain

elastic
docile

conmpetitive

contrary

. Gdeficiency
—_skill
—_ tricky
e inability

ARRANGE THE LETTERS INTO MEANINGFUL WORDS:

10.
11,
12.

13.

ERIC

Full Tt Provided by ERIC.

EXAWLE: BYO

SOTP

KALW

EOMYN

EOPNH

BOY

194
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14. words arc listed below. PICK THE WORD THAT WOULD BE LISTRD

Four
LAST IN A DICTTONARY,

reliance
—Teligious
. Telinquish
—. Teliable

15, The guide words portray and §s§ble appear at the top of the
page?in one dictionary, Which word would not be found on that

page

portrait

positive

position
possessive

16. A preface is found in what part of a book?

before the table of contents
right after the table of contents
in the first chapter

in the summary

17. Which section of the newspaper has mostly opinions?

the weather charts

the lead news story

the editoria’ page

‘the stock market reports

GOt —
p—————
ot —
Stgytap

. 195
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LOOK AT THE FOLLOWING TABLE OF CONTENTS AND FIND THE ANSWERS TO
QUESTIONS 18, 19 and 20.

TABLE OF CONTENTS

Chapter Page
1. ABird's Nest . ... .... 1

2. me wmm L] ® o o o © o o 0o 7
3. me %ir’s ® o o © 0o o 0 e o 15
4. AMole'sHome ., . « ¢ o o« .« 31

5 [ ] &awrs [ ] [ ] [ ] [ ] L] [ ] [ ] ® o e o 45

18. On which page does ''Beavers'' begin?

31
45
46

19. Page 9 will tell us something about

nests
wrens

beavers

20, The story of 'The Robins' is found on pages

15 through 30
15 through 31
31 through 44

ERIC . 186

Full Tt Provided by ERIC.
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Fy

Stretch your arms for 2 minutes if you wish
and get ready for Part 2.

These are problems in Arithmetic. - .

This should take you about 30 minutes to answer.

. 97
ERIC

Full Tt Provided by ERIC.
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MARK THE CORRECT NUMBERS. FOR SOME, NONE OF THE ANSWERS MAY BE CORRECT.

21, Nine hundred and thirty five

90,035
9,035
L 9,350
935
none

22, Four thousand and ten

4000,10
40,010
40,100

4,010
none

RN

23. Five eights

5-8
5+8
8/5
.58
none

24, How would you read 120,001?

twelve thousand one

one thousand two hundred one
one hundred two thousand one
one hundred twenty thousand one

|11 ]
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25, Sixty-nine dollars and two conts?

$69.2 ¢
$69.20
$69.02
69.02
none

26. Which of the following mumerals represents the greatest numer?

307
730
3,07
3.7

||

27. Write the number that is nine times seven

97
907
63
49

28. Which of the figures below is one-third shaded?

-194-
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29, Which of these sets of coins has the greatest valwe?

e 1 quarter

23 pennies
4 nickels

— 3 dimes

30. Bob's mother made 4 quarts of lemonade. If Bob took 1 pint
in his lunch, how mxh lemonade was left?

7 pints

11 pints
15 pints
. 19 pints

31. If 313 is rounded to the nearest ten, what is the resulting muber?

300
310
320
400

]

32. How many five cent stamps can you buy for a dollar?

’ 15
20
25
30

<00

ERIC

Full Tt Provided by ERIC.
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33. The circumfercnce of a circular pipe is 9 1/2 inches.
Which of these is the hest estimate of the pipe's diameter?

1 1/2 inches
3 inches
19 inches
30 inches

34. Arthur bought a used car for $900. He paid $200 down and will
pay the rest in 10 equal installments. How much will each
payment be?

$55.00
$90.00
$70.00
$20.00

AR

35. Suppose you earn $4000 a year from the sale of corn and $2000
from the sale of poultry. You spend $1200 in maintenance. What
will your average income per month be in dollars?

. $100
$300
— $400
$600

|

ERIC . 201
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36. A silo of 15 feet in diamcter and 40 feet high can store com
from 50 acres of land. To double the capacity of the silo,
how high will it have to he if it has the same diameter?

60 feet
65 feet
70 feet
80 feet

R

37. A farm yard that is 100 feet x 50 feet is to be wire fencifed.
What length of wire will be needed?

250 feet
300 feet
350 feet
400 feet

RER

38. In a room 10 feet long, 12 feet wide and 10 feet high, how
many square feet of paper will be required for the walls?

120 sq. feet
240 sq. feet
440 sq. feet
1200 sq. feet

AR

©

ERIC

Aruitoxt provided by Eic:
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39, Joc has a savings accomt that pays §% interest per year. What
amownt will he receive after keeping his $1500 in the hank
for one year?

. $1505
—— $1560
— 81575
. $1600

Q 203
ERIC
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30, Hepe is the T,V. progrium schadule for tonight.

41.

EKC

Aruitoxt provided by Eic:

A. What progrim will be scen
on chaamel 3 at 7:00 p.m.?

C.

If you switched on T.V. at
6:45 p.m. which program
would you watch on channel

277

@ 4 o NS WD AR SR

How long does the movie

on channel 27 last?

Here is a sale notice. Answer
the following:
A. Place of sale
B. Date of sale
C. Time of sale
204

"iIELmsmN |
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nswer the tol Towi ng :

s S ¢ RO B W - e W e

T
[ 4 o
3-Whit's New 0
N-~News 3—Bucks Basketball |
5% 21--Campus Report |
$—~Walter Crookite 20 :
18-—News 31-San Francisco Mix |
31Misterogers 27—-Marcus Weldy, M.D.
7--Dick Van Dyke 10:00 ‘
L[ 15--Nows, Wihr., Sporis
$=llows 3 ~Firing Line ’
MM. m» m N-News, thlr.. Sporis
Sh-=ANtiques T8 ) {
$1=~Nowa, Wihr., Sporis $--News, Wthr., Sports |
) “h 15—Tonight |
3-Beverly Hilibillies 27--Diek Cavett
41—-Xukla, Fran, Ollie Nows B}
3—News Hour
-=Mod u:. 108
$ 15—News
$—Green Acres 12:8
8i~Kioction "% 15—Major Adams
1% 12:15 .
$-Sports Sepcial 3-The Munsters

THE Jokn Sk SALE |

Oct. 24, 1970

Dane County Fai

' 12:30 P M
Modison, W

1] bnd cowl with ulns et ride. h oxcollont appory

&1 and Sunier Projoct fomele
aommnwammun. J

t&/ 3 angus ﬁrmé

DAVID SOLDWEDEL
ROUTE 3, STOUGHTON, WISC.
Ph: 608/873-3424 0 608/4554373

rgrounds
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NOW SOME QUESTIONS ON LIFE OOPING SKILLS
This will take you about 40 minutes.

Take a rest if you wish and then continue.

~00




-201-

BEST COPY AVAILABLE
42. liow mch do the following - '

. [ s

' US.0.A ORABEA ~ AL “
8 ounces of cream cheese (Kraft) Large Eggs . S
L T L i e
Margarine  '225°

AT — WIPPED - 6 PLAVORS -
2 dozen large eggs - | CroamChoese 2 35°
w Choose % 1®

ue

30

1 gallon orange juice ‘l.l-m pvy Iz:

Brsdhod hoos 545

10} ol 1
KT~ 4 1AVORS % T .
TOTAL e, 29 l

o

<

-

43 Here is a clipping from a
newspaper.

Answer the following questions: |wiseonsin Law School PFriday a

A. What does D.A. stand for?

B. What time is coffee hour?




.
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In the space below write the temperature
shown on this thermometer.

Joe goes to sleep at p.m. He is going fishing

tomorTow and must get up at ] in the morning.

Exactly how muxch sleep will he get?

hours min.

In the picture below how many inches longer is line segment
b than line segment a? |

~ 07
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47.

48.

49.

ERIC

Full Tt Provided by ERIC.

-203-

Use the above tahle to answer the following. Do not allow
for sales tax. '

What is the cost of 3 doubleburgers?
32¢

96¢
$1.06
none

Fd ordered a cheeseburger and French fries. Trudy ordered a hamburger
and a cola. How much more did Ed pay for his lunch than Trudy?
10¢
\ 39¢
68¢
none

Terry got a hamburger and an order of French fries. He gave Hank a
dollar bill. tow much change did he receive?

31¢

069¢

79¢

none

Mr. Drum bought a cheeseburger for himself and one for each of the 3
children riding in his car. llow much did the cheeseburgers cost?

54¢

81¢

$1.08

(Not given)

~08
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r1. Mr. Tilman received this bill for amounts charged on this

Standard 0il credit card:

-204-

4
7. FINANCE CRARSE

cnsats CRa0ts v On1 8301550 00 A eatt PRCEINSS 000 WHT00 B U0 SN
€01005 PAYRIQ] rnoms SOF 13PTI IS 101 GATLrh SAAND SELOB WAL 0 SRS 08

mewﬁ‘-mmiﬂl PEMODIC RATE (MONIHLY) ‘
2% 12

i MR TO MM S

i

lmnﬂe s nnmum.cmg
O MPORY

ANT NFORMATION

[trague M nga seewspwen  bgsgen e
o L30€70 .U 300  3.00

IS YOUR RADIATOR PROTECTED?

et La.qq.w W.DD ' LET US CHECK YOUR ANT]IFREEZE
2 I ONGT PAYMENIS O . PURCHASE

LB.99 3.00 R101C S 744193LILY? 1000400300e
3 DEDICT CREINIS OF €. CANADIAN EXCHANOE
¢ AHRTED m'm“‘;ﬁﬂ L Xty o mnaou
munm-n-umlm.n 1. 06W BALANCE * ‘ igﬂ glm
B )nmw 3.00 e ROAIWAY

T i B (v MONONA WIS  §3716

0604 H784@88243 10000U300C

$

——
CURTN T LR L '

T

A

T

B

Answer the following questions:

A. What amount will pay this bill in full

1f this amount is not paid this month,
how much interest will be charged on
the amount of this bill?

B.

which part of the bill (A or B shown by
arrows) is to be returned with the payment?

c.

e 209
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53. lise this yoal mar to anwer the following questions:
N
~

Scale: 100 miles = 1/2 inch

u INTERSTATE HIGHWAY

U.S. Highway

State Highway

(A) About how many miles is it from Brookline to Boston?

150 miles
200 miles
250 miles
300 miles

(B) Which Highway would you take to go from Boston to Quincy?

93 North
_____ 95 South
3 South
128 East

(C) What direction is Newton from Boston?

Last
North-East
West
—____South
'EC il
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54. The graph bolow shows tho mrber of Bonks eheckod out from th
Lake County Bookmobile chrl.ng one year,

NN EEENENE

(A) which is the peak reading season?

Winter
Summer

——. Spring
Fall

(B) How many more books were checked out in August than in June?

25
50
75
100

(C) Book circulation increased for three straight months from:

—__July to October

—. Decenber to February

—__July to Novenber
— August to Novesber

(D) Between which months was there the greatest decrease in the number
of books checked out?
—_ February and March
_____MApril and May
— June and July
e Novenber and Decesmber

|1 ]
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Suppose you are interested in purchasing

-208-

this coffee percolator from a Sears
catalogue and you would 1like it in the
gold color.

Fill in the following mail order fom
to receive your coffee percolator by

Parcel Post.

SEARS, ROERUCK AND CO,
Chicagn, lilinois 60807

PLEASE QIVE COMPLEVE DELIVERY INFORMATION

reCt infermation on the lines provided.

[ 1% ﬂlf"b five complete mailing n‘c«u st theright, tithing in the cor.

.3 A NOT WRITE IN SPACE 638: v

f | A9
e »

69 0° \%® R 000 40y o . e

S aI S AR AL T o L P T R S S

Rt e e R L I L

SATISFACTION GUARANTLED OR YOUR MONEY BACK

Dute

PLEASE PRINY PLAINLY
Al monbors of e s0me howsshold shovid srdor wnder are neme

|-NAM£ . et . . ..
(NS NANE) (M00LE MITIAL Y “AS name
:umm Adress.. . o
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56. 1 jiere you are given an incowplote TAX

REETURN 1OIM axd also a TAX TABLE,

Use the ‘IAX TABLE to complete line 19

-209 -

of the TAX FOIM, ‘Then complete lines
21, 23, 25, and 30 (or 31).

The TAX RETURN FORM is for a married

couple filing a joint return.
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1etndets ("FBL™) 5. 90:00 1mimeminie's. 90,90 _stene . p
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16 Torei(add 8208 32,38, 34008 18) . . . . . ¢ . 4 v .t 4 e s e e e s
17 Adiustments to Incame (such as “sick pay,” moving expense, etc., from iine 43).

yous tax and syreharge,
you 60 not Nemize deductions and line 18 Is under $10, mmmrwn.mmoaauu.

mmmnmmm ........ e
g'"ﬁ_‘g‘%%—“wmmu which the INS will
"
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~14
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§7. Suppose that you are looking for a job. You sce this ad in the
NOWSDapeYr . :

This is just the kind of job that you want. Write a letter
spplying for the job.

e "1
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NOW WE HAVE SOME QUESTIONS ABOUT YOUR VIEWS ON VARIOUS MATTERS.

This section will only tdke a few minutes.

29
bois
(op]
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RFD

THE WORLD ABOUT ME

Here are some questions that ask how you feel sbout certain things.
There is no right answer; we just want to know how you feel,

If you think a statement is really true, and you really agree with it,
put a circle around YES, - '

Around here, it gets cold in the winter. yes ? nm N
If you think it is cold, but not very cold, circle yes.

Around here, it gets cold in the winter.  YES ? mo N
If you are not sure, circle ?. .

Around here, it gets cold in the winter. !_BS_ yes @ no N

If you don't think it gets cold, circle no.
Around here, it gets cold in the winter. YES yes 7 NO
If you really don't think that it gets cold, circle NO.

Around here, it gets cold in the winter. YES yes ? no

el

©
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People who work liard earn big money.

People who work hnrd always get ahead.

You should slways be will to admit
mistakes. v ing

People get what they deserve.
With me, luck is pretty important.

To get a od have to be at the
riggt plmtjﬂ:; yr‘i‘;‘ht time,

There is not mxch that the little guy
can do about politics. '

If young people work hard, they will
do well.

There iz really no such thing as luck.
Bverything I have I got by hard work.

It doesn't matter what I do, I still
have hard luck, ~

People should live for today and let
tzrrow take care of itself.

People can actually do very littie to
change their lives.

A person who is really good can get a
jogoanytiu. ¢

In our country, people have control
over what hln:;ns to them,

A person really has little control over
his own fate. '

|

8 18

B E B @& [

B B & [ B 8

>

yes

yes

yes

~ yes

yes

yes

yes

yes

yas

yes

yes

ves

yes

yes
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% - 1f you get an education, you have a hetter
= chunce to do what you want, Yis  yes ? no N
-Bducation gives you power. Yiis YOS ? w N

Just being educated won't make people

like you. YES  yes ? no N0
Adults can't find a place in the schools. YES  yes ? o N
The more you go to school the more you

can figure things out. YBS  yes ? no NO
Schools teach you how to get along with

other people. YBS yes ? no NO
Schools are really O.K. right now. YES  yed ? no N
Without schools, this country would

go downhill, YES yes ? no NO
Teachers don’t really care about students, YES  yes ? o NO
Education increases the hatreds that lead

to wars. YES yes ? no NO
Most children don't seem to get amnything

out of school. YBS  yes ? no NO
Most children feel good about themselves

in school. YES  yes ? no NO
If a person doesn't finish school he

won't be respected. YES  yes ? no NO
Education does not teach cooperation, YES yes ? no NO
Education earns you respect. YES yes ? no NO

ERIC

Full Tt Provided by ERIC.
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If you want a nice place to live and a
good family, it helps to have an

education, YES  yes ? no NO
Schools keep people caged up. YES yes ? no NO
Education helps you to be a good
citizen, YES  yes ? no NO
School wasted my time, YES  yes ? no NO
It's not true that finishing school
gets you a good job. YES yes ?7 m N0
In school people learn to figure
things out, YES  yes ? no NO
Education helps you become a happy
person. Y YES  yes ? no NO
Schools don't teach the things that
count. YES  yes ? no NO

()

RFD

ERIC
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BEST COPY AVAILABLE

What is the *good 1ife” for you? The good 1ife 48 « « o o . . . . . .

Getting slong with others YES ys ? m W
Having security YBS yes ?t m N
Being able to figure things cut YES - yes ? no N -
Doing what you want to do YES yes ? m N
Liking yourself YBS yes ? no N
Being respected B ys ! wm W
Having & good job YBS yes ? m N
Being proud of what you are YBS yes ? no N
S o ot o w
Having plenty of money B8 yes t m N
Being strong and powerful YES yss ?t m N
Being happy Y5 ys ?t' w N

23
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FebruaryMarch 1971

Please tell us some things sbout yourself.

1.
2,

10,

11.
12.
13.
14.
15.

16.

17.
18.

Do you use recipes? Yes _ Sometimes _ No

Do you use order cataloggas

For cldthing? Yes___ﬁmtim___ No_

For toys? Yes _ Sometimes __No

For household poods? Yes _ Sometimes___No

Do you sew clothing? Yes _ Sometimes _ No_

Do you use patterns for sewing clothing? Yes__ _Sometimes No___
Do you read the Bible at home? Yes _ Sometimes___No___

Do you use the yellow pages in the phone book? Yes___ Sametimes No__
Do you use road maps? Yes __ Sometimes _ No___

Do you read to children? Yes __ Sometimes _ No_

Do you read the sports page in the newspsper? Yes _ Sometimes __ No

If you have a school-age child, do you visit your child's
teacher? Yes _ Sometimes  No_

Do you read instruction manuals? Yes__  Sometimes _ No___
Do you use a library? Yes__ Sometimes _ No___
Do you can vegetables? Yes___ Sometimes _ No__
Do you read the women's page of the newspaper? ‘fes__ Sometimes__ No__

Do you read the newspaper ads when you want to buy something?
Yes  Sometimes _No_

Have you looked at the newspaper ads to find a job?
Yes  Sometimes _ No___

Do you read magazines? Yes__ Sometimes  No_
what magazines do you read?
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THANK YOU FOR YOUR COOPERATION!

PSYCHOMETRIC LABORATORY

University of Wisconsin
Madison

ERIC 1
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INTERNAL EVALUAT ION

ANALYSIS OF DATA FROM
WISCONSIN ADULT BASIC EDUCATION
ASSESSMENT BATTERY
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EVALUATION OF THE HOME VISIT COMPONENT

The three main components in the evaluation of the Rural
Family Development program are:

1) The TV component

2) The TV and the content material component

3) The home visit component

The purpose of this report is to focus on the outcome
of the home visit component of the program. The other two

parts of the evaluation have been described elsewhere.
The Field Experiment

A field experiment was proposed to assess the impact of
the home visitors in achieving the overall goals of the RFD
program. To carry out this experimentation a pool of the
potential clients was created using certain demographic infor-
mation and interviews. One control and one treatment group
with 50 members each, were randomly selected from the pool.
Those in the control group and others who were not selected
from the pool, were told that they would not receive home visits
due to.limited financial resources. They were, however, told
that they could participate in the program by requesting any
or all content materials using ACTION LINE and viewing the

TV programs.

In selecting subjects for the control or the treatment

23
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~ group no stratification was done on the basis of age, educational
level, SEF or sex. However, there was same restriction on the
number of persons selected fram each of the four counties - Dane,
Green, Iowa, and Lafayette. Table 1 gives the distribution fram
each of the four counties in the control and the treatment group.

Table 1: Distribution of Subjects by Location

Control Treatment
County Group Group
Dane 18 18
Green 14 14
Iowa and Lafayette 18 18
TOTAL 50 50

The above restriction in the randamization was necessitated
due to administrative problems arising from the location of the
home visitors relative to the clients and the cost of travel
involved.

There was a wide range of age in the whole population: £fram
18 years to 77 years. Also the mumber of women enrolled was more
than the mumber of males. Table 2 and Table 3 give the
distribution of age and distribution of sex respectively, in the

control and the treatment groups.

Aruitoxt provided by Eic:
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. Table 2: Distribution of Subjects by Age
e Control and the Treatment Groups

Age Range Control Treatment
Group Group
Below 25 years L 3
25-40 ' 18 25
41-58 1 15
Over 55 years 12 7
TOTAL 50 50
Overall age range 18-74 - 17-77
Mean Age 43.3 40.7

Table 3: Distribution of Subjects by Sex
e Control and the Treatment Groups

Sex Control Treatment
Group Group
Males 13 16
Females 37 34
TOTAL 50 50
Q R

ERIC '
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The control group was designed to serve as a camparison for
the treatment group. The members of the treatment group were
visited by the hame visitors one hour per week or as long and often
as the client had need. The clients were helped in accordance
with the basic goals of the program. The hame visitors provided
helping relationships as a friend, assisted in dealing with the
content materials and encouraged the watching of the TV programs.
The control group had no access to the home visitors but had free
access to watching the TV programs and to requesting the content
materials if they so desired. No personal inducement was given to
the control group to request the content materials or to watch the
TV programs. However, they were aware of this on-going program
as a consequence of promotional campaigns. |

The experimentation was carried out through a 20 week period.
The details of this structured program are provided in RFD Second
Year Report. Within two weeks after the end of the treatment
period, each participant in the control and the treatment groups
was given a test battery consisting of six measures. The test
was individually administered to each of the participants by the

field staff supervisors.

The Measures

The measures are broadly divided into three main categories:
1) Achievement

2) Attitude

3) Behavior,

ERIC
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The achievement part consits of three separate measures
consistent with the cognitive aspects of the RFD behavioral
objectives. Conforming with a three-track system with coping
skill as the main track and verbal and the numerical skills
as the supporting tracks, three separate achievement measures
consisting of the coping skills, verbal skills, and the
numerical skills were used. Supposedly with a change in
achievement or with other designed contacts through the pro-
gram, a change in attitude would also be expected. To monitor
the change in attitude, two measures ;ere taken. One of the
attitude measures relates to the internal-external control
iocus, and the other relates to the attitude towards education.
The change in behaviors was monitored by a single measure
based on the transitional behavioral objectives of the RFD

program. Thus, a total of six measures (dependent variabies)

were taken on each subject.

The rationale and procedures for developing instruments
for the above measures and their psychometric properties is
described elsewhere in this report. The instruments employed
for measuring the above six dependent variables are the

following:

1) Communications skills - It was measured by the first part
of the Wisconsin Test of Adult Basic Education (WITABE). It was a

tailor made test designed to measure verbal ability of the members

&9
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in the control and the treatment groups.

2) Computational skills - It was measured by the second subtest
of WITABE, which was also a tailor made test.

3) Coping skills - It was measured by the third part of
WI'_I‘ABE, and was tailor made for the purpose.

All the above subtests are consistent with the behavioral
objectives of the RFD program and are designed to measure abilities
of the control and ireatment groups at the level of their performances.

4) Internal-External control - Wisconsin Adult Attitude
Inventory (WIAAI) Part 1 was specially developed to minitor internal-
external control locus for disadvantaged adults. It measures the
degree to which an individual considers his enviromment under his
control or due to fate or luck.

5) Attitude towards education - Wisconsin Adult Attitude
Inventory (WIAAI) Part II was used to measure the attitude towards
education. This was also a specially constructed scale suited to
be used with disadvantaged adults. The scores reflect the degree
of positive attitude toward learning or.education.

6) Measure of Behaviors - "The World About Me" was developed
to measure the level of the actual behaviors possessed by the
persons in the control and the treatment groups. ''The World About
Me'" is a listing of the statements of behaviors drawn randomly

from the transitional behavioral objectives of the RFD progranm.
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Data Collection

Within two weeks after the termination of the program, the field staff
supervisors were assigned the tusk of administering the test
battery to each individual in the control and the treatment groups.
The above six subtests were in the form of a single booklet. The
instruments were self administering and in all cases were power
tests, that is the participants could take as much time as they
wanted to respond to all the items. In no case was the test time
longer than was approximated on the test booklets.

For the final evaluation, eight of the participants, four from
the control and four from the treatment group, were not available
for testing due to various reasons. Those unavailable for tesiing
were either hospitalized, moved to an unknown address or did not
want to participate. It will be assumed that this drop in the
participants fram the control and the treatment groups is comparable
and does not lead to biasing to a significant degree.

Data Analysis

The design is essentially a one-way analysis of variance with
the control and the treatment group as the two levels of the
factor. Six dependent measures were obtained on each subject.

A multivariate test was performed on the data using the
Multi-variance FINN Version 4 program (1968) to test the Null
hypothesis that there is no difference between the control and

the treatment groups on any of the six measures - verbal ability,

, 231
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numerical ability, coping skill, internal-external control, attitude
toward education, or behaviors.

Table 4 gives the céll frequencies and Table 5 gives the
observed cell means with standard deviations indicated in

parentheses.

Table 4: Frequencies in the Control and Treatment Groups

Cell Frequency
1. Control 46
2. Treatment - 46
TOTAL 92

Table 5: Observed Cell Means for Each of the Dependent Variables

Cell Verbal MNumerical Coping Int-Ext Attitude Behaviors

1 13.11 13.41 25.48 49.37 76.63 39,09
(5.50) (4.94) (9.42) (10.21) (19.26) (9.59)
2 14.13 13.20 26.76 49.80 78.07 41. 54

(4.49) (4.24) (5.82) (6.20) (8.19) (7.17)

©
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Results and Discussion

The F-ratio for an overall multivariate test of equality of
mean vectors was1.0588. This ratio was not significant for 6 d.f.
in the mmerator and 79 d.f. in the denominator (the degrees of
freedom in the denominator was 79 instead of 85 because 6 of the
missing measures had to be estimated) at 0.05 level. The test
was significant at a p value less than 0.3956.

An overall multivariate F-test being not significant at a
level of .05, indica*tes that there is no significant statistical
difference in any of the six variables between the control and
the treatment groups.

Although the test is not significant at the usually specified
arbitrary statistical level of .05, a search for any change in
any of the variables will be attempted on the ground that for &
program like RFD, for underprivileged adults and lasting for a
brief span of 20 weeks, any possibilities of shooting over stringent
statistical criteria are rare. Especially when we are looking
to the effect of home visitors alone in the context of the whole
project where a TV and content center were also a part, perhaps
massive changes in effect may not be expected. This is similar
to a point raised by Peter Rossi* of the National Opinion Research Center
who analogically said that ''the introduction of modern medicine

and modern sanitation procedures into a country which has had neither

*"Boobytraps and Pitfalls in the Evaluation of Social Action
Programs," in Proceedings of the American Statistical Association,
1966.

<33



can very dramatically reduce morbidity and mortality, ... but each
new gain in morbidity and mortality can be expected to be smaller
and more difficult to achieve."

This suggests that a statistically non-significant result in
the home visit component does not necessarily mean that the
program as a whole (TV, Content and H.V.) had no effect. It could
also be possible that the effect of TV and the content center
camponents was there (both in control and treatment) and larger
effects could not be produced by introducing the hame visit
component.

Hence, we will look for any trends in change due to treatment

(H.V. component) to surmise if given longer treatment, the effect

could be statistically significant. Of course this will mean more

cost toward bringing about such a change.

Table 5 gives the means for the control and treatment groups
for each of the variables. It is evident that the cell means in
the treatment group are generally higher than in the control group,
except for the mumerical skills. Also, of the six dependent
variables, the largest difference in the treatment and the control
groups is in the behaviors. The next largest difference is on the
verbal and coping skills. The difference in means in the attitude
scores is quite low, so that it can hardly be attributed to change
beyond random variation.

To see what criterion level would have made such a small
change statistically significant, we will reason that a univariate

test could be used to test the variables of interest (behavior,

~d4
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verbal and coping).

Table 6 gives the sample correlation matrix between the six
dependent variables. The three factors are discernible from this
matrix. The first was the achievement factor, comprising the
verbal, mmerical and the coping skills; the second was the
attitude factor, camprising the internal-external construct and the
attitude towards education; and the third .was the behavioral
factor, dealing with "'"The World About Me."

Table 6: Sample Correlation Matrix

Verbal Numerical Coping Int-Ext Attitude Behaviors

Verbal 1.000
Numerical .827 1.000

Coping .764 .803 1.000
Int-Ext  .204 .396 .367  1.000

Attitude  .324 .354 .392 636 1.000

Behaviors  .371 .325 .323 .489 .405 1.000

The same three factors were also evidenced in the component
analysis of the correlation matrix. The three factors accounted
for 56.66%, 20.47% and 12.40% of variance, thus accounting a
total of 89.53% variance.

This means that it will not be unreasonable to use the
univariate test of the equality of means for the behaviors at least.

Table 7 gives the univariate F-ratios for each of the six variables

te
C.:
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and the probabilities at which they are significant.

Table 7: Univariate F-ratio for Each of the Variables
and the Significance Probabilities

Variable Hypothesisviﬁevan Univariate F p less than

Square
1. Verbal 24.011 0.9529 0.3316
2. Numerical 1.087 0.0513 0.8214
3. Coping 37.837 0.6174 0.4341
4, Int-Bxt 4,348 0.0609 0.8056
5. Attitude 47.348 0.2162 0.6431
6. Behaviors 138.794 1.9363 0.1675

The univariate test shows that behaviors would have been significant
statistically if our criterion were at 0.17 level. In other words,
if we say that behaviors _Eave changed, we will be wrong on the
average 17 out of 100 times in doing so.

We cannot look separately to verbal and coping skill
univariate tests because they are strongly correlated. Hence, we
can only say that there is some positive change in the verbal and

numerical skills as indicated by the means of the two groups.

&
.
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INTERNAL EVALUATION

RFD FIELD DEMONSTRATION
TERMINATION SURVEY REPORT
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RFD FIELD DEMONSTRATION TERMINATION SURVEY REPORT
Survey Deliminations and Methodology:

This report pertains to a survey conducted on the effect-
tiveness of some aspects of the RFD program delivery system,
comprising three functions, vis., TV programs, independent

home study materials, and Action Line telephone service.

The survey was conducted by mailing a questionnaire
(p.234 ) and obtaining responses from two distinct groups of
people. One of the groups was composed of mothers receiving
aid to dependent children (ADC) in Dane County. There were
1,272 individuals in this group, all females, to whom the |
questionnaires were sent. The second group of 2,950 respon-
dents came from the RFD mailing list. This list included the
names of every individual who made contact with RFD in any way
as a participant, such as requests for home study materials,
home visitor contacts, use of RFD Action Line, or even inquiries
for incidental information. This list does not contain the
names of any professional educator or professional social
worker, except as a private individual in the ways specified

above.

The questionnaires were sent during June 1971, two weeks
after the termination of the RFD field demonstration. Each
questionnaire was sent by regular mail service, and was
accompanied by a cover letter and a self-addressed, postpaid
envelope in which the respondents were to return their responses.
The questionnaire contained 19 questions, five requesting des-

ERIC | . R.8

Full Tt Provided by ERIC.



-234-

RFD

Have you watched the RFD television j:rogram? Please let us
know how you liked it. We would appreciate your returning this
form in the enclosed envelope.

Thank you.

1. Have you ever watched the RFD television program?
yes no

If no, skip to question 12.

2. How often did you watch RFD?
once occasionally often regularly

3. How did you like RFD?
poor fair good excellent

4. Did you learn from RFD?
no not much some a lot

5. What did you learn?

6. Did you learn things that you think you will use?
no maybe probably already have used

7. Did you see things that you already knew?
no some a lot most

8. Ilow casy was the show to understand?
very clear good not clear confused

9. In general, what did you like best?
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10. 1In general, what did you like least?

11. How would you like to see the programs changed?

12. Did you ever send for any RFD materials?
yes no____
13. How did you like the materials?
poor fair good excellent

14. How would you like to see the materials changed?

1s. Did you ever use the Action Line?
yes no

16. Were you satisfied with the Action Line?
no $0-SO very much yes

[\

<

In order for us to know what kind of people like the program
would you mind answering these questions.

17. How old are you?

18. What is the last grade you completed in school?
19. How many children live with you?

Please use the back of these sheets for any other comments.

ERIC
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criptive responses and the remainder required putting a mark
in the appropriate space. An average of ten minutes was
required to respond to all the questions. The format was

simple and easy to follow.

The analysis reported here is from the responses received

up to October 1, 1971.

The first analysis is done on the data obtained from
ADC mothers in Daﬁe County. The second analysis is on the
data from the members of RFD mailing list. The third analysis
is on only the data from those members of the RFD mailing list
whose educational level is less than high school. The reason
for pulling out a sub-group from the comprehensive mailing
list is to compare how a group which can be said to be RFD's
potential clients, differs in their evaluation of RFD with the
evaluation of all of the members of the RFD mailing list. The
third group will be called the "RFD potential client like |

group."
Report of ADC Mothers Group

Questionnaires were sent to 1,272 mothers in the group.

Of this number 201 (15.8%) questionnaires were returned.

Group characteristics were determined from the responses
to questions 17, 18 and 19 which asked the respondents to
give their age, number of years in the school, and the number

of children living with themn.

©
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Q 17. Age-Responses on age were given by 134 out of 201
(68.1%) persons. The distribution by age is:

Age Group Number of gg;sons
26-30 40 29.8
31-40 54 40.3
41-50 33 24,6 °-
over 51 7 5.2
134 100.0

Q 18. Educational level - There were 124 (61.7%) out of 201

who answered the question on the number of years the

respondent attended school. The distribution of responses is:

Years in school number ofggrsons
less than 8 7 5.6
8-10 29 23.4
11-12 60 49 .2
Business § Technical 2 1.6
1-2 college 13 10.5
3-4 college 8 6.5
More than above 5 4.0
IZ¥ T00.0

Q 19. Number of children living with the respondent - 178 out

of 201 (88.6%) answered this question. The distribution

table is given below:

Number of children number og_gersons
0 2 1.1
1-2 93 52.2
3-5 73 41.0
more than § 10 5.6
I78 100.0

* It is not possible to say precisely why two of the ADC
mothers reported no children.
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Responses to the TV programs

Questions 1 through 11 asked the respondents to express
their opinions regarding RFD TV programs. Distribution of
responses to each question is given below:

Q 1. Have you ever watched RFD television programs?

yes - 47 out of 201 (23.4%) No - 154 out of 201 (76.6%)

Q 2. How often did you watch RFD? (of those who saw TV program)

Responded - 40 Not responded - 7
Once 0 (0%)
Occasionally 27 (67.5%)

Often 8 (20.0%)
Regularly 5 (12.5%)

Q 3. How did you like RFD? (of those who saw TV program)

Responded - 44 Not responded - 3
Poor 3 (6.8%)

Fair 2 (4.8%)

Good 26 (59.1%)
Excellent 13 (29.5%)

Q 4. Did you learn from RFD? (of those who saw TV program)
Responded - 42 Not responded - 5

No 4 (9.5%)
Not much 2 (4.8%)
Some 27 (64.3%)
A lot 9 (21.4%)

Q 5S. What did you learn?

Household hints 9 About local events 1
Recipes - cooking ideas 5 About social agencies 1
Money-time saving ideas 3 About wills 1
General information 2 About car care 1
About Wisconsin history 2 Sewing hints 1
Budgeting 2 Gardening 1
Exercises 2 About health 1

1

Where to find information 1  About guests
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Q 6. Did you learn things that you think you will use?

(of those who saw TV programs)

Responded - 42 Not reasponded - 5
No 4 (9.5%)
Maybe 5 (11.9%3
Probably 11  (26.2%

Already have used 22 (52.4%)
Q 7. Did you see things that you already knew?

(of those who saw IV programs)

Responded - 44 Not responded - 3
No 1 (2.3%)
Some 29 (65.9%)
A lot 6 (13.6%)
Most 8 (18.2%)

Q 8. How easy was the show to understand? (of those who saw TV

‘program)

Responded - 44 Not responded - 3
Very clear 24 (54.5%)
Good 17 (38.6%)
Not clear 1 (4.6%)
Confused -2 (2.3%)

Q 9. In general, what did you like best?
All of it 10 Puppet 1
Household hints 6 Information 1
Recipes - Money saving

cooking ideas 5 ideas 1
Presentation C 2 Sewing ideas 1
Action Line 2 Scenery 1
Interview - guests 2 Health,safety,
Jim Mader 2 sanitation 1
Gardening ideas 2 Nothing 1
Countiy music 1
e

Q 10. In general, what did you like least?
Music 3 Moves too fast 1
Bad show time 2 Interview with stars 1
Not educational 1 Interview with children 1
Puppet 1 Telling how to make a
Too many subjects glace for things,e.g.,

per show 1 asket on door
Haphazardness, no
planning 1

ACT
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Q 11. How woull you like to see the programs changed?

Continue as such Less of guppet 1
Would not change Involve local people 1
At different times 3 Eliminate guest stars 1
More shows 1l Less relating to farmingl
Hour show 1 More applied to house-
Cover fewer topics 1 wife 1
Slower gace 1l More general informationl
More publicity about show 1 More hints 1
More on budgeting 1 More on gardening 1
Political promises - More on conservation: 1
results 1 More on current social
problems 1

Responses to Home Study Materials by ADC Mothers
Questions 12-14 in the questiounaire asked the respondents
to express their opinions regarding RFD content materials.,
The distribution of responses is given below:
Q 12, Did you ever send fo: RFD materials?
Yes - 21 (10.4%) Not responded - 6 (3%)
No - 174 (86.6%) |

Q 13, How did you like the materials? (of those who sent
for materials)

Poor 0 (0%)
Fair 1 (4.8%)
Good 10 (47.6%)
Excellent 10 (47.6%)

Q 14. How would you like to see the materials changed?
(of those who sent for materlals)

Wouldn't 3
More simple, :aeaningful,
useful for low income

More on budgeting

More on recipes and menus

Money saving recipes

For elderly menu for good
nutrition
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Responses on Action Line by ADC Mothers

Questions 15 and 16 were included to determine whether

ADC mothers utilized the Action Line for problem-solving.

The following responses were obtained:
Q 15. Did you ever use the Action Line?
Yes - 8 (4%) out of 201
No - 193 (96%)

Q 16. Were you satisfied with the Action Line?(of those
who used Action Line)

No - 0 (0%)

So-so - 1 (12.5%)
Very much - 1 (12.5%)
Yes - 6 (75%)

Summary of ADC Mothers Group Characteristics

Of those ADC mothers who returned the questionnaire, (15.8%)
the mean age was 37 years. The median educational level of
the respondent group is 11-12 years of school grades completed,

and the median number of children for the group is 1-2 children.
Summary of the TV Program Reactions by ADC Mothers

In summary, out of a total of 1,272 questionnaires sent to ADC
mothers, 15.8 percent of them sent back their questionnaires.
From a total of 201 questionnaires received, it is indicated
that 23.4 percent of these people actually saw the TV program,
The majority of the viewers saw it occasionally and rated the
TV programs mostly good to excellent. A majority of thenm

expresséd that they did learn something from the programs and

- -
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BEST COPY AVAILABLE
half had already applied what they had learned. A majority
of the viewers felt that they already knew some of the infor-
mation presented. Though the program was liked by the res-
pondents in general, the items which were most favorite are

household hings, recipes and format of presentation.

No suggestions recommending improvements or changes in the
program carried strong respondent support. Some, however,
expressed the feeling that the timings of the showings should
be changed. This is an odd response since each TV program
was shown four days during the week at four different times

during the day.
Summary of Responses to Content Materials by ADC Mothers

In summary, of the total 201 who sent back their questionnaires
21 persons (10.4%) requested the content materialg. Of those
who received the materials about one-half thought that the
materials were excellent and an equal number thought that the
materials were good. Only a few mothers responded to the
question how the content materials could be improved. It might
be rationalized that most of the subject matter or information
desired by these mothers are already included ir the RFD

Content Centers.
Summary of Responses to Action Line by ADC Mothers

The Action Line was used by 8 ofi the 201 (4%) ADC mothers who
sent back their questionnaires. Of those who used the Action
Line, for the most part, almost all of them indicated a very

favorable response towards it.
Q 2‘-&7
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REPORT OF RFD MAILING LIST GROUP

The RFD mailing list group consisted of names of 2,950
participants to whom the questionnaires were sent. The

return of questionnaires from this group was 917 (31.1%).
Group characteristics

As in the analysis of ADC mothers graup, the group character-
istics were obtained by using the responses of the returned
questionnaires. Questions 17, 18 and 19 pertain to age,
number of years in school and the number of children. The

distribution of responses to each question are listed below.

Q 17. Age - Out of 917 questionnaires received, 867 (94.5%)
indicated their ages and 50 (5.5%) did not answer the

question. Age distribution table is:

Age 3 Persons §

25 56 6.46
26-30 87 10.03
31-40 176 20.30
41-50 181 20.88
51-60 188 21.68
over 60 179 20.65

Q 18. Educational level - Out of 917 respondents, 865 (94.3%)
answered the question about their educational level. The

followimg distribution table gives their responses:

No. of Years in School # Persons %
less than 8 17 1.96
8-10 119 13.76
11-12 334 38.61
Business College
Technical School 26 3.00
1-2 years college 123 14.22
3-4 years college 165 19.08
more than 4 years

college 81 9.37

Q ‘ 2‘;8
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Q 19. Number of children living with respondent - out of
917, (91.9%) respondents, 843 indicated the number of
children that live with them. The distribution table of

responses is given below.

Number of children # Persons 3
0 355 42.11
1-2 268 31.79
3-5 ' 184 21.83
more than 5 36 4.27

Responses on TV Showing

Questions 1 through 11 in the questionnaires related to the
TV component of the program. The responses indicated below are
based on 917 out of 2,950 or 31.1 percent of the questionnaires
returned. A distribution of responses to each question is
given below. |
Ql. Have you ever watched the RFD television progr: .

Responded - 917 Did not respond - 0

Yes - 784 (85.5%)
No - 133 (14.5%)

Q 2. How often did you watch RFD? (of those who saw TV programs)

Responded - 744 (98.7%) Did not respond - 40
Once 34 (4.5%)

. Occasionally 252 (33.9%)
Often 241 (32.4%)

Regularly 217 (29.2%)
Q 3. How did you like RFD? (of those who saw TV programs)

Responded - 744 (98.7%) Did not respond - 40
Poor 3 (0.4%)

Fair 69 (9.3%)

Good 360 (49.4%)

Excellent 312 (41.9%)

e 249
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Q 4. Did you learn from RFD? (of those who saw TV programs)

Responded - 734 Did Not Respond - 50
No 4 (0.5%)

Not much 41 (5.6%)

Some 458 (62.4%)

A lot 231 (31.5%)

Q 5. What did you learn:

Total responses 819 (Some responded more than once)
Household hints (364), recipes - cooking ideas (126), general
information (53), about state (50), about people.and from inter-
views (24 + 19), money management, saving, better shopping (21),
on where to get information and solve problems (20), gardening
ideas, hints about fertilizqrs (11), health, safety (9),
nutrition, diet (9), exercising (10), Wisconsin history (15),
household repairs (9), conservation (6), legal affairs, citizen
rights (8), consumer information and protection (5), general
review (4), about farm (4), local area, cities, events (5),
laundry tips (4), about antiques (3), masonry (3), children (3),
master mixes (3), government agencies and how to contact (2),
sewing hints (2), decordting ideas (2), time saver ideas (3),
rural living (2), human relations (2), adult learning can be
easy, interesting (2), good philosophy of 1ife (2), and
Dr. Joyce Brothers (2), new techniques (1), Indian history (1),
do-it-yourself ideas (1), about cars, driving, maintenance (1),
comfort index (1), camping (1), like the whole program (1),
some of my thinking outdated (1), Jim Mader's farm (1), building
a pond (1), NFA (1), there is much help for the disadvantaged

(1).

3
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Q 6. Did you learn things that you think you will use?

(of those who saw TV programs)

Responded -713 Did Not Respond - 71
No 9 (1.2%)

Maybe 86 (12.1%)

Probably 225 (31.6%)

Have used

already 393 (55.1%)
Q7. Did you learn things that you think you already knew?

(of those who saw TV programs)

Responded - 719 Did Not Respond - 65
No 26 (3.6%)
Some 562 (78.2%)
A lot 93 (12.9%)
Most 38 (5.3%)
Q 8. How easy was the show to understand? (of those who saw TV
programs)
Responded - 727 Did Not Respond - 57
Very Clear 481 (66.2%)
Good 239 (32.9%)
Not clear 3 (0.4%)
Confused 4 (0.5%)

Q 9. In general what did you like best?

Total responses 920 (Some persons responded more than once)
Household hints (202), Jim Mader (125), recipes - cooking ideas
(106), all of it (77), clarity of presentation (28), variety (26),
interviews (79) - with stars - 27; with others - 52, repetition
of shows, information, new ideas (20), places to visit, travel
features (29), information about state (28), informal format
(18), demonstrations (11), music (12), Edsel (9), guests (10),
folksy feel down to earth (8), general enjoyment (7), information
on where to find information and solve problems (12), interviews
with local, prominent people (6), money management, money saving

ideas (15), consumer information (8), farm visit (8),
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nutrition diets (5), useful, informative, fun (4), shorts (4),
about children (4), local sites, people (3), gardening (3),
exercise (3), social problems (3), connects city people with
farm living (3), Johnny Cash (3), family show (2), simplicity (2),
relaxed pace (2), about conservation (2), home repairs (2),

help older people (2), Shirley Young (2), Chief Black Hawk (2),
master mix recipe (2), relevance (1), humor (1), people involved
(1), services offered (1), technical discussions (1), materials
prompt (1), reliability of sources (1), don't play down to rural
viewer (1), availability of information (1), outdoor programs
(1), antiques (1),"how to'" department (1), farming hints (1),
about health (1), science topics (1), human communications
topics (1), information on local, national problems (1), educa-
tion for children (1), tips for better 1living (1), Eddie Albert
(1), program on friends (1), show on point (1), Mader's

description of rural living (1).

Q 10. In general, what did you like least? Total responses - 306
Nothing (43), interview with stars (84), poor filming music (23),
too short (16), sound unclear (14), too simple (14), couldn't

get station (10), time of broadcast (8), repetition, broadcast

at different times (5), puppet (26), children (5), some quests,
talent (4), hints, homemaking ideas (6), recipes, cooking ideas
(4), too drawn out (2), Goose Island Ramblers (2), too rustic
entertainment (2), not concentrated enough, too much covered

too fast (9), Jim Mader (3), one rural setting (3), wasn't
interesting (2), on farming (4), too much on Wisconsin history
(2), the fact that it is taped (1), jazzy way picture flickered

on screen (1), gimmicks with staging (1), some sequences too

ERIC . 262
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long (1), long openings, closing (1), too costly (1), people

on show (1), flashbacks to celebrity comments (1), homemaker's
voice (1), too much emphasis on some local personalities (1),
not in color (1), "That's a good tip from RFD" (1), information
about future shows (1), hints come too fast (1), address given

too quickly (1).

Q 11. How would you like to see the program changed?

Total responses - 501 (some persons responded more than once)
Continue or don't change the program (195), make it more advanced -
adult (23), change timings (21), make longer shows (19), more
local people, leaders, officials (15), better filming, sound,
in color (14), cover fewer but better topics (12), more on
Wisconsin places and people (14), more hints (16) , more recipes
(10), more on gardening, landscaping (10), eliminate interviews
with stars (10), more on sewing, upholstering (9), more on
ecology, conservation, forestry (7), Wisconsin history and
folklore (6), more on low priced hobbies (6), more on small
building projects (7), more on consumer information (5), on

law (5), eliminate puppet, use people (5), clearer details on
where to write (5), constant time of showing (4), more experts
and University people (4), more demonstration (4), on money
management and shopping (4), on health (3), comparison and
problems of rural, city life (3), farming hints (3), have
regular series of tips, demonstrations in one area (3), local
projects, events (3), faster pace (3), include ideas for teens,
all ages (3), on food preservation (2), decorating (2), rural

living (2), county aid (2), short tours (2), more updated

kO3
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information (2), art appreciation, longer interviews (2),

less entertainment, more information (2), sponsor TV TS and
college courses (2), less corny (1), smoother presentation (1),
more guests (1), more popular people (1), more interviews (1),
and interview in home situation (1), don't have taped inter-
views (1), interview participants (1), make Jim Mader a more
distinctive character (1), make Mis; Young more enthusiastic
(1), more music (1), some old time music (1), better music (1),
less of theme song (1), use a variety of state bands (1),
present play or act (1), more religious emphasis (1), local
attraction reviewed (1), have contests (1), geared to average
income family (1), send complete program of shows (1), take
out 30 second spots, too disjointed (1), concentrate on one
area/week, 5 minutes per unit per week (1), places interesting
to retired people (1), state officials duties, offices (1),
politiecs (1),fishing recreation ideas (1), show family projects
and hobbies (1), insurance (1), income tax (1), stock market (1),
education (1), do it yourself projects (1), how to do (1), on
natural food (1), on cake decorating (1), how to find family
tree (1), games for children (1), ideas of more universal
interest (1), no gourmet cooking (1), less on pollution (1),

stop shows (1).
Responses on Content Materials

Out of 917 (31.1%) persons who returned questionnaires, 711
(77.5%) indicated that they had sent for content materials.
Questions 12, 13 and 14 related to the content materials. The

following responses were obtained from those who had sent for

materials. -
Q 204
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Q 13. How did you like the materials?
Responded - 711

Poor 13 (1.7%) _
Fair 68 59.6%) ;
Good 346 (48.7%)

Excellent 284 (40.0%)
Q 14. How would you like to see the materials changed?

Total responses given - 247
Wouldn't (94), too simple, make more adult (30), excess paper,
make less bulky and wasteful (18), too much sent (14), send
quicker (13), send more materials (9), couldn't get what
wanted (7), got papers late (6), too concise (5), make detailed
(5), more on recipes (5), more on sewing (3), some too compli-
cated (2), make more complete (2), too detailed (2), some not
practical (2), eliminate expensive binder, provide complete
list of materials (2) , make government bulletins available
through RFD (2), condense recipes to file card size (2), more
on crafts (2), too academic (1), use simplest form possible (1),
it is more summary type and less explanatory (1), too general
(1),.difficu1t to file (1), add more colorful pictures (1),
use both sides of paper (1), use paper bound booklets rather
than loose leaf (1), don't waste time, paper on correspondence
saying materials are coming (1), have one blank for each
content center (1), have ma;erials sent regularly (1 per month)
(1), have weekly bulletin, include good index with each
unit (1), homemakers send in favorite recipes (1), government
materials so simple (1), game about balanced menus too simple
(1), have bigger variety (1), more on hints (1), health (1),
knitting (1), human relations (1), money (1), heredity (1),
environment (1).
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Responses on Action Line |
Questions 15 and 16 in the questionnaire related to the Action

Line component. The responses are:

Q 15. Did you ever use the Action Line?

Responded - 853 : Did not respond - 64
Yes 300 (35.2%)
No 553 (64.8%)

Q 16. Were you satisfied with the Action Line?
Responded - 300

No 22 (7.3%)
So-So 32 (10.7%)
Very much 97 (32.3%)
Yes 149 (49.7%)

Summary of Group characteristics of RFD Mailing List Group

The tables above indicate that the audience in this group has
a very wide span in their age as well as educational level.
The median age group of this audience is 41-50 years. The
educational level ranges from less than 8th grade to more
thap 4 years in college. Slightly more than half of the

respondents had less than 12 years of school education.

The table above also indicates that nearly 75 percent of the
persons had less than 2 children, and nearly one-fourth had
3 or more children. The 42 percent who are childless might
fall into two age groups. One of lower age, unmarried or
recently married and the other 41 years and older whose
children may have grown and were living away from home. (It
may be noted that 63.21 percent of this group is 41 years

and older),.
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Summary of TV Program Reactions by RFD Mailing List Group

Of those who returned the questionnaire, 85.5 percent actually
watched the TV shows. Approximately two-thirds indicated

that they saw the shows often or regularly while about one
third indicated that they saw the shows occasionally. Ninety
percent of them indicated that the show was "good" or "excellent,"
9.3 percent thought that it was "fair" and a negligible number
(0.4%) indicated that it was "poor." Ninety four percent
indicated that they had learned from the program, and 55.1
percent said they had already used things mentioned in the
program. In addition, 31.6 percent indicated probable future
use. About 12 percent were not sure if they would ever use
anything from the program. However, almost all of them indi-
cated that they already knew something at least before they
saw it on the program. Almost all of them rated the programs

"good" on clarity and understandability.

Respondents were also asked what particular things they had
learned, what things they liked least, what things they liked
best, and hwo they would like to see the program changed.

The most frequently learned things from the program were the
household hints, cooking ideas, and general information, money
management and about people. Almost all other things in the
programs were mentioned but by fewer people. It appears that
they learned the things they liked best. The things they
liked best in rank order are: household hints, cooking ideas,

interviews and information about the state. To be especially
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noted is that 77 people (8.4%) stated that they liked all
of it, and 105 (11.4%) that they liked Jim Mader best.

The least liked things in the program were "interviews with
stars,'" '"Puppet,'" and '"music." Also, some of their dislike
comes from poor reception and timing because a good many
indicated that they had problems in getting the station or
that the show times did not suit them. On being asked how
they wanted to see the program changed, most of them replied
not to change or to continue as such. Some did feel that the
program was a little too simple and needed to be more adult-
like - more advanced. It may be that these responses came
from college educated persons, but no attempt was made in

the analysis to explore this.*

* The analysis of responses from "Potential RFD client like
group'" sheds some light on this hypothesis. See page 255 of

this report.
Summary of Responses to Content Materials by RFD Mailing List Group

To summarize, 77.5 percent of those who returned the question-
naires received the content materials. A total of 88.7 per-
cent thought that the materials were ''good" or '"excellent."
Nearly 10 percent felt that the materials were of "fair" quality
and 1.7 percent thought that they were of '"poor' quality.

When these people were asked, how would they like tc see the
materials changed, their responses indicated that they did

not want any change. Others indicated that the materials were
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very easy and therefore needed to be made adult like. The

detailed responses are given above.
Summary of Responses to Action Line by RFD Mailing List Group

Of those who responded to question 15, 35.2 percent actually
used Action Line. Of those who used Action Line, 82 percent
were very satisfied with the Action Line, 10.7 percent felt

"so-so" and 7.3 percent were dissatisfied with Action Line.
Response on "Comments"

The respondents were also asked to express freely regarding
anything that they felt uppermost in their minds regarding RFD.
Out of 917 persons who returned questionnaires only 74 persons
wrote their comments. Seventeen of the responses indicated

that "RFD is a necessary show.'" Other comments which occurred
more than once were: program is a good idea (9), would like

to have watched (6), it is a program all the family can enjoy (5),

it is learning without leaving home (5).
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INTERNAL EVALUATION

REPORT OF RFD POTENTIAL
CLIENT-LIKE GROUP
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REPORT OF RFD POTENTIAL CLIENT-LIKE GROUP

TheRFD potential client-like group" has been derived out
of the RFD 861 Mailing List. They include only those whose
educational level is less than high school. A total of 917

questionnaires were returned from the RFD Mailing List out

of which 152 ( 16.58%) belonged to the '"potential client-like

group."

Group Characteristics

Group characteristics were determined from the responses to
questions 17, 18 and 19 which asked the respondents to fill
in their age, number of years in school, and the number of

children living with thenm.

a) Age - Responses on age were given by 151 ( 99.34%)

of 152 persons. The distribution of ages is:

Age group Number of persons 3
less than 25 years 13 8.61
26-35 14 9.27
36-45 14 9.27
46-55 28 18.54
56 and over 82 54.31

b) Educational level- All 152 individuals responded to the

question about formal education.

No. of years in school Number of persons %
11 15 9.87
10 14 9.21
9 . 11 7.24
8 93 61.18
less than 8 19 12.50
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c¢) Number of children living with respondent- 145 out of 152

(95.39%) indicated the number of children that live with

them.
Number of children Number of persons %
0 92 63.45
1-2 20 13.79
3-4 18 12.41
5 or over 15 10.35

Responses on TV program

Questions 1 through 11 in the questionnaire asked about the
TV programs. The distribution of responses below is based on
152 questionnaires.

1. Have you ever watched the RFD Television program?

Responded - 152 Did not respond- 0
Yes 130 (85.53%)
No 22 ( 14.47%)
2. How often did you watch RFD?
Responded - 128 ( 98.46%) Did not respond -2
Once 4 (3 .12%) ( from those who saw TV)
Occasionally 29 (22 .66%)
Often 50 (39 .06%)

Regularly 45 (35 .16%)
3. How did you like RFD? ( of those who saw TV programs)

Responded - 128 (98.46%) Did not respond -2
Poor 0 (0.0%)
Fair 9 ( 7.03%)
Good 60 (46.88%)

Excellent 59 (46.09%)
4. Did you learn from RFD? ( of those who saw TV programs)

Responded- 125 (96.15%) Did not respond - 5
No o (0% )
Not much 4 ( 3.20%)
Some 71 (56.80%)
A lot 50 (40.00%)
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5. Did you learn things that you think you will use?

(of those who saw TV programs)

Responded - 125 (96.15%) Did Not Respond - §
No 2 (1.60%)
Maybe 14 (11.20%)
Probably 52 (41.60%)
Have used

already 57 (45.60%)
6. Did you learn things that you think you already knew?

(of those who saw TV programs)

Responded 128 (98.46%) Did not respond - 2
No 9 ( 7.03%)
Some 104 (81.25%)
A lot 9 ( 7.03%)
Most . 6 ( 4.69%)

7. How easy was the show to understand? (of those who saw TV programs)
Responded - 128 (98.46%) Did not respond - 2
Very clear 70 (54.69%)

Good 54 (42.19%)
Not clear 3 ( 2.34%)
Confused 1 ( 0.78%)

8. What did you learn?

Total responses - 84 (some responded more than once)
Hints (56), Tips and ideas (8), household hints (17), safety
hints (3), cooking hints and recipes (22), other hints (6),
buying ideas (2), understanding rural life (2), legal affairs
(2), laundry methods (2), history of Wisconsin (3), better
health (2), how to reach people, where to go, who to see, what
to do (1), sanitation ideas (1), revised forgotten things (1),
about stars (3), meal planning (1), interview with people (7),

lots of questions answered (1).

~63
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9. In general, what did you like best?
Total responses - 114 (some people responded more than once)

Liked everything (30), various "how to" hints (11), cooking

ideas and recipes (18), interview with stars (14), interview with
guests or important people (11), questions and answers 4),

Jim Mader (6), interview with children (2), feature on small town
or New Glarus (5), presentation (3), music (2), Wisconsin history
(2), about antiques (1), nutrition (1), having show on 4 days (1),

new ideas (1), Blue Goose Rambler (2).

10. In general, what did you like least?

Total responses - 44 (some responded more than once)
Completely satisfied or disliked nothing (20), interviews with
stars or guests (8), music; they reported that background noisy -
(2), puppet (3), not completing a subject (1), Goose Island
Ramblers (2), show altogether too short (2), recipes (3), about

cars (1), show times not good (1), farm areas (1).

11. How would you like tc see the program changed?

Total responses - 51 (some responded more than once)
Do not change or just fine or keep as it is (26), trouble
getting Channel 21 (3), more recipes and hints (5), add on
sewing (2), increase time to one hour (2), more general infor-
mation (3), more Wisconsin folklore (1), more question-answer (1),
add on mortgages (1), don't use puppet (2), addresses given too
fast (1), current events (1), add how to choose quality
products (1), eliminating violence (1), how to stop disloyalties

and dishonesties in government (1).

~64
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Responses on content materials

The frequency of responses given below are based on 152
questionnaires from the individuals who belonged to "RFD client-
like group.” Questions 12, 13 and 14 in the questionnaire related
to the content materials,

12. Did you ever send for any RFD materials?

Responded - 152 Did not respond - 0
Yes 127 (83.55%)
13. How did you like the materials? (of those who sent for
materials)

Responded -127 Did not respond - 0
Poor 3 (2.36%)

Fair "8 (6.30%)

Good 57 (44.88%)

Excellent 59 (46.46%)

14. How would you like to see the materials changed?

(of those who sent for materials)

Total responses - 26 (some gave more than one response)
They responded as follows: do not change and liked what I
received (17), add sewing and knitting ideas (2), material
should be on a higher level or make more adult like (2), don't
duplicate information already from state agency (1), more
colorful pictures (1), avoid expensive binders (1), add on

flower arrangement (1), cake decorating (1).

Responses on ACTION LINE

Questions 15 and 16 in the questionnaire related to the Action
Line. The frequency of responses are given below:

Q 15. Did you ever use the Action Line?

Responded - 152 Not responded - 0
Q 265
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Yes 53 (34.87%)
No 99 (65.13%)

Q 16. Were you satisfied with the Action Line? (of those who
used Action Line)

Responded - 53 Did not respond - 0
No 1 (1.89%)
So-so 5 ( 9.43%)
Very much 16 (30.19%)
Yes 31 (58.49%)

Summary of characteristics of RFD client-like group

This group has been pulled out of the RFD mailing list which is
a listing of names of people from many walks of life. It is
interesting to note that if we slice the comprehensive mailing
list on the basis of educational level (less than 12th grade
education), # very characteristic group of people emerges from
this list. More than half of these people are 56 years and
older. They (56 years or older) are the people whose educational
level is 8th grade or less, and their children have left home.
About 20% of them are between the ages of 46 and 55 and nearly
25% are less than 45 years of age. A cursory glance on the
data indicates that educational level increases with decreasing
age in this group, also the lower the age, the greater the
number of children living with them. The group is formed of
nuclear families with possibly several small children and a

common thread of low educational level among the parents.
Summary of responses on TV programs

A very large proportion (86%) of this sub group watched the
TV program. Nearly 75 percent of those who watched, saw the

program often or regularly. About 92 percent rated the show 'good"

Q -' : 66
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or "excellent." None rated the show '"poor" and only 7 percent
rated it "fair." Asked if they learned from RFD, 40 percent
responded "a lot",and 57 percent "some." Again, none indicated
"no" in response to this question. About 45 percent of the
people indicated that they had already used something that they
learned through the program. Forty two percent stated that
they 'probably' will use something. One and six-tenth percent
‘indicated that they learned nothing they will use. A large
percentage (81%) indicated that they had already known some
things they saw in the program. About 7 percent did not previ-
ously know anything and about 12 percent knew quite "a lot"
about the substance of;;he program. On being asked, how easy
was the show to understand, 97 percent stated that the show was

'"'good" or "very clear," but 3 percent did not think so.

Among the responses to the question asking what they did learn,
most frequent were hints, recipes and interviews. Others, but
less frequent were knowledge of legal affairs, Wisconsin
history, interview with stars, health care, understanding

rural life.

Asked what they liked best, the single most frequent (27%)
responses were ''liked everything.'" Specifically mentioned
were hints, recipes, cooking ideas, interviews with stars and
quests. Less frequent, but also mentioned were Jim Mader,

featuyre on small town and presentation.

On being asked, what did you like least, the single most

frequent (45%) response was '‘disliked nothing." Specifically

~ &7
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mentioned least liked, but with much smaller numbers of people
were interview with stars, puppet, music (because the back-
ground was noisy) and Goose Island Ramblers. Some 6 percent

of the responses indicated that they did not like the recipes.

Asked how they would like to see the program changed, about

50 percent responded "just fine." There wére no worthwhile
suggestions for improving the format or substance of the program.
A few indicated their preferences included topics like sewing,
how to eliminate violence, more general information, more

recipes and more on folklore. It was also indicated that the
RFD address and telephone numbers were given too fast for one

to write them down.
Summary of responses on content materials

The first question on the content material was to find out

how many people actuall, sent for materials. Eighty-four
percent of this group (127 out of 152) actually sent for
materials. About 90 percent of them stated that the materials
sent to them were '"good" or '"excellent." Only 2.3 percent
thought that the materials were '"poor," and 6.3 percent rated

the materials as "fair."

Asked how they would like to see the materials changed, 73 per-
cent offered no changes. A few people (5 or 6) indicated a
preferences for adding materials like: sewing and knitting
ideas, cake decoration and flower arrangement. Two people

indicated a desire for the materials to be more adult like.

~ b8
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A much larger proportion of the total RFD mailing list
indicated the same preference. The two responses from this
group lends support to the hypothesis made earlier that
perhaps more educated people feel that the material is so

easy that it is not adult like.
Summary of Responses on Action Line

The first question about the Action Line was to determine how
many people actually used it. Thirty five percent (53 out of
152) stated that they had. Asked if they were satisfied with
Action Line, about 90 percent indicated "very much." Only
one person stated that he was not satisfied and about 10

percent rated his satisfaction "so-so."
Summary of Responses on Comments

The last question provided an opportunity for the respondent
to make comments. A number of interesting comments were made,
from a philosophical evaluation of the program to objective
remarks about its content and format., But it was commented
again and again: "I miss RFD,'" '"come next fall," "keep it qp,"
"Jim is great.' Many seemed to be irritated that they could
not receive Channel 21. The respondents generally expressed
satisfaction and their gratification for the effort. None

made 2n adverse comment.

Q ‘ :69
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INTERNAL EVALUATION

EVALUATION OF EFFECTIVENESS
OF HOME VISITORS
INTERVIEW-QUESTIONNAIRE

»
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Evaluation of Effectiveness of Home Visitors Interview-Questionnaire

For the evaluation of the home-visit component, a field experi-
ment was conducted in which, from a pool of potential RFD
clients, 50 persons were assigned randomly to a control group
and an equal number of persons were assigned randomly to a
treatment group. A complete description of the experimentation

and sampling is described in earlier sections of this report.

To evaluate the effectiveness of the home-visitor, two techniques
were used. The first was the Wisconsin Adult Basic Education
Assessment Battery which measured cognitive and affective changes.
It is reported elsewhere in this report. The other technique
employed a comprehensive interview seeking information from the
subjects of both the control and treatment groups based on the
objectives of the RFD program. It is the purpose of this section

to describe the interview data.

Methodology - A comprehensive questionnaire was devised (see

page ) to assess the attainment of the behavioral objectives
of the RFD program. It was designed to be administered by
interviewers. Four interviewers (who previously served as
home-visitors) were given a one day training session focused on
soliciting responses to the questionnaire. It was emphasized
that responses to the questions should be elicited only after
fully exploring the extent of achievement of an objective.

Thus the responses were not based on the whims of the subjects
and a uniformity of scoring procedure was subjectively attained
by using the interviewers. The interviewers were assigned to

reach the subjects on the basis of minimum travel cost.

~dl




Psychometric Laboratory
University of Wisconsin

RFD EVALUATION QUESTIONNAIRE

Did you watch the RFD television program? Yes _ No

If yes, how often did you watch?

Did you have a hame study visitor? Yes_  No

Did you order RFD materials? Yes __ No___
Did you get what your ordered? Yes _ No_

Did the materials you received provide you with
the information you desired? Yes__ No___

If yes, which materials did you order?

Did you ever see the Almanac? Yes _ No_

Nid you use the Action Line? Yes No

Did you hear RFD radio programs? Yes_  No_

b __d

How did you hear about RFD?

-267-
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10. In what ways do you think you have changed as a result of
RED?
(Interviewer must draw person out and be sure to note

idiosyncratic changes and comments.)

ERIC
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11. Has RFD in any way improved your: Explain.

a)
b)
c)

d)

©

ERIC

Aruitoxt provided by Eic:

personal development
family relations
handling of money

use of community services to help yourself
(library, parks, playgrounds, ag. extension, sheriff,
police, fire deptg

Lse of social services such as Social Security
tenefits, visiting nurse, stamp food plans, etc.

appreciation of your enviromment
work on the job
camunication with other people

health
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12. How much do you think you have learned as a rcsulf of RFI?

a)

b)

f)

g)

h)

j)

©

ERIC

Aruitoxt provided by Eic:

None

arithmetic

A Little

reading

writing

local § national

politics

home safety

understanding people

using local services

commnicating with

strangers on the
telephone

home and farm
management

job skills

~'75
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17.

18.

19.

20,

21.

22,

23.

24,

25,

26.

27.
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Do you use recipes or formulas for mixing things?

Yes_ _ Sometimes__ No

Do you use mail order catalogues? Yes _ Sometimes_ _ No

Do you sew and alter clothing or do home repairs?

Yes___ Sometimes _ No

Do you use patterns for sewing clothing or use blueprints for
building? Yes__  Sometimes _ No___

¢
Do you use tte yellow pages
Yes _  Sometimes_ No

in the telephone book?

Do you use road maps? Yes _ Sametimes _ No_

Do you read to children? Yes__ Sometimes  No

Do you read newspapers? Yes_ No

Do you read magazines? Yes _ No___

Do you read the sports page or woman's page in the newspaper?

Yes__ Sometimes _ No_

If you have school age children, do you visit their teachers?

Yes__ Sometimes  No

If you have children, do you help them with their homework?

Yes__ Sometimes__ No

Do you read appliance or equipment instruction manuals?

Yes__ Sometimes_ _ No___

Do you can meat, fruits and vegetables? Yes__ Sometimes _ No

Do you have a library card?

Yes _ No



28.

29.

31.

32.

33.

34.

35.

36.

37.

38,

39.

40.

41.

42.
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Do you use a library? Yes__ Sometimes_  No_

Do you yourself read letters fram relatives and friends?
Yes No

Do you write letters to relatives and friends? Yes  No_

Do you write to your goverrment representatives? Yes  No

Do you write letters of complaint? Yes___ Sametimes___ 'No__

Do you use a dictionary? Yes___ No

No you or your spouse make menus for the day or week?
Yes_  Sometimes_  No_

Do you read the advertisements before you go shopping for
groceries?

Yes_ _ Sometimes__ No__

Have you filled out work application forms? Yes  No

Do you have a driver's license? Yes _ No

Do you vote? Yes Sometimes No

Do you keep and read identifying labels on medicines, poisons
and other home chemicals? Yes_ _ Sametimes___ No

Do you know the difference between fact and opinion in politics
and other crucial areas of concern? Yes_ Sometimes__ No

Do you listen with purpose to radio and television news and
infomation programs? Yes__  Sometimes __ No

Do you keep a simple budget for one month periods? Yes__  No
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43. Can you determine the price of a single item when the article
is being sold in sets of 2,3,4 and 5?7 Yes _  No__

44. Can you use the index of a book to find specific information?
Yes No

45. Do you know how to seek advice and action fram local, state
and national agencies? Yes . Sometimes __ No___

46. Do you keep and balance a bank checking account? Yes _ No___

47. Do you figure and complete your own incame tax forms? Yes No

48. Do you read and question any document before signing your
personal signature? Yes _ Sometimes__ No___

49. Do you get along well at work with fellow workers and do you
carry out instructions well on the job? Yes _ Sametimes___ No___

50. Have you been improving your job skills? Yes _ No___

51. Have you sought advanced skills through vocational school programs?
Yes Sometimes___ No__

ERIC
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The questionnaire responses were obtained during October and
November,.1971, about 18 weeks after the term{hation of the
program. The unduly long time interval between the end of

the program and interview lead to the unavailability of many

a subjects. Some did not wish to give time for this inter-
view, a few were apprehensive of divulging any personal infor-
mation, and a large number of people had moved to other places.
The analysis is based on the assumption that the missing
responses from both the control and treatment groups are

comparabl: and do not lead to significant bias.

The responses to various questions are summarized below.
Questions 1 through 9 give a descriptive view about the amount
of treatment given to the control and treatment groups.
Questions 10 through 49 pxovidg data about thé attainment of

each of the objectiveé.

Primary Information Regarding the Program

Control Group ‘Treatment Group

Questions Responses Responses
1. Did you watch the RED TV |
program?
Yes 19 (65.5%) 33 (86.8%)
No 10 (34.5%) S (13.2%)
2. If yes, how often did you watch?
Not at all 3 (10.3%) 1 ( 2.6%)
1-3 times 7 (24.1%) 11 (29.0%)
4-8 times (once in a while) 5 (17.2%) 11 (29.0%)
9-15 vimes (about 1/2) 5 (17.2%) 4 (10.5%)
Once a week 4 (13.8%) 6 (15.8%)
More than once a week 4 (13.8%) 3 (7.8%)
No answer 1 ( 3.6%) 2 ( 5.5%)
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3. Did you have Home Study Visitor?

Yes 1% % 3.5%) 38 (100%)

No 28 (96.5%) 0 0%
4. Did you order RFD materials?

Yes 18 (62.0%) 36 (94.7%)

No 11 (38.0%) 2 (5.3%)

*jacidental personal contact by Mrs. Rufener, Home Visitor

4a. Did you get what you ordered?

Yes 15 (83.3%) 32 (84.2%)
No - 3 (16.7%) 2 (5.3%)
Not always 4 (10.5%)

'4b. Did the materials provide you
with the information you desired?

Yes 15 (51.7%) 32 (84.2%)
No 3 (10.3%) 2 (5.3%)
Not always _ 4 (10.5%)'
6. Did you ever see the Almanac?
Yes 21 (72.4%) 35 (92.1%)
No 7 (24.1%) 3 (7.9%)
Not answered 1 ( 3.5%)
7. Did you use the Acticn Line?
Yes 5 (17.2%) 14 736.8%)
No 24 (82.8%) 24 (63.2%)
8. Did you hear RI'D radio program?
Yes 9 (31.0%) 11 (29.0%)
No 20 (69.0%) 27 (71.0%)

RESPONSES SHOWING THE ATTAINMENT CF EACH OBJECTIVE

12. How much do you think you have learned as a result of RFD?

Response
Categories Control Treatment Chi-square
a) Arithmetic None 18 (72.0%) 28 (73.7%) 2 df.
A little 6 (24.0%) 7 (18.4%) 0.593
A lot 1 ( 4.08) 3 ( 7.9%)
Not answered 4 (13.7%)
b) Reading None 16 (64.0%) 20 (52.6%) 2 df.
A little 6 (24.0%) 13 (34.2%) 0.878
A lot 3 (12.0%) 5 (13.2%)
Not answered 4 (13.8%)

ERIC X80
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Response
Categories Control Treatment Chi-square
c) Writing None 22 (75.9%) 30 (79.0%) 2 df.
A little 2 (6.9%) 5 (13.2%) 0.547
A lot 1 ( 3.5%) 2 ( 5.2%)
Not answered 4 (13.7%) 1 ( 2.6%)

d) Local § None 19 gn.o’%) 25 (65.8%) 2 df.
national A little 4 (16.0%) 10 (26.3%) 0.947
politics A lot 2 ( 8.0%) 3 (7.9%)

Not answered 4 (13.8%)
e) Home safety None 11 (44.0%) 10 (26.3%) 2 df.
A little 9 %36.0%) 18 (47.4%) 2.122
A lot 5 (20.0%) 10 (26.3%)
Not answered 4 (13.8%)

f) Understanding None 11 (44.0%) 1. (44.7%) 2 df.

people A little 10 (40.0%) 16 (42.1%) 0.103
A lot 4 £16.0%; 5 (13.2%)
Not answered 4 (13.8%

g) Using local None 16 (64.0%) 26 (68.4%) 2 df.

services A little 6 (24.0%) 7 (18.4%) 0.287
A lot 3 (12.0%) 5 (13.2%)
Not answered 4 (13.8%)

h) Communicating None 20 (83.3%) 25 (65.8%) 2 df.
with strangers A little 1 ( 4.2% 10 (26.3%) 5.013
on the phone A lot 3 (12.5%) 3 (7.9%)

Not answered 5 (17.2%)
i) Home and farm None 14 (56.0%) 17 (45.9%) 2 df.
management A little 8 (32.0%) 14 (37.8%) 0.627
A lot 3 (12.0%) 6 (16.3%)
Not answered 4 (13.8%) 1 (2.6%)
j) Job skills None 20 (83.3%) 24 (64.9%) 2 df.
A little 4 (16.7%) 11 (29.7%) 2.996
A lot 0 (0.0%) 2 ( 5.4%)
Not answered 5 (17.2%) 1 (2.6%)
13. Do you use recipes
or formulas for Yes 18 (62.1%) 24 (63.2%) 2 df.
mixing things? Sometimes 7 (24.1%) 9 (23.7%) 0.009
No 4 (13.8%) 5 (13.1%)
"4, Do you use mail
order catalogs? Yes 14 (48.3%) 17 (44.7%) 2 df.
Sometimes 6 (20.7%) 13 (34.2%) 1.750
No 9 (31.0%) 8 (21.1%)
~ 81
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15.

16.

17..

18.

19.

20.

21.

22,

23.

24,

25.

“the newspaper?

Do you sew and alter
clothing or do home
repairs?

Do you use patterns
for sewing clothing
or use blue prints

for buildings?

Do you use the yellow
pages in the tele-
phone book?

Do you use road maps?

Do you read to
children?

Not

Do you read news-
papers?
Not

Do you read
magazines?
Not

Do you read the
sports page or
woman's page in
Not

If you have school
age children, do

you visit their

Not
If you have
children, do you
help them with
their homework? Not

Do you read appliance

or equipment in-

struction manuals?
Not

Response

Categories Control Treatment
Yes 17 (60.7%) 25 (65.8%)
Sometimes 9 (32.1%) 8 (21.1%)
No 2 (7.2%) 5 (13.1%)
Yes 16 (55.2%) 16 (42.1%)
Sometimes 3 (10.3%) S5 (13.2%)
No 10 (34.5%) 17 (44.7%)
Yes 23 (79.3%) 22 (57.9%)
Sometimes 5 (17.2%) 10 (26.3%)
No 1 (3.5%) 6 (15.8%)
Yes 12 (41.4%) 22 (57.9%)
Sometime. 5 (17.2%) 5 (13.2%)
No 12 (41.4%) 11 (28.9%)
Yes 12 (44.4%) 14 (38.9%)
Sometimes 11 (40.7%) 10 (27.8%)
No 4 (14.9%) 12 (33.3%)
answered 2 ( 6.9%) 2 ( 5.3%)
Yes 27 (93.1%) 31 (88.6%)
No 2 (6.9%) 4 (11.4%)
answered 3 (7.9%)
Yes 25 (86.2%) 29 (82.9%)
No 4 (13.8%) 6 (17.1%)
answered 3 (7.9%)
Yes 19 (65.5%) 22 (59.5%)
Scmetimes 6 (20.7%) 9 (24.3%)
No 4 (13.8%) 6 (18.2%)
answered 1 ( 2.6%)
Yes 13 (72.2%) 17 (68.0%)
Sometimes 0 ( 0.0%) S5 (20.0%)
No 5 (29.8%) 3 (12.0%)
applicable 11(37.9%) 13 (34.2%)
Yes 9 (506.0%) 9 (37.5%)
Sometimes 3 (16.6%) 9 (37.5%)
No 6 (33.4%) 6 (25.0%)
applicable 11(39.9%) 14 (36.0%)
Yes 22 (78.5%) 30 (79.0%)
Sometimes 2 ( 7.3%) 2 ( 5.3%)
No 4 (14.2%) 6 (15.7%)
answered 1 ( 3.5%)

«83
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26.

27.

28.

29.

30.

31.

32.

33,

34.

35,

36.

Response
. Categories
Do you can meat, Yes
fruits, or Sometimes
vegetables? No
Do you have a Yes
library card? No

Not answered

Do you use a Yes
library? Some times
No

Not answered

Do you yourself read

letters from Yes

relatives and No
friends?

Do you write Yes
letters to rela- No

tives § friends? Not answered

Do you write to Yes
your government No
representatives? Not answered

Do you write Yes
letters of complaint?

Sometimes

No
Do you use a Yes
dictionary? No

Not answered

Do you or your Yes
spouse make menus Sometimes
for the day or No

week? Not answered
Do you read the ad- Yes
vertisement before Sometimes
you go shopping

for groceries?

Have you filled out Yes
work application No
forms in the

past year?
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Control Treatment
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(50.0%)
( 5.3%)
(44.7%)

(18.9%)

(82.4%)
(17.6%)
(10.5%)

(23.7%)
(76.3%)

(13.2%)

(23.7%)
(63.1%)

(86.1%)
( 5.3%)

(10.5%)
(31.6%)
(57.9%)

(60.5%)
(21.1%)
(18.4%)

(32.4%)
(67.6%)
( 2.6%)
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Chi -square

2 df,
0.175

1 df.
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2 df.
0.715
1 df,
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1 df.
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1 df.
00016
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2.267

1 df.,
0.1388

2 df.,
0.4134

2 df.
0.821

1 df.
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Response

Categories Control Treatment Chi-square
37. Do you have a Yes 17 (60.7%) 20 (54.1%) 1 df.
driver's license: No 11 (39.3%) 17 (45.9%) 0.288

Not answered 1 ( 3.5%) 1 ( 2.6%)

38. Do you vote? Yes 17 558.6%) 25 (65.8%) 2 df.
Some times 4 (13.8%) 3 ( 7.9%) 0.692-
No 8 (27.6%) 10 (26.3%)

39. Do youkkeep and Yes 26 (92.8%) 37 (97.4%) 2 df.

read identifying Sometimes ( 3.6%) 1 ( 2.6%) 1,439
labels on medicines, No ( 3.6%) 0 ( 0.0%)
oisons and other Not answered ( 3.5%)

ome chemicals?

-

40. Do you know the Yes 8 (28.6%) 12 (31.6%) 2 df.
difference between Sometimes 9 (32.1%) 14 (36.9%) 0.425
fact and opinion No 11 (39.3%) 12 (31.5%)
in politics and Not answered 1 ( 3.5%)

other crucial
areas of concern?

41. Do you listen with

purpose to radio Yes 23 (82.1%) 31 (81.6%) 2 df.
& TV news and Sometimes 4 (14.3%) 6 (15.8%) 0.072
information No 1 ( 3.6%) 1 ( 2.6%)
programs? Not answered 1 ( 3.5%)

42. Do you keep a Yes 16 (59.3%) 20 (55.6%) 1 df.
simple family No 11 (40.7%) 16 (44.4%) 0.086
budget? Not answered 2 ( 6.9%) 2 ( 5.3%)

43. Can you determine Yes 23 (85.2%) 31 (81.6%) 1 df.
the price of a No 4 (14.8%) 7 (18.4%) 0.146
single item when Not answered 2 ( 6.9%)
the article is
being sold in sets
of 2,3,4, and 57

44. Can you use the Yes 28(100.0%) 34 (89.5%) 1 df.
index of a book to No 0 (0.0%) 4 (10.5%) 3.138
find specific Not answered 1 ( 3.5%)
information?

45. Do you know how to Yes 22 (78.7%) 24 (63.2%) 2 df.
seek advice and Sometimes 2 (7.1%) 7 (18.4%) 2.218
action from local, No 7 (14.2%) 7 (18.4%)
state and national Not answered 1 ( 3.5%)
agencies?

T84
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Response
Categories Control Treatment Chi-square

46. Do you keep and Yes 17 (65.4%) 20 (58.8%) 1 df.
balance a bank No 9 (34.6%) 14 (41.2%) 0.258
checking account? Not answered 3 (10.4%) 4 (10.5%) )

47. Do you figure and Yes 1 (3.6%) 5 (14.7%) 1 df.
complete your own No 27 (96.4%) 29 (85.3%) 2.178
income tax forms? Not answered 1 ( 3.5%) 4 (10.5%)

48, Do you read and Yes 28 (96.6%) 32 (84.2%) 2 df.
question documents Sometimes 0 (0.0%) 3 (7.9%) 3.114
before signing your No 1 ( 3.4%) 3 ( 7.9%)
personal signature?

49. Do you get along
well at work with Yes 19 (86.4%) 24 (85.8%) 2 df.
fellow workers and Sometimes 1 (4.5%) 2 (7.1%) 0.197
do you carry out No 2 (9.1%) 2 ( 7.1%)
instructions well Not answered 7 (24.1%) 10 (26.3%)
on the job?

50. Have you been Yes 15 (62.5%) 18 (58.1%) 1 df.
improving your No 9 (37.5%) 13 (41.9%) 0.111
job skills? Not answered S5 (17.2%) 7 (18.4%)

51. Have you sought Yes 12 (44.4%) 10 (27.0%) 2 df.
advanced skills Some times 0 (0.0%) 2 ( 5.4%) 3.197
(vocational school No 15 (55.6%) 25 (67.6%)
programs) ? Not answered 2 ( 6.9%) 1 ( 2.6%)

Results: The tabled values of x° for 1 df and 2 df are 3.841

and 5.991 respectively to reject the null hypothesis at 0.05

level of significance.

Scanning the calculated values of Chi-

square in the last column indicate that none of the 49 hypotheses

tested at 0.05 level can be rejected.

In other words, the

responses of the control and the treatment groups when categorized

as shown in the data do not reflect any differences with a prob-

ability of 0.95.

Since the statistical tests do not show any difference in the

control and the treatment groups, a comparison of the description

of responses in Questions 9, 10 and 11 was not considered useful.
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In conclusion, the results show the comparative effect of
the Home Visitors only, which have been concluded as non-
significant. However, these results do not say anything
regarding the effectiveness of TV and the Content Center
part of the RFD program, since both the groups had access
to the TV and Content Center parts. As has been emphasized
in Evaluation Report using Wisconsin Adult Basic Test
Battery, it is quite possible (and there are indications
from other reports) that TV component and Content Center
component effected both the groups significantly and equally,
but massive changes could not be brought about in further
change in the treatment-gfoup by introducing Home Visit

component.
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General Summary
Introduction

Project RFD is a demonstration project in Adult Basic Education
funded under the provisions of Section 309(b) of the Adult Education
Act of 1966. The project has operated during the 1970, 1971, and
1972 fiscal years with a total funding of $708,000. The project has
agerateg at the University of Wisconsin - Extension which is in Madison,

sconsin.

The external evaluation was conducted by a team of five persons
from Colorado State University, Fort Collins, Colorado. The evalu--
ation work was funded by project monies with a sub-contract written
between Colorado State University and the University of Wisconsin.
The contract was made on the basis of a proposal submitted by the
team to a Request for Proposal for evaluation issued by Project RFD.
This report presents the findings and judgments of the team.

The following persons were the team members: all from Colorado
State University. '

" Mr. Preston Davis, Director, Office of Educational Media
Dr. Mary Helen Haas, Professor of Vocational Education
Dr. Ronald Wykstra, Professor of Economics
Dr. Henry Cross, Professor of Psychology and co-director of
the evajuation study. : '
Dr. Douglas Sjogren, Professor of Education and co-director
of the evaluation study.

A considerable amount of description of the project is included
in this report. It is recommended, though, that the person who wants
in-depth descriptive information obtain copies of the reports 1isted
in the reference list at the end of this report.

Purpose and Method of the Evaluation Study

Our perception of the purpose of the External Evaluation study was
that of validation. The primary concern seemed to be one of having
an independent group of knowledgeable persons obsarve, study, and make
judgments about the project with respect to its internal operation
and its potential application. Such judgments have been made by the
Project RFD staff on the basis of information gathered in a quite .
comprehensive internal evaluation effort. The question for the external
evaluation then is whether an independent group will arrive at the same
judgments using essentially the same information base.

239
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The overall purpose of the external evaluation is reflected in the
six purposes stated in the call for sealed bids issued by the project.
The purposes, listed below, served as the objectives of the external
evaluation study.

1. To review the accomplishments of the project in design, field
testing, and evaluation.

To assess the extent to which the project achieved its objectives.
To assess the extent to which data collection has been adequate
to the requirements of the research.

To assess and make judgments about the design and execution

of the internal research.

To relate cost to accomplishments.

To prepare a report that will be readily incorporated into the
final project report.

o, S W

The team operated much 1ike an accrediting team. Much of the
information for the evaluation study was in the form of reports
issued by the Project RFD staff. They have done a good job of pre-
paring descriptive narrative reports of tie project as it has proceeded.
The narrative not only describes what occurred, but also includes
the rationale for the decisions that were made.

The Psychometric Laboratory at the University of Wisconsin did
the internal evaluation for the project. The lab has produced several
reports on various aspects of the project. These reports were avail-
ab1$ toithe team, and provided valuable information for the external
evaluation.

Members of the team visited the project and interviewed many
people who were associated with the project. - A total of 10 man-days
were spent on the site by the team and about 50 persons were inter-
viewed. Those interviewed included project staff, former staff,
participants, ABE personnel, advisory committee members, and several
persons in the University hierarchy. The information obtained
in the interviews was an important supplement to that available in
the reports.

During the time of the study, the team met several times to review
the information that had been obtained, and to decide on information
needs. These meetings permitted the team members to check their impres-
sions against the others, and to stimulate the thinking of the team.
Generally, the tean meetings occurred before and after a member or
members visited the project.

From a methodological point-of-view we felt that having all
the evaluation team members from one institution facilitated the study.
We were able to interact quite often over a pericd of time. This seemed
to help us to clarify our thinking and check our perceptions of the
project.
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This reﬁort then is of our Judgments of the project. The first
section of the report contains a brief description of the project

and-2 summary statement on the attainment of the project goals. The
subsequent sections are essentially critiques of the conceptualiza-

tion, development and operation of each of the components of the project.
The final section is a cost analysis of the project.

Overview

Project RFD was conceived as a method or model for delivering
educational opportunity to the rural adult. More specifically the
project proposed to deliver educational opportunity to the rural
adult who is undereducated, i.e. Adult Basic Education. Essentially
the project was a demonstration and test of two related ideas. First,
it was a demonstration and test of a delivery system that might
have many kinds of application. Second, it was a demonstration and
test of materials designed to provide educative experiences for
undereducated adults. '

The needs for the delivery system and for the educative experiences
were quite well documented in the first proposal. Furthermore, the
rationale for the model and for the experiences seemed t> be sound.

The proposed demonstration and test was well-conceptualized and

seemed to have a reasonable probability of success even though it should
be considered a high-risk type of project. The models are detailed in
references one and two.

The fidelity of the project as it was conducted with its conceptual-
jzation was fair. Several changes were made in both of the basic
ideas from conceptualization to operation. The basic ideas,
however, did persist and the project as conceptualized was certainly
recognizable in the operation.

The critiques of each component present specific detail on the
changes from conceptualization to operation. A simmary of the
changes is presented here for those readers who only want an over-
view.

Quoting from the first-year proposal the original goal of the
project was:

"Development of a...rural adult basic education and ccutinuing
education demonstration and research project utiiizing o°duca-
tional television, individualized home study instruction tech-
niques, and a personalized home contact instruction and evalu-
ation plan....

...By combining these three elements, the University and State
of Wisconsin propose to demonstrate a new approach to providing
adult basic education courses for the rural disadvantaged.”

0 ~92
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The television component was regarded as the "basic instructional
and motivational tool“. The half-hour programs were to be designed “to
introduce educationai concepts of importance to the entire student
group and to motivate the student prior to the programmed, variable-
speed, home study phase of the instruction.”

The home study component was intended to consist of materials
that would be used by the student in his home setting much in the
nature of correspondence courses. They were to be designed so
that the student could proceed at his own pace. Several areas of study
were intended including basic 1iteracy, family 1ife and consumer
education, social relations, conservation, enjo%ment of 1ife, and
gther:i]]The materials were to be for those with elementary level read-

ng s S.

The home-contact component was inte.ued as a procedure for
instructing, motivating and counseling, and for evaluation of the
student's progress. The "Home Study Aide" was to provide direct
instruction.

In the ideal sense, the intent was that a student would view a
TV program that would provide some basic instruction and stimulate
interest. Then the student would receive the home-study materials
that were appropriate. The home visitor would interact with the
student weekly and answer questions, instruct, counsel, and provide
incentive for persisting in the program.

The first year of the project was devoted to the development
of the materials and procedures for operationalizing the demonstration.
Several decisions were made during the first year that resulted in
changes in the conceptual design. The three main components; tele-
vision, home-study, and home visit were still included and some new
components were added; an action line, a newspaper or almanac, and
a radio show.

The intent for the television component changed somewhat. Surveys
were conducted on viewing 1ikes and dislikes. On the basis of the
surveys and careful consideration of the potential of television, it
was decided that the TV component would be designed to serve pri-
marily in a motivational function. A "magazine show" format was
developed for the twenty half-hour programs that were used in the
demonstration. The shows contained interviews with personalities, help-
ful hints on buying, cooking, home repair, etc., and short spots on
topics 1ike conservation, insurance, social security, etc.

The home study component changed considerably during the first
year. On the basis of surveys and consultation two major decisions
were made. First, the emphasis changed. Whereas literacy skills
were emphasized in the original proposal, the intent of the home
study materials after the first year of work had changed to a
broader concept of literacy. The primary emphasis shifted to materials
on what were called coping skills,

~93
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Coping skills were defined as the skills and know]ed?c needed
to interact effectively in one's environment. It was decided that
materials would be made available in five general areas called
content centers. The content center topic areas were entitled,
"About Me", "About Me and Others", "About Mc and My Money",

"About My Work", and "Me and My Community. Materials on the

usual literacy skills, the three R's, were to be available still,
but only on specific request or on a decision made by the student
with the home visitor.

The second major decision was with respect to assumptions about
the reading level of the coping skills materials. The original plan
was to develop materials for reading levels 0-8. Actually, it
was intended that the materials be written at three levels roughly
equivalent to K-2, 3-5, and 6-8. On consultation, {t was decided
to prepare only one set of reading materials with a reading
equivalency of about grade 5. This decision was probably a good
one from the practical viewpoint in that it reduced the amount of
materials that had to be produced. On the other hand, the decision
did compromise the original Adult Basic Education objective somewhat.

The conceptualization of the home visit component also changed
during the first year planning period. The intent that the home
visitor would be a motivator, counselor, and friend was maintained
but the instructional function of the home visitor was de-emphasized.
One fact about the home visit component became obvious during the
planning year. This was that there was a very real 1imit on the
number of home visits that could be made. It was decided that the
home visit component would be used with 50 persons in the demonstration.

With respect to the action line, almanac, and radio show, it is
not clear from the reports just when these were conceptualized. The
action l1ine component is described in the second year report and is
rationalized as a feedback 1inkage between the participant and the
program. The learner audience had a direct communicative 1ink with
RFDb?nd the members were provided a means for solution of personal
problems.

The purpose of the almanac is not clearly enunciated in any report.
It appears to have been designed as a motivational device in that
it is a procedure for regular contact with the audience. The speci-
fic need for which it was designed is not clear to us, however.

The radio program is not described either. Apparently its
purpose was to do some of the same things as the TV programs in
homes where there was no TV. We feel this medium might have been
used more than it was.
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The second year of the project was the development and demon-
stration year. The twenty TV tapes were produced, the home study
materials were selected and/or written, the home visitors were
hired and trained, the evaluation procedures were developed, and
the sanple for the demonstration study was selected. All was
supposedly in readiness for the demonstration study by January 1.
There was some sl1pgage. however, and although the demonstration
study s:arted on schedule, 1t was hampered by the fact that all was
not ready.

Actually there were two demonstration studies. One study was an
experiment in which two random samples with an N of 50 in each were
drawn from a population of an identified target audience in the four
counties served by WHA-TV. One sample, hereafter called the treatment
group, had access to all components. The received the TV programs,
received the home study materials, had home visitation, and had
access to the action line, almanac, and radio program. The other
sample, the control group had access to every component except the
home visitation. The sampling procedures were such that this
study appeared to be a well-controlled experiment in which the
independent variable categories were having or not having home
visitation. The critique of the design section of this report indi-
cates some of the problems that were encountered in this study.

The second demonstration study was done with the rest of the popu-
lation in the WHA-TV viewing area. The entire population had access
to every component but the home visitation. Extent of participation
was studied. This study is also critiqued in the design section
of this report.

The third year of the project has been devoted to analyzing and
reporting the evaluative information, revising and writing materials
for national dissemination, conducting dissemination activities, and
planning next steps.

Was Project RFD successful? It has been said in many ways that
there are many sides to truth. So it is with RFD. It was not a
failure nor was it the success some might have hoped. Some things
were done very well, some things were not done at all as expected.

A model was implemented and educational experiences were delivered, but
the model is not, ncr should it be expected to be, the final solution
to adult education.

« A reading of the critique sections will reveal the specific
reasons for our middle-~of-the-road conclusions. As a conclusion
to this summary statement, however, we have reviewed each of the
origiral objectives of the project and offered our judgment of the
extent to which the objective was attained.

©
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Objective One - Demonstrate the effectiveness of an integrated tele-

vision, home study, home contact and visit program for rural ABE students.
This objective was really the overall goa] of the projec’.

This objective was attained to some extent in that the project did

develop and carry through a method for delivering educational activities

to adults. Furthermore, the delivery system did include all the com-
ponents.

Three key words in this objective are "effectiveness", "inte-
grated" and "rural". An attempt was made to integrate the components,
but the integration was not effected well in the demonstration. There
was little evidence that the TV programs were designed to stimulate
interest in materials in the content center. The home visitors and
the participants with whom we visited saw 1ittle or no correlation
among the three components except for the home visitor helping the
participant obtain materials. The TV programs did include spots
where materials in the content center were mentioned and information
was provided on how to obtain the materials. New materials were
described each week, however, and it is unlikely that the participant
in the target audience would be ready for new material on a weekly
basis. Also any single TV program did not reveal all of the materials
that were available so the participant was not really aware of all
of the alternatives. Of course, those participants who had the
home visitor were 1ikely made aware of the alternatives by the home
visitors. The TV programs were very much designed with a "soft-sell"
approach, perhaps too soft.

The project did many things to stimulate contact between the
potential participant and the project, and these activities did serve
an integrative function. The action 1ine, post card contacts, and
the extensive publicity in tn. project did serve to increase awareness
of the many things that Project RFD had to offer.

Our judgment with respect to the integration attempt is that
the project staff made a concerted effort to achieve integration of
the components, but were not as successful with this intent as might
have been desired. They did learn much about the problem of inte-
grating multi-media approaches.

The second key word is effectiveness. This word implies some
criteria which are not specified in this objective. The criteria
are suggested, however, by some of the other objectives, and the
discussion of those objectives suggests the extent of effectiveness of
the project. In summary, the project did have a high level of
participation in the four county area. There is some question, however,
whether the participation rate was high in the target audience.
Many people requested materials. The requests for materials were
significantly higher in the group that had the home visitor than
in the control group or the rest of the population. The home visit
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component apparently was effective in getting educational materials
into the hands of the participant. There was little evidence, however,
that there was any change in skill, knowledge, or attitude due to

the project or any of its components.

The last key word is rural. The project was originally designed
for a rural audience. This intent was not maintained, however, and
the project was really for the total population. In fact, it
aﬁpeared that in terms of absolute numbers and also proportionately,
the participants generally were from the metropolitan area of
Madison. Furthermore, the 100 subjects in the experiment were pri-
marily from towns in the area rather than from farms. This does not
indicate that the delivery system and materials would be ineffective
with a rural audience. We still don't know. -

On a 5 point scale of attainment, with 5 indicating a high degree
of attainment, we rate the attainment of this objective at 3.0 to 3.5.

Objective Two - Demonstrate the effectiveness of the role of mass
media in rural ABE programs. -

This objective is not clear to us, again because of the terms
"effectiveness", "role", and "rural”. We have addressed the problems
with the terms effectiveness and rural in the discussion of the first
objective. The term "role" is problematic because there is no
derinition of just what the role is conceived to be.

If the role of mass media is to stimulate and motivate, then
there is some evidence that this occurred. Many people watched
the programs. A large majority of those who watched 1iked the
programs. Many of the watchers were stimulated to contact the
project for materials. These observations do indicate that
assigning a stimulation role to mass media is effective.

With the definition of the role used here and disregarding the
2u8a1 audience intent, we rate the attainment of this objective at 3.5 to

Objective Three - Create a viable television-based multi-media program
usabTe 1n simiTar situations in other parts of the country.

The project did create and demonstrate a television-based multi-
media program. They have also developed a plan for use of the model
in other areas along with cost estimates. The rationality or feasi-
bility of the model is attested to by the fact that several states and
other agencies have indicated an interest in using all or parts of the
model. The project staff certainly believes the model is viable.

They have developed a proposal to implement the model in a career

Q :-97
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education program. Many persons whom we interviewed in the University
and who were not directly associated with the project, indicated a
feeling that the model seemed to have promise as a method for the
outreach function of the University.

The viability of the program in other situations is very much
related to costs. The cost of the television and materials components
would be reasonable if they are used by a large number of people
over a period of time. The cost analysis of the project showed the
fixed costs of these two components to be quite high but if the
costs are amortized over a number of people and over time they are
relatively low per unit. The same is true of the almanac and the
radio show. The fixed costs for the home visit component are quite
high as are the variable costs. This component is expensive and its
cost increnses proportionately to time and persons served. The action
1ine component was relatively inexpensive in the project because of
volunteer help. If the labor costs for action 1ine were to have been
real it 1ikely would have been quite costly.

The generalizability of the materials is another issue with this
objective. The TV programs procuced for RFD are not generalizable.
They contain specific references to events and places in Wisconsin.
On the other hand, there are parts of each tape that might be used
in other situations. The staff of the project has studied the issue
of generalizability. Their position now seems to be that spots or
short sequences might be developed for general distribution, but
that the total program should be put together so that it uses local
talent and references. It should be evident that the
generalizability issue is related to costs. It also may be related to
effects. A general tape would be usable in many situations and over

a perfod of time so that its cost could be amortized to a relatively
Tow cost per unit. Specific tapes would have to be done over

so that production costs would increase as well as unit amortization
costs. On the other hand, specific tapes might be more effective
than general tapes in attracting and holding audiences. There 1is
likely an optimum balance but what that point might be is not known.

The home study materials seem to be generalizable to many
situations. They do not contain specific references, and the topics
are quite general. A publishing house has contracted to publish
much of the material for generalizability of the home study materials.

Our attainment rating of objective three is 3.5 to 4.0.

Objective Four - Demonstrate the effectiveness of an interdisciplinary
famiTy and community oriented approach to rural ABE programs.

The effectiveness issue rears its ubiquitous head again. The
materials were interdisciplinary in that they were on topics that were
quite general and involved principles from several bodies of knowledge.
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The materials were also family and community oriented in that they
dealt with concerns of everyday life: work, the family, the home,
money, etc. The project did demonstrate effectiveness in this

area in the sense that materials could be developed with the family and
community orientation. Furthermore, the materials seem to be

rational, accurate, informative, and interesting. Unfortunately

there is little evidence on their effectiveness with respect to
participant behavior.

Our attainment rating for this objective is 3.0 to 3.5.

Objective Five - Involve large numbers ot undereducated adults not now
able or willing to participate in ABE programs.

It is difficult to determine just how many undereducated
adults did participate in the program. From one point-of-view it
could be argued that every adult who contacted RFD was undereducated
in some degree. They had a need or want for information and ini-
tiated action to obtain it. Some 3,000 adults did contact RFD for
something during the five month demonstration. This is a large number.

Undereducated usually connotes a person with 1ittle education,
however. Excluding the 100 persons in the experiment, the
available figures suggest that about 15% of the contractors were
individuals with less than an eighth grade education. This 15%
figure is very near to the Rercent of persons with less than an
eighth grade education in the four county area. The program did
not attract a disproportionately large number with 1ittle education,
but it also did not have a disproportionately small representation
from this educational category. The typical situation is that
educational programs will attract persons with education and those
with 1ittle education are notable in their nonparticipation.
Project RFD seems to have broken tiiis pattern somewhat. We
would predict that if the demonstration had operated for longer
than five months, the participation rates of the typical undereducated
adults would have increased.

The experimental study had some interesting results in terms of
involvement. The 50 persons in the treatment group persisted well
in the project. There were 12 drop-outs but 8 of these were in the
last month. The reasons for drop-outs were generally 1ike moving,
working full-time, or family problems. There were two refusals.
The treatment group had a high rate of participation in terms of
viewing the programs and using the materials. Those in the control
group had a higher rate of participation than the general ponulation
but not as high as the treatment group. Two conclusions ave suggested:

1. The special attention given the control group during the recruit-
ment phase seemed to stimulate them to parcicipate even though
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they did not have the home contact. This result suggests that

some form of a stated commitment is conducive to participation

and persistence. For example, enroliment procedures are a form
of a commitment that might have a beneficial effect.

2. The home contact component was effective in stimulating
involvement and participation. Exposure to education is
an important first condition. In the five month demonstration,
the home contact component had a positive impact on exposure.
Furthermore, the efforts expended in publicity and adver-
tising by the project seemed to have a pay-off in terms
of involvement.

We feel this objective was well-attained and our rating is 4.0 to 4.5.

Objective Six - Develop a program that will improve ABE instruction
while maintaining the Towest possible cost-per-pupiT.

We feel this was an unrealistic objective, especially the aspect
of "lowest possible cost-per-pupil”. A demonstration project wil
usually not operate as efficiently as it could. Thus, the cost-per-
gupi] was quite high. Some comparisons are available. A home-

ased ABE program that provided four hours of instruction per week
for four months to about 100 students had a cost per student of about
$185. A rough allocation of project costs indicated that the cost-
per-student for the treatment group was about $2,400. It must be
recognized of course, that there were some 2,900 other persons who
received some benefit and their cost was about $200 per student.
Furthermore, these costs would be reduced considerably as the program
was re-run. Even so the cost-per-pupil was high as would be expected.

There is no real evidence that the program improved ABE
instruction. Materials were developed that appear to be useful
and they were used. Whether they were an improvement is not known.

An objective 1ike this one is nice to have, but, as stated, is
quite unrealistic. We have to rate the attainment of the objective low, and.
the rating is 1.0 to 1.5,

Objective Seven - Assist in the development of skills that can lead
to new careers for home-study aides anu other staff members.

In contrast to Objective Six, this objective was realistic. The
project was not committed to development of new careers. Rather the
very realistic intent was that the staff would learn things that
might lead to new careers.

Although all of the staff members were considered in the
objective, it is probably correct to assume that the objective pertained

©

ERIC

Aruitoxt provided by Eic:



-12-

primarily to the home study aides (home visitors). The home visitors
did receive a considerable amount of training prior to and

during the demonstration. Some dissatisfaction with the training was
ex?ressed by the home visitors. They felt they should have been

able to function more as a teacher than they did. The teaching

role was not regarded as the proper role by the project, however.
Consequently, the training was oriented to the home visitor being
able to establish a helping relationship with the student, and to
knowledge of resources that were available for the student. The

home visitors did indicate that they were well-trained in these areas.

It is important to note that at the end of the project two of
the home visitors were hired in one of the counties to de those
things they had done in the project for an Area Vocational-Technical
school. Thus, even though there was no job description in any agency
for a person with home visitor skills, in one county they did regard
this function to be important enough to find a way to create such a job.

We rate the attainment of this objective 3.5 to 4.0. The
rating might have been higher, but we judged that there were some
ﬁroblems with the training such that the role definition for the

ome visitor was not as clear as it might have been.

Objective Eight - Demonstrate involvement of disadvantaged {ndividuals

————

in the development and implementation of such a_program. .

The project did solicit and receive input from disadvantaged
adults in the planning and development stages. The inputs were in
the form of interest surveys, TV viewing interest surveys, and
reactions to materials. These efforts were important in that they
didip;ovide good information as a basis for some of the important
decisions.

The word "involvement" implies more to us, however, than being
an information giver. The word connotes things 1ike commitment,
interaction, and participation in decisions. We don't feel this
kind of involvement was evident. The project exhibited a fault we
feel is present in too many of our educational programs. Typically
we do a needs assessment (formally or informally) and then we
interpret the results and decide on a program that will do something
to or for somebody else. That somebody else is not involved in the
interpretation and decision making. As a consequence the program {s
perceived by the participant as "their program" rather than "ours".
We criticize RFD in this sense. Disadvantaged indjviduals were not
represented on the advisory comnmittee. Some did sit on a field advisory
board but this board did not seem to have functioned very well.
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None sat-in on any of the decision making sessfons. Of the participants
with whom we visited the tone was, "It was nice that the University

(or government) did this for us", rather than one of really identifying
with the project as "ours".

The almanac and the various feedback procedures were probably
attempts to obtain identification with the project by participants.
They may have had some effect in this way. Our impressions based on
conversations and the obvious resistance to being interviewed by many
at the end of the project, however, were that the target audience did
not have a perception of being involved in the project except as a
recipient of favors.

Our rating of attainment of this objective is 3.0 to 3.5.
Objective Nine - Develop participant skills in the basic fields of

communication and computation while Improving the capabllity of the
target audience to exercise citizenship responsibilities.

This objective is the critical one for many of the people who
will judge the RFD project. The project was funded as a demonstration
in Adult Basic Education. Therefore, it should give evidence that it
delivered Adult Basic Education. Unfortunately there is no strong
evidence that “he project met this objective very well. In the
critique of the design, we have indicated some of the reasons perceived
by us for the project not attaining this objective. These reasons are
summarized here.

1. This objective changed after the project started. Whereas
the emphasis at first was on communication and computation
skills, it changed to an emphasis on coping skills. If
one equates "citizenship responsibilities" with coping skills,
:h$? the objective as it actually was can be reworded as
ollows:

"Develop skills of the target audience in coping with their
environment while providing the opportunity to improve in the
basic fields of communication and computation."

In our judgment, even this objective stresses the communication
and computation areas more than they were actually stressed

in the demonstration. The project reports state that study
materials were available in the literacy areas, but they

were not pushed, and there is little evidence that such

materials were requested or used. The TV programs generally
mentioned only the coping skill materials, and the order form

for materials included nothing in terms of literacy. The last

few TV programs did make some mention of the possible availability
of some literacy materials. In fairness to the project,
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it should be noted that one reason these materials were
not mentioned was because of a concern that a large number
of parents would order them for their children.

One of the main criticisms of the project that we heard in our
interviews was that the project erred when it de-emphasized
the 1iteracy training as much as it did. The point made

was that while the coping skills are important, the basic
three R's are also important, and that the project should have
persisted with the original objective in this area. We

feel this criticism has some merit.

2. The design used in the evaluation was not especially appropriate
to the objective. Actually, the main evidence of relevance
to this objective is from the controlled experiment. On four
general criterion measure areas (three of which were content-
oriented) there were no significant differences at the .05
level between the treatment and control group means. Recall
that the treatment difference was having or not having a
home visitor. There is less evidence on whether receiving
ard using the materials and viewing the TV program had
an effect. The only evidence is that the treatment group
received significantly more materials than the control group,
but stil1 did not score higher on the criterion measures.

3. The demonstration as designed did not optimize the results.
We feel the readiness of the participants in the experiment
for an educational experience was over-estimated. It seemed
that the demonstration was nearly half-over before the home
visitor had gained ensugh rapport with many of the participants
to be able to work with them on educational activities.

4. The measuring instruments were based on a large number of
behavioral objectives that were 1isted during the first year,
When the emphasis changed, many of the stated behavioral
objectives were no longer relevant to the content of the
materials. It should be noted that the difference between
the means of the treatment and control group was significant
at less than the .10 level (one-tail) in favor of the treatment
groupio? the one measure that was most relevant to the content
materials.

5. Several errors were made in the operation of the demonstration.
More than a few of the participants did not have workable TV
sets for much of the time and others were on the fringe of the
viewing area where reception was bad. The content materials
were not all prepared or the supply printed was not adequate
so that some of the participants in the experiment did not
receive some of the materials or experienced a long delay in
receiving ordered materials.
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There were positive outcomes with respect to this objective.
The response to the TV programs and the content materials was very
favorable, and there was a generally expressed feeling that they were
informative. The demand for the content materials was high. In
fact, this demand caused part of the problem mentioned in point five
above. The project supply of some of the materials was exhausted before
-1t was realized that there was not a supply available for the experi-
ment participants. Finally, the project did succeed in getting educa-
tional materials into the homes. Furthermore, the degree of success
was related to the degree of treatment. That is, those with home
visitors ordered the most materials, those without home visitors but
who were specifically recruited (control group) ranked second, and the
rest of the population ranked third. Exposure to education is the
first element in education, and the project was successful in exposing
people to educational activities.

Our rating of attainment on this objective is 2.0 to 2.5. We do
feel that if the demonstration had run for another 13 weeks this
objective might well have had a higher attainment level because the
participants were just getting into educational experiences when the
project ended.

Objective Ten - Develop participant skills from present proficiency
toward eighth grade and tweTfth grade equivalency achievement Tevels.

There is 1ittle evidence that this objective was attained. In fact,
after the planning year decisions were made this objective was
essentially dropped. No clear effort was made in the demonstration to
achieve this objective.

Our rating of attainment on Objective Ten is 1.0 to 1.5.

Summary Statenent

Project RFD was an ambitious effort in all of its phases; conceptuali-
zation, development, and demonstration. It was also a pioneering effort.
Its objectives were also ambitious, and in our judgment the results
were what would be expected of a first effort at an ambitious undertaking.
Many things were done well, much was learned, and benefits did accrue
to participants. On the other hand mistakes were made, there were
errors in judgment, and the benefits were not as great as the promises.
Our ratings of attainment of the objectives were such that we could
give the project a global rating of 2.8 to 3.2 on a five point scale.

This rating certainly reflects our feeling that the project was not as
successful as would have been desired, but it also was not a failure.
The project might be considered a relatively high risk type because
of its innovative nature. There was little past history to permit
strong predictions of its success, and there was 1ittle expertise
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available to give the experience needed to maximize the 1ikelihood

of success. A high risk project by definition has a high probability
of failure. Using this 1ine of thinking Project RFD, as a high risk
project, should be considered quite successful in that 1t did not fail.

The project did demonstrate that a multi-media educational
approach can be put together and delivered into the home. The project
also demonstrated that the participation rate using such an approach
is quite high. The project produced materials that were judged to be
interesting, informative and generalizable.

The project staff and others who have been affiliated with the
project have learned much in the past three years. We strongly urge
that they be encouraged and supported in their further efforts to
refine and revise the model. Television, radio, home study, home
visitors, all of these media should be exploited to expand the educational
opportunities of adults as well as children. The staff of Project RFD
and others who were associated with the project have made fine
progress in learning how to use these media effectively. It would be
tragic if that experience and knowledge were not put to use in further
work in this area.
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The Television Component

Television was one of the three pr* vy components of RFD. In
the first grOposaI. the conceptualizati. >f the TV component
seemed to be one of instruction. That 1y, television was to be
used as a medium of instruction. The concept changed during the
planning year, however.

A field study was made during the planning year, and the
results indicated that the target audience preferred news and public
affairs type programming and a "magazine" format. Other studies
had indicated that TV was effective as a medium for developing
awareness and stimulating interest rather than in-depth instruction.
The decision was made then to use a magazine show format that was
designed to stimulate and i{nform. Each half-hour program contained
an average of 25 program segments none of which were longer than
four minutes. The segments included presentations by the show
anchorman, film c1ips of topics of interest, interviews with stars and
with local persons who had important information, helpful hints,
cooking, and other topics. The second-year report contains a com-
plete 1isting of each program.

Four pilot tapes were made in the first year. These were
shown to persons 1ike those in the target audience; Head Start parents,
students in ABE classes and GED students. The reaction to the four
tapes was favorable in terms of interest and their being informative.

Twenty black and white tapes were then produced for the demon-
stration. Each was one-half hour and each used the magazine format.
During the demonstration, one tape was shown four times each week
over WHA-TV, a UHF station at the University of Wisconsin. The
air times were consistent each week and seemed to be appropriate for
maximizing audience coverage.

An original goal of the project was to develop basic television

- materials that could be used in a variety of rural situations through-
out the country. This purpose implies that the programs should
not be specific to one locality. The programs that were produced,
however, were quite specific. They contained names, dates, addresses,
and phone numbers in the four-county area. Thus the programs could not
be used outside of the area, nor could they be used again en toto in
the four county area. The rationale for this decision to make the
programs specific is not clearly defended in the project material.
Obviously, it was an attempt to personalize the programs and thus
stimulate interest.

This generality-specificity question is very important in terms
of cost and possibly in terms of effects. If a program is general
enough that 1t can be shown in a variety of locations or shown repeatedly
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in the same location, obviously 1t will have a lower unit cost.
On the other hand, it may lose in terms of effectiveness. For
example, reruns of the same program in one locality would be pro=-
~blematic with respect to viewer interest. The approach that RFD

- seems to advocate is that some grogram segments can be produced
for.general distribution, but the program should be put together
for a specific audience. This approach is probably realistic if
an optimum balance of cost and effectiveness can be achieved.
Obviously, there are many questions about TV programning that need
to be studied. The decision of Project RFD on the generality-
specificity issue reflected an intuitive answer to a series of
questions that might well be studied empirically. We do not fault
the project for the decision. The decision did, however, result
in their not meeting one objective, that of producing TV materials
with a high degree of generalizability.

The following are offered as specific points of criticism of
the TV component.

1. The programs were viewed by a large proportion of the
audience. Surveys indicated an estimate of 20% of
the homes with a TV set on during the viewing times
did view an RFD program during the week. Furthermore, the
proportion of viewers who were target audience was consistent
with the proportion in the general population throughout -
the demonstration.

This outcome was achieved even though the programs

were in black and white and were shown over a UHF station.
The exclusive use of a UHF station might be questioned
because there were sets that did not have the UHF adaptor,
and there were parts of the four counties that had poor
reception of the UHF station. The advantage of UHF was
programming time and/or cost. If the commercial VHF
stations had been used, the air time would efther have
been on public service time (poor times usually) or

been purchased time (high cost).

2. The reaction to the programs was favorable by those who
viewed the pilot films and those who viewed the program
in the demonstration. The programs were generally well-done
and technically sound. Some specific program points of
critique are:

a. The choice of a local well-known personality was
favorably received. He handled the show well
and also brought an audience.

b. The topics were appropriate. There was some feeling
that there were too many segments in the programs
which may have been confusing for the target audience.
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c. The star segments were not considered too necessary.

d. Some of the film clips technically were not well
done, especially the star segments. Other film clips
had probably been seen before in other programs and
thus were not unique to these programs. This might
have damaged the impression that the program was
unique to the audience.

e. The production, graphics utilization, and writing was
technically sound but not especially imaginative.

This is probably related to the fact that the
programs were produced in a relatively short
period of time. Creativity and imagination need time.

f. The RFD logo and theme music came on very often during
a program and might have caused viewers to think the
program had ended.

g. The level of abstraction and vocabulary in some segments
was quite high for the target audience.

h. The attempt to integrate the content of the TV programs
with the other components was only partly successful.
There were references in the program to the content
materials, but one would have to view every program
to know what was in the content center. Further-
more, 1t would be 1ikely that one might soon forget
the content center reference of an earlier program,

The Almanac served some purpose of integration between
the TV and content centers. The integration intent

was only partly achieved. Perhaps strong {ntegration
requires that the TV programs be produced on a continuing
basis with several references to materfals in different
contexts.

1. The TV productions seemed to have been dominated by
persons trained in TV, The programming might have
benefitted from more input from persons who were
knowledgeable about education of undereducated adults.

3. The project did demonstrate that TV can be used in a multi-
media approach, and that undereducated aduits will participate
in educative experiences with this model. The programs are
not generalizable, but the model is.
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BEST COPY AVAILABLE

ABOUT ME AND MY MONEY
PART 1: ABOUT MY HOME | HOME FURNISHINGS AND APPLIANCES, Bullstin 3043
BUYING GUIDES

Buying Small Appliances

Do you know what to look for when buying
small appliances?

Many small appliances help a person do
jobs easier and faster. Stop and think of some
of the appliances you use for making your life
more comfortable. You may think of these:
toaster, clock, coffeemaker or iron. Now
think of a small appliance you may not use
often, such as an electric knife.

There are many small appliances you can
buy. Most of them are fairly expensive. Don’t
buy small appliances you won't use often,
Some appliances are used almost every day.
Others may be used only a few times a year.
Before you buy, decide how often you would
use an appliance. Decide if it is worth the

‘ price to you. Smalt appliances often do things
that major appliances do. For example, you
may consider buying an electric frying pan.
You probebly do most of your cooking and
baking on your stove. Because of this, you
may decide an electric frying pan really isn’t
necessary for you.

KINDS OF SMALL APPLIANCES

There are two kinds of smail appliances:
those that give heat and those that give
power. A mixer, electric fan or can opener
give power. An iron, coffee maker and toaster
give heat. Some of these appliances will do
only one thing such as toasting bread or
makiny coffee. Others will do several jobs. An
example 1s the appliance which can open cans,
crush ice, and sharpen knives. It is cheaper to
buy one upplisnce that does several things,
This is true, however, only if you need every
service that an apphiance will do. Otherwise, it
1s cheaper to buy the appliance that does the

‘ one thing you need.
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Home Study Materials Component (Content Centers)

The first year proposal gave an impression that the home s tudy
component of RFD would be basic 1iteracy materials presented in a
correspondence schoul kind of format. If this was the concept then
it changed considerably during the planning and demonstration years.
The chan?es were quite well justified and the home study concept
that evolved in the project seems to be a sound approach.

Several things happened with respect to the home study component
during the first year. One of the first decisions was that a sequential
type curriculum was not appropriate for the target audience. Thus, the
fdea of having a person progress through traditional graded materials
was rejected. Related to this decision was a second one that the
materials should be immedfately relevant to the needs, wants, and
interests of the undereducated adults. The materials should be
concerned with solving problems of the adult rather than teaching
1iteracy skills per se. Of course, the expectation was that
the study of relevant materials would also provide 1{iteracy skill
training indirectly. It should be noted that the term “coping skills"
was used to describe the aim of the content. A survey was made of a
sample from the target audience. The results tended to substantiate
the decision to orient the content to coping skills.

A model of the content component concept is in the first year
report. According to this model, the primary content was directed
at the coping skills. Materials on 1iteracy skills, computation
and communication skills, were avaflable if the student identified
a need for or interest fn working in these areas.

A third decision made during the first year was to develop the
materials for a reading level of grade four to six. Originally the
intent was to develop materfals so that the reading levels of 0
to 8 would be covered. This probably would have been done by writing
the same content at three reading levels 1ike 0-2, 3-5, and 6-8.

The decisfon was certainly justified from the practical viewpoint, but
it gid somewhat compromise the Adult Basic Education intent of the
project.

Another activity of the first year was developing behavioral
objectives. A large number of such objectives were {dentified. We
are confused about when this task was done or why it was not done
over. A reading of the objectives in the first year report will
reveal that a large proportion of them are Stated in terms of
improving literacy skills. Yet the emphasis of the content was
on coping skills. The 1ist of objectives was used by the internal
evaluators for constructing the criterfon instruments. We are
concerned that the instruments were not as relevant to the project as
they should have been because of thefr being based on an {nappropriate
set of behavioral objectives.
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After the planning work was completed, the staff began work on
developing the materials. The areas covered by the materials
are presented in Figure 1. (The numbers are of the number of persons
who received each unit.) The development task was large; 76 units.
The intent was that the units would be put together using materials
that were available, and the review of avajlable materials was
exhaustive. The review revealed that about 45 of the units required
that all or part of the material would need to be written by RFD
sta;;. A bigger task than was anticipated, and one which created
problems.

A writing staff was employed during the first and second years.
Some units were produced during the first year and field tested
with a sample of Head Start parents and ABE students. The reaction
to the materials in the field test was favorable. Some problems
were encountered with the work of the writing staff. Some with
whom we talked felt that they did not receive enough direction and
wasted some time. This lack of direction probably occurred
because of the unanticipated magnitude of the task and because the
work was of a relatively innovative nature so that the project was
feeling its way.

Most of the units were assembled in time for the demonstration.
Ten were not done, however. Before discussing the demonstration,
however, we will present some judgments about the content center materials.

The project staff indicated that they used three general criteria
for selecting or developing materials. The criteria were Under-
standability, Believability, and Usability. We have judged the
materials on these three criteria and the sub-criteria under each.

The following table shows our judgments.

Excellent Good Fair Poor
A. Understandability X
Clarity X
Simplicity X
Specificity X
Readability X

B. Believability
Identity
Intentionality and Honesty
Objectivity
Reality

C. Usability
Practicability
Applicability
Transferrability
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112
1o
139

91

9
44
82
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Figure 1

\_

CONTENT CENTER LISTINGS

)

EXHIBITO

RFD

—

CONTENT CENTER: ABOUT ME

Module A:
Unit t-
Unit 2:
Unit 3.
Unit &4

Module B:
Umit 1
Unit 2:
Unit 3:
Unit &
Unut S

Moduie C:
Unit 1.
Unst 2:
Unit 3.
Unit &:

UNDERSTANDING MYSELF

Who Am ¢ Accepting 8 View of Myself

Who Am i A Positive View of Myssif

What Affects Me Heredity end Environmaent
What | Believe ‘Dkveloping Charecter

MY WELL BEING

My Physicsl Heelth

My Mental Hesith

My Educetion

My L eisure and Recrestion

Maturing snd Growing Old Gracefully

BECOMING A BE TTER PERSON

| Am Chenging How Chenge Affects Me
| Am e Person’ Dignity, Integrity
Motivetion: Self-Direction

1 Con Make Things Change

CONTENT CENTER: ABOUT ME AND OTHERS

Moadule A.
Unit 3
Unit 2
Umt 3
Uit 4-
Uit §:

Modute 8:
Yhat ¥
Umt 2
Uit 3
Unst 4

Module C:
Umit t
Unst 2:
Unt 3

MY FAMILY

Home 1s for Femily Living

Getting Along with One’s Marriage Partner
Undrrstanding F echings of Family Members
Guiding Chilidren end Building Cheracter

f amily Good Times

COMMUNICATING WiTH OTHERS

My Friends

My Newghtors

The Art of Listening

Respecting Other People’s idees end Beliefs

WORKING WITH OTHER PEOPLE
Pecpie | Desl with for Services
People | Work with on the Job
Pecpie | Work for

3i2

18

v

37
41

168
97

124
122

141
141
141
141

CONTENT CENTER: ABOUT ME AND MY MONEY

PART I

Moduls A:
Unit 1:
Umit 2;
Uit 3:
Unit &:

Module B:
Unit 1:
Unit 2:
Unit 3:
Unit &:

Moduls C:
Umt 1:
Unit 2:°
Unit 3:
Unit 4
Unit 5:

Modute D:
Unit 1:
Unit 2¢
Unit 3:
Unit 4:
Unit §:

Module E:
Unit 1:
Unit 2:
Unit 3:
Unit 4:

PART I

Module A!

Unit 1:
Unit 2:
Unit 3:
Unit &:
Unit §:

Module B:
Unit 1:
Unit 2:
Unit 3:
Unit &:

Module C:
Unit 1:
Unit 2:
Unit 3:
Unit &:

ABOUT MY HOME

MANAGING MY FAMILY'S MONEY
My Inconmw

Family Spending Plan

Using My Credit Wisely

Family Security Plan

THE JOY OF GOOD FOOD

A Choica Cesserole or Stew

Supper on the Teble on Time

Meals for ¢ Dey

Wise Plenning ¢+ Smart Shopping = Good Meals

BUYING GUIDES

How to Buy Wisety

Smart Food Shopping

How to Buy Clothing

Buying Home Furnishings and Appliences
Setisfaction Guaranteed

HEALTH, SAFETY AND SANITATION
Emergency First Ald

Home First Aid

Home Sefety Pten

Knowing Signs of liiness

Home Senitetion

MAKING A HOUSE A HOME
A Men's Home is His Cestle
Taking Cere of the Insite
Teking Care of the Outside
How to Do-it-Yourseif Repsirs

ABOUT MY WORK

HOW TO LOOK FOR A JOB
Sources of Jobs

Letters end Forms

Personat Interview
importent Job Facts
Summery for Job Hunters

HOW TO APPLY FOR THAT JOB

" Under development -

Included in Moduls A

HOW TO GET THE MOST F ROM MY JOB
My Responsibilities to the Job

My Boss's Responsitulities to0 Me

Getting Aheud on the Job

Laws Protecting Workers

CONTENT CENTER: ME AND MY COMMUNITY

Module A:
Unit 1-
Unit 2:
Unit 3:
Unit 4:

Module B:
Umit 1:
Unit 2:
Unit 3:
Unit 4:

Moduie C:
Unet 1
Unit 2;
Unit 3:
Unit &:

Module D:
Umt 1
Unit 2:
Unit 3:
Uit &:

ME AND THE PEOPLE

Of The Peopie. By The Peopte. For The Peopie
The Oeclaration of Independence

Our Constitution end Whet it Meens

How We Organtze 10 d0 Business in Amercs

MY GOVERNMENT, HOW IT WORKS
in My Community

In My State

In My Country

In the Wnrid

CITIZENSHIP IS TAKING PART IN DECISIONS
My rights es @ Citizen

My Responsibalities as s Citizen

Bring sn Infoemerd Citizen

Populetiant Poliytion! Conservationt

WHERE TO GO, WHO TO SEE,. WHAT TO DO
Welfare end E mployment Services

Medice! end Health Services

Legal Aid Services

Leisure and Recreetionet Services
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We obviously are impressed with the materials. Furthermore, more
of our ratings would be in the excellent column if we had judged only
those materials written by RFD.

Following are some specific points about the materials
developed by RFD.

The materials did deal with essential coping skills.
The ideas were presented in interesting fashion for ease of
reading. '
There was excellent use of pictures, charts, and qraphs.
ghere were many good and specific suggestions of "do's and
on'ts". .
The materials were focused on one important concept at a time.
The approach was appropriately geared to appeal to adults,
e.g. (a) pictures were of adults - not children, (b) starting
units with concrete suggestions rather than abstract principles.
The pictures were of people of varied age and background.
Pronunciation helps might have been useful, e.g. lasagna.
A few of the suggestions might be inappropriate, e.g. getting
Julia Child's Cookbook at the library.
10. Pamphlet on master mix instructions was not included in
Module B. How was it receiveu?
11. Are the table setting illustrations appropriate to the
- experiences of the target audience?
12. We were especiallyimpressed with Modules B,C, and D of
“About My Home". These were among the first modules completed
which might lead to some inferences about quality in
relation to time.

o Hw N —
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The following are reactions to the selected materials.

1. The reading level was generally more difficult and orten the
print was more difficult than the RFD materials.

There was some duplication of content e.g. Module B in
"About Me" and Module D in "About My Home".

The poor reader would need help with many of the words

and the math examples.

The selected materials were just not as appropriate as the
RFD materials. They were a compromise.

HwoN

Demonstration

As indicated above, all but 10 units were ready when the
demonstration started. The intent was that the home study materials
were to be available to anybody upon requesc. The potential
participant was made aware of the materials in various ways. The

o
oy
(X

ERIC

Full Tt Provided by ERIC.



«24-

main avenues of awareness were the TV program and, for the treatment
?roup. the home visitor. Other means were the Almanac, action

ine, and personal contact. The participant was sent an order form
that was very similar in form to the content center 1istings sheet.
They were to order those units or modules that they wanted.

The response was quick and much greater than anticipated. Several
people ordered everything. These requests were not honored. Rather
a contact was made with the person to determine a single unit or
module that was of most interest, and that was sent. Of course
this person was encouraged to submit new orders for single {tems
when ready.

The large response caused problems. First, the supply of
materials was exhausged quickly in some of the centers. Consequently,
‘there was a lengthy delay in fi11ing some orders. This situation
was especially unfortunate as it affected the experiment. Some
of the participants in the experiment experienced the delays. We
feel the project should have set aside a complete set of content
centers for each person in the experimental and control groups so that
the experiment would not have been confounded by differential non-
avajlability of materials.

A second problem stemming from the response was that the home
study teacher did not function as intended. Our interpretation of
the intended role of this person was one of diagnosis and reaction.
She was to work with the home visitor or directly with the
participant in identifying educational experiences that might
be appropriate for the participant. For example, she would identify
materials in the support tracks, computation and communication
skills, that might be useful for the person to study in order to
benefit maximally from the materials in the content centers. She
was not able to do this. Her time was taken in simply trying to satisfy
the volume of requests for materials.

Our main criticism of the home study component is that it
did not operationalize the conceptual model. Coping skill materials
did get into the homes, but there is 1ittle evidence that much of
the material in the literacy skills tracks did. This was partly
due to the problem cited above, but also due, we think, to the
use of such a "soft-sell” approach to literacy skills as not to
sell them at all. We think, for example, that a literacy skill
content center might have been included on the order form. Also
the home visitors might have had more training than they did on
identifying educational problems of participants and suggesting
literacy materials for study when appropriate.

We are also critical of the lack of clientele analysis of
who ordered the home study materials. We do know that the treatment
group ordered siynificantly more materials than the control group
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or general population. We also know that a greater proportion of
the control group ordered materials than the general population and that
the quantity is also greater. Needed data are those that describe
the characteristics of the orderers in the general population.
Were members of the target audience ordering the materials or
were the orderers from the middle-class? This information is not
available. Examination of the figures on orderers on the content
center 1istings suggests the possibility that the greatest appeal
g?s to middle-class women who 1ike to get new recipes and cooking
nts.

Since the demonstration, the project has worked on revising
and completing the content centers. Several of the modules are
being prepared in the third year for a publisher. The publisher
will market the materials as part of a new Adult Basic Education
package. The judgment of the publisher is another bit of evidence
of the good quality of the materials.

This arrangement seems rather unique. We have questioned the
appropriateness of a funded project preparing materials for a
commercial publisher. On the other hand, materials are disseminated
well if there is a marketing and distribution organization, and
commercial publishers have such organizations. With an appropriate
contract, the commercial publishing route is probably the
efficient and effective way to get new materials disseminated.

In summary, the home study materials component was well-conceived.
There was a tremendous work-load demand in this area, and the demand
was rather well met. The materials that were developed were of
high quality and very appropriate for the target audience. The
component was not able to fulfill its expectations as well as
intended, but the staff did learn many things about content and
operationalizing the concept. Studying the experience of RFD should
be useful for others contemplating a similar model.
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Home Visit Component

In terms of cost-per-unit, the home visitor component was the
most expensive aspect of Project RFD. Appropriately, it was also the
component that was studied most intensively in the evaluation.

Specification of the home visit component in terms of numbers
and function was vague in the first proposal. This came into focus
during the planning year. It soon became apparent that there were
rather strict constraints on the number of home visits. A decision was
made to restrict the number of participants who would receive home
visits to a manageable size. The evaluation personnel were consulted,
and considering time, money, and data needs, a figure of 50 was
determined. The evaluation design was then developed to permit a
sample of 50 to be drawn from a larger population. These would
receive the home visits. Another sample of 50 was drawn from the
population and assigned to a control group of persons who had
access to all of Project RFD, but the home visits.

Decisions about the function of the home visitor were also
made during the first year and early part of the second year.
The idea that the home visitor be an instructor was rejected on
the basis of the problem of recruiting persons with appropriate
training and background to the position. It was felt that the
home visitor must be able to relate readily to the participant.
Only after rapport was established could progress be made in the
educative area. Accordingly the primary functions of the home
visitor were deemed to be as adviser, confidante, and friend. This
decision was studied intensively by the staff, and we feel the decision
was Jjustified.

The home visitors were selected and trained during the first
part of the second year. The selection criteria were quite vague.
The home visitors were expected to be from an environment where
they would have experienced intimate contact with people 1ike those
in the target audience. They were also expected to be articulate, toler-
ant, and people-oriented. Those hired seemed to meet the criteria.
It is important to note that all persisted through the project. Eight
home visitors were selected and each had a 1oad of 6 or 7 participants.
The home visitors were employed on a half-time basis.

Three supervisors of home visitors were also employed. The
supervisors were essentially resource people for the home visitors.
They served as facilitators as well as trainers and helpers. The
supervisors al.o administered tests and conducted the follow-up
interviews. They were employed full-time.

There is no clear evidence of the numerical adequacy of the home
visit staff. Intuitively we have a feeling that one supervisor per five
to ten home visitors would be sufficient and that one half-time home
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visitor could work effectively with 10 participants on a weekly
vasis. Some of the home visitors expressed a feeling to us that they
could have worked with more people.

The training of the home visitors was very much based on partici-
pation and problem solving. A three day session was held in which
the role was discussed and potential problems identified. Study
materials were available for the problems and discussions were held.
After this session, the home visitors were sent into the communities
to learn about the community and its resources and to identify
potential participants. The home visitor was to visit with people in
power, in agencies, and with potential participants. This experience
was expected to provide the home visitor with skills in relating to
various people and with knowledge of the resources. In the process,
the home visitors identified a population of 300 people in the four
counties. This population was the group from which the two samples
of 50 were drawn.

The home visitors and supervisors met regularly during this time
and also during the demonstration to discuss their work. These sessions
also provided training.

The home visitors were rather critical of the training. They
expressed a feeling that they were not comfortable with their role or
their knowledge of RFD. They did not feel ready for their work
in the community. Perhaps part of the problem is that the home
visitors may have had an expectation that they would be in a teaching
role. After all, this was an education project. It is also 1ikely
that the role definition was ambiguous because the project was
working with a relatively new concept and could not provide a
clear definition. Although there was discomfort, the home visitors
did function in the demonstration seemingly as intended and all
persisted. Furthermore, two were hired in one county by a vocational
school to function pretty much as they did in the demonstration.

In the demonstration, the home visitors were assigned to 6 or 7
participants. They were expected to visit with them on a weekly
basis. Some were not able to get with the participant this often,
however. They were to function as a friend and provide support,
advice, help, and encouragement as needed. As might have been
expected, it took some time before the home visitor was accepted in
this role, in some cases nearly all 20 weeks. Consequently, the
home visit was not weil-integrated with the other components. We
feel the project was nver-optimisiic about the immediate effect
of the home visitor. Either the participants should have been
selected on the basis of readiness for an educational experience,
or the home visitors should have had some lead time to establish
rapport before the other components were introduced. We believe that
this factor was very important in the project's not having a
demonstrated effect.
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The training of the home visitors might also be criticized
in 1ts de-emphasis on the instructional role. The home visitor might
have been better prepared to make decisions and suggestions about what
materials the garticipant could study with benefit. Also, the
visitor might have been trained in helping the participant use the
materials not only for the information but also as a means of improving
literacy skills. We imagine that the need for this kind of training
would have become more evident if the demonstration had extended over
a longer period of time than it did.

The home visitors were sometimes in an uncomfortable position
of being apologizers for the project. They often encountered
situations where a promised TV repair did not occur, ordered
materials were not received, or other promised action did not
materialize. Furthermore, the visitors learned to distrust the
project somewhat. For example, they thought they were hired
for 10 months but were terminated after 9 months, and the travel
expense provision was changed during the project. In general,
we doubt that the home visitors identified very closely with the
project. It almost seems that they became adversaries in some respects,
which, if so, 11kely had adverse effects on the project. :

The problems that were encountered with the home visit component
were understandable. We have 1ittle knowledge base for such
activities, and the exgerience of RFD has contributed to the knowledge
base. Despite the problems, the home visitors did function effectively.
They were able to work with the participants and build a meaningful
supportive relationship. They were also effective in that the
participants with whom they worked were involved in many kinds of
educational activities that they 11kely would not have had without
the home visits and the rest of RFD.
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Other Components
(Action Line, Almanac, Radio)

These three components were not part of the original conceptuali-
2ation, and only the Action Line component was described in the
ge?ond year report. A brief discussion of each component is presented
elow.

Radio

Very little information is available on the radio programs.
Apparently these were developed as short spots (3 to 5 minutes) and
were to serve a motivational purpose. Relatively 1ittle money or
time was devoted to this component.

There is 1ittle basis for judging the adequacy of this work.
Radio does have some unique possibilities that have already been
demonstrated in things 1ike correspondence study. We would suggest
that the use of radio in the model be expanded and studfed. It
may well be that radio could be used effectively for motivational
purposes at a much lower cost than TV.

Almanac

The RFD Almanac was a four page newspaper. Six issues were
printed and distributed to the participants at regular intervals
during the demonstration. Its content was closely tied to the
TV programs. Tips, recipes, descriptions and “advertisements"
about RFD materials were included. Its format was quite attractive,
and it was very readable. The vocabulary level, however, seemed
to be somewhat higher than one would expect from the target audience.

The rationale for the almanac has not been recorded. From
our interviews with the staff and our examination of the paper,
we have decided that the almanac was used as a way of maintaining
a contact between the project and the participant. It seemed to
be designed to stimulate interest in RFD and to provide information.
Reactions to the almanac were quite favorable.

The RFD Almanac was a very interesting idea. It was relatively
inexpensive, and our impressions from reading it were that it
probably served useful purposes as a stimulator, in maintaining
interest, and in providing information. The contribution of something
1ike an almanac to the success of a home-based model merits further study.

Action Line

The action 1ine component was designed to provide the learner
audience with a direct communicative 1ink with RFD. Before action
line was conceived, the 1inks were via the mails or, for a few, the
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home visitor. The personalized nature of the telephone communication
along with the promise of immediate action gave action line 2
unique and important contribution in the project.

We were impressed with the careful planning that was used in
developing and implementing action line. Anybody considering such
an activity would benefit from reading the description of this
component in the second-year report of the project.

Action Line was used. There were some 1600 calis over tﬁe
1ine in the five months. Furthermore, the satisfaction of the callers
with the action or information received was high.

Action Line was relatively inexpensive because 1t was staffed
by 50 volunteers from a church organization. The use of volunteers for
such an activity is a good approach. We do feel some concern about
the generalizability of this procedure to other comunities, and
with the question of how long the activity could be maintained
with volunteer help.

In our judgment the Action Line component made a definite and
unique contribution to the project. It is a technique or medium that
would appear to have many possibilities in delivering information
and stimulating participation.
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Design and Evaluation

The RFD Project was fortunate to have the Psychometric Labor-
atory of the University of Wisconsin School of Education, involved
with the internal evaluation. The Psychometric Laboratory made
available a number of qualified individuals for assistance in the
internal evaluation of RFD.

The internal evaluation had three distinct aspects: a) the TV
component, b) the TV and the content material component, and ¢) the
home visit component. Each aspect was evaluated in different
ways and, in order to reduce complexity, this report will consider
each evaluation aspect separately.

The TV Component

Evaluation of the TV component dealt initially with the problem
of trying to obtain information about the impact of specific TV
tapes on the target population. The original plan was to submit
new tapes to groups similar to the target population and ask for
a detailed critique. Those ?articipating were to be subdivided into
a viewing group and a control or non-viewing group and an achievement
test was to have been given to both groups at the termination of
the viewing for the experimental group. Faflure to find sufficient
participants forced a modification of this procedure. Ultimately,
all participants viewed the TV tapes and were asked to indicate
what they 1iked or did not 1ike and what was helpful and appro-
priate. Since the TV tapes were sti1l in production, future
tapes could reflect consensus views arising from such discussions.
Generally, the evaluation of the tapes was reported as favorable and
the procedure was no doubt rich in suggestions for writers and producers.
One wishes, however, that the original plan could have been inaugurated
since i1t might have afforded an early indication of the difficulty
of materially affecting the achievement of ABE individuals unless the
educational experience, in addition to being captivating, has
focus and direction.

A second concern with respect to the TV component centered around
the actual population viewing the RFD programs -- Who were they and
approximately how many were there? Various telephone procedures, some
of them quite extensive in nature, were employed during this evaluation.
There is data that the viewing audience for the RFD audience was
high -- possibly as high as 24 percent for rural viewers and 28
percent for urban viewers. It is also apparent that the programs
attracted a much higher percentage of women (80%) than men(20%) and this
is reflected throughout the RFD program in numerous ways. For example,
all of the home study visitors were women.
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The TV and the Content Material Component

Again, the ABE-type participants were asked to respond to
various of the content materials as they were prepared. These
surveys were 1imited in nature and involved no comparison materials.
It does, however, seem reasonable to conclude, on the basis
of what was reported, that the content materials were generally
Judged to be relevant, readable and clear by subjects sharing many
of the concerns and experiences of the target population.

The Home Visit Component

Since one of the most costly features of the RFD program
relates to the home visit component, 1t is appropriate that most
of the formal internal evaluation was directed to this component. The
Psychometric Laboratory proposed a two-group design involving 100
subjects as a test of the effectiveness of the home visit component.
In an early position paper it was forcefully argued against the
adoption of a pre- and posttest format. Instead, it was decided
to select 100 subjects all ¢f whom met certain adult basic
education criteria and then randomly to assign 50 subjects each to
an experimental and a control group. The experimental subjects
were to receive the home visitor while the control subjects
were not. Obviously, control subjects had access to all other RFD
components -- TV programs, content materials, hot line, etc.
Ultimately, 71 females and 29 males were randomly (except for
some geographic constraints) assigned to the experimental and control
groups. Although it was not apparently intended to be this way,
through some inadvertence the randomization actually resulted in a
"separation” of some six family members into the two diverse groups.
This seems to have been a poor procedure in that it affords the
possibility for results which are not measurable. If one has
expressed a desire to have the home visitor and only his wife (or
husband) receives one, what will be his long-term response? Will
he despair and become indifferent? Will he work harder on the
content materials which come into the home? Wi1l the selected
subject "protect" the one not selected by less than a maximum
effort? There seems to be no way for assessing such outcomes.

At the end of 20 weeks there was an extensive evaluation
involving a comprehensive test which was prepared by the University
of Wisconsin Psychometric Laboratory. Before this battery is
considered, it is important to indicate the presence of another
unfortunate problem in the administration of this test. It relates
to an initial promise to the participants that no formal evaluation
would be given. Many subjects were apparently upset by this sudden
request which actually came sometime after the home visits had
terminated. In addition, the home visitors, who were called out to
administer the test, were must unhappy about their particular role
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in this and this unhappiness was intensified in that their tenure
with RFD had terminated one month before they had expected that

it would. One cannot, of course, assert that these factors influenced
the test results. Indeed, it seems unlikely that any influence

of this sort would have exerted a systematic effect. And yet, it was
not the most advantageous circumstance in which to evaluate the home
study component.

Each of the available subjects (46 experimentals and 46
controls) were given a battery of six tests which was prepared by the
Psychometric Laboratory. Three of the measures were: 1) communication
skills, 2) computational skills, and 3) coping skills. A1l three
tests were ingenious, readable, and interesting but they did demand
one hour and thirty minutes for completion. Although there was
no formal validation procedure for these tests they had high
reliability and there is no reason, particularly in view of the
competence of the people of the Psychometric Laboratory, to question
the quality of the instruments. Three additional subtests dealt
with: 1) the locus of perceived “"control" (internal versus external)
that a subject experienced, 2) an attitude measure toward education,
and 3) a "behaviors" test entitled, "The World About Me". A1l three
of these latter scales required an additional thirty minutes to complete.

The results of these six tests indicate no significant
differences between the experimental and control groups. In fact,
if one invoked a one-tailed comparison (which seems appropriate in
that a priori predictions were implicit in the entire test procedure),
there is oniy one test, "The World About Me", which approaches
(.08) the arbitrary .05 level. Even in the most promising result the
mean difference between groups was only 2.45 (41.54 against 39.09)
and one can only question what such a difference means in practical
terms, quite apart from any statistical considerations.

A follow-up interview was conducted with members of the
experimental and control group some six months after the demon-
stration. The purpose of the interview was to determine {f there
were long-term effects of the project. The interviews were conducted
by the home-visitor supervisors. No differences were observed
between the groups on the questions. These interviews were resisted
by several participants. They did not expect them, and they were
suspicious of the purpose. This project certainly demonstrated
the importance of the problem of sensitivity of the undereducated
adult to data-gathering procedures.

The objective results of the home study component are most
discouraging. On the other hand, it 1s important to consider that
the time frame of the program was unusually short. This is particularly
the case 1f one considers the initial problems the home visitors
had in gaining the confidence of the experimental subjects. They
began their contacts as friends and only gradually did they shift
the nature of the visits to work sessions involving various
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content materials, In many cases there simply wasn't enough time

to get the study program going effectively. The external evaluation
team was able to observe considerable progress with some subjects

in one county where two home study visitors were retained by the
County and continued to work with some of their subjects long after RFD
was terminated. It {s quite possible that a twenty week period

1s necessary just to ensure that the home study visitor can be
effective 1n a more explicit educational program.

It should also be pointed out that the skills tested in the
Wisconsin Test of Adult Basic Education (WITABE) were general in nature.
Even had the home study component been more focused on adult
basic education, it is difficult to see how 11fe-10n? patterns
of dealing with reality could have been materially altered in so
short a period. Another way of discussing the WITABE is to say that
1t was most certainly an instrument which afforded 1ittle oppor-
tunity for manipulation by direct "coaching" of participants. All
of this reflects credit to the RFD staff and to the internal
evaIu:tign team who insisted that their program be given an honest
appraisal.

One of the project's consultants, Professor Robert D. Boyd,
made an important point in the RFD Newsletter (August 1971) when
he said that RFD might not significantly affect basic reading ability
or other narrow educational objectives but might stil1l prove to
be a powerful program if 1t resulted in differences in self-esteem
and community involvement. Unfortunately, the objective evidence
does not support a contention that such changes took place. But
once again the brevity of the program has to be a consideration.
There 1s evidence secured by the external evaluation team that
experimental participants requested, on their own initiative,
significantly more content materials than did control subjects or
a group of subjects who were randomly selected from those who
had made at least one request. This seems to be the kind of behavior
Professor Boyd had in mind and this particular result should not
be dismissed as trivial. It is unfortunate that some unobtrusive
measures of actual behavior could not have been secured on experimental
and control subjects -- such things as their frequency of use
of the Public Library, their understanding and use of community
agencies, etc. The procedures used in selecting experimental and
control subjects could in itself have served to sensitize control
subjects with respect to educational attitudes and have militated
against differences in some of the measures. At this point it
would have been advantageous, although admittedly costly and diffi-
cult, to have secured test results from a second control group
consisting of subjects meeting the adult basic education criteria
and requesting at least some RFD materials.

One other point should be made from the finding regarding
participation. The results reinforce research that indicates that an
overt commitment to doing something is related to participation and
persistence.
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One final evaluation of the home visit component was an extensive
“"debriefing" of the home visitors by the staff of the Psychometric
Laboratory. This report, which parallels many of the things the
external evaluation team encountered in their talks with available
home visitors, points to perceived inadequacies in the initial
training of the home visitors. There were other complaints which
grew out of the role ambiguity home visitors felt as "teachers”
but, more basically, as friends of the participants. Problems or
difficulties of the home visitors resulted from faulty communication
(e.g., the previously discussed mixup with respect to whether or
not subjects would ultimately be evaluated) and a failure of the RFD
staff to act promptly on some of their initial commitments.

The following are offered as specific points of critique of
the design and its execution.

1. The design was appropriate for determining the effects of
the home-visit component. A problem with the design,
however, is that it provides 1ittle opportunity to assess
the effects of the TV and content materials. Some sort
of indicator of change would have been useful. .

2. The evaluation work was kept separated from the operation to
maintain objectivity. A problem with this procedure,
however, 1s that the evaluators were not cognizant of some
o:i%?e changes of emphasis, e.g. reduced emphasis on 1iteracy
3 s.

3. Many data were gathered and analyzed. It would have been
desirable 1f there had been more data on characteristics
of those who ordered content materials and the users of
action 1ine.

4. The operation of the demonstration was faulty in that some
homes did not have working TV sets, some participants were in
a marginal viewing location for the station, and the content
center materials were either not done or in inadequate
supply so that the participants failed to get what was
ordered or experienced a long delay.

It is easfer to criticize than create. Generally we were favorably
impressed with the design and execution of the demonstration and evalu-
ation. We do feel it important, however, to point out some of the
possible reasons for the lack of impressive results.

. 325
ERIC

Full Tt Provided by ERIC.



«36-
Dissemination

Project RFD was very effective in its publicity and dissemin-
ation activities. * We have heard comments 1ike "RFD sure tells
its story", "They really tell what they are doing", etc. from people
all over the nation. The fact that the project director had a
background in publicity work was a factor in determining the amount
and kind of gub11c1ty and dissemination used. We were impressed with
this work. The quality was good and the techniques were quite sophis-
ticated. Educational developers would benefit from studying and using
the dissemination techniques of RFD. ‘

0f course there was some criticism of the dissemination activities.
Some said that the project "tooted its own horn" and "I get tired
of hearing about RFD". Some of these comments were probably justified,
in other cases there seemed to be an element of professional Jjealousy
in the remarks. Certainly there is a 1ine where publicity has
overkill possibility. Most educational activities are nowhere near
this 1ine. Our impression is that RFD did publicize itself more
than most educational programs. The publicity was in good taste
and honest, and we feel the educational community would Lenefit if
most projects told their story as well as RFD has. The following
material discusses the internal and external dissemination efforts
. separately.

Internal

Several techniques were used to publicize the project to the
potential participant as well as other persons in the area who might
be interested or affected. Among the techniques were the following:

1. Several meetings were held with agency people in the
counties, i.e. welfare, extension, adult education, etc.,
to explain the Rurposes and procedures of the project.
These meetings helped to forestall conflict when the demon-
stration was done, and also enlisted cooperation from the
agencies,” ™ °

2. Booths for the RFD Project were set-up at county fairs. These
booths made persons aware of the project, and also solicited
a large number of names of people as potential participants.

3. Shortly before the demonstration was started, the project took
advertisements in papers, radio, and TV. It seemed this
advertising paid-off in that there was a relatively large
immediate audience for the TV programs and a large volume
of requests for materials.

4. The almanac, critiqued elsewhere in this report, was also
used to disseminate information about the project to participants.
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5. Members of the project staff spoke to several groups, like
- service clubs, about the purposes and procedures of the project.

6. Surveys were made of adult interests and TV viewing habits,
and meetings were arranged for feedback about the TV tapes and
the materials. Dissemination was an important by-product of
these activities.

The RFD Project regarded their program as a product to be
marketec, and they did an effective job of marketing. The effective-
ness is demonstrated by a high participation rate by the adults in the
four county area.

External

The project also did many things to disseminate information
about the project to audiences around the country. Among these
were the following:

1. A newsletter was published monthly and distributed widely.
The newsletter was attractive, well-edited, and informative.
It was also honest in that it informed people about what had
happened and of the problems.

2. The project staff made presentations at professional meetings
and served as consultants to various projects. Some of the
staff are now consulting with the Adult Learning Program
Series (ALPS) project. The impact of these activities is
demonstrated by many letters in the files from persons all over
the nation in wnich high interest is expressed in RFD. The
experience and knowledge of the staff of RFD are alsoc permitting
the contribution of many ideas to the ALPS project.

3. The project staff solicited for expansion of the project to
the Central States region. The intent was to develop a network
in the several states and provide RFD to the undereducated
adults in a large region. The proposal was not supported by
the ABE personnel in those states. Thus, this effort at
dissemination failed.

The project staff also attempted to interest the university
and various state agencies in Wisconsin in carrying on

with the work. Some interest was expressed, but nobody did
make a commitment. The stated reason was that budget cutbacks
prevented the university or the state agencies from adding

an activity.

These are important events that have to be regarded as negative
outcomes. The budget cuts were a factor, but it is also
possible that the people were not convinced that RFD had
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demonstrated a sufficient level of effectiveness to justify
its becoming operational on a broad base. We tend to feel
the decisions were justified. However, this statement
should not be interpreted that we feel RFD is a failure.
Rather we feel that the model has promise, but that it

can be improved and should be before it is considered ready
in an operational sense.

4. The third year of the project is essentially a dissemination
year. Project staff members are still presenting to professional
groups and consulting. There are two other kinds of
dissemination activities this year. First, the project
has arranged for and is making formal presentations about
the project in the ten USOE regions. Interested people from
the region are invited to attend these two-day meetings and
receive the story of RFD. About 300 persons attended
these meetings. We attended one of the meetings. The presenta-
tion was interesting and honest.

There 1s one concern we have about these meetings and the
third-year work generally. Evaluative information should

be available for the dissemination presentations. Unfortunately
much of the evaluative information was not available until

the middle of the third {ear and some were only available by

the tenth month. We would criticize the project in its not
pushing harder to get the evaluative informatfon and analyses
done quickly so that these kinds of information would have

been available for most of the dissemination year.

The second activity of the third year is to revise old and also
write new content materials for publication. A publishing house
has contracted to publish and market much of the content material
of RF?.1 This should lead to widespread dissemination of these
materials.

The third year of the project is viewed with mixed emotions by the
evaluation team. Essentially there are three activities: dissemination
to regions and other meetings, proposal writing, and the preparation of
materials for publication. We find it somewhat difficult to justify
the level of funding that the project had for this year. On the other hand,
we predict that this project will be well-disseminated in terms of infor-
mation and products. It will not be lost as a dust-covered report on a
shelf. Perhaps the kind of activity that was permitted in the third year
is important for obtaining maximum benefit from a project. People will
be stimulated by the ideas, they will benefit from the availability of the
materials, and the field will benefit from the fact that the staff has
had time to reflect and develop ideas for further study of the model. We
raise the issue without being able to make the judgment.
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Administration of Project RFD

Project RFD was administered in the Communications Department of
the University of Wisconsin-Extension. The project was directly
accountable to the General Manager of WHA-TV, the University
television station. Several people on the University staff were
interviewed. Generally, these people were quite familiar with the
project and interested in its results. The general feeling seemed
to be that the RFD model might be very useful for extension activities
of the University. There was very 1ittle criticism of the project.
One point of criticism, however, was that the project was identified
as a TV project by its being administered under the TV station.

There was some feeling expressed that the project should have had

a closer relationship with the educational programs in the University.
We see some justification to this criticism, if for no other reason
than public relations. The image of the project for many was as

a TV program producer rather than an education project. Should RFD
continue in some form, it may be well to consider having it admin-
istered in a department 1ike continuing education and contracting for
services with the TV station. Our general impression of the adminis-
tration of the project in the University is that it was able to
operate well in and received reasonable support from the University.

The internal administration of the project was also sound. The
project director seemed to be running things, but at the same time
delegated responsibility in a real sense to the two associate directors.
An associate director left after the first year which probably affected
the continuity of the project. A replacement was hired immediately,
however. The general turn-over of project staff was quite lTow
especially for a project on “"soft money".

The fiscal aspects of the project were well-controlled. Apparently
the budgets were accurately determined so that the budgeted and
actual expenditures were very consistent.

In our judgment the project's internal adminictration was good.
The following points of criticism are offered as things which, in
hindsight, might have improved the project in an administrative sense.

1. As indicated above, the image of the project might have been
improved for some if there had been a co-director in adult
education or if the project had been administered in an education
department.

2. There was some criticism that the advisory council was
treated in somewhat of a cavalier manner. At times the
advisory council seemed to be a sounding board rather than
a group who gave input into decisions. We would also offer
the critique that the project should have solicited more
involvement from the target audience.

©
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It must be recognized, however, that at some point decisions
must be made. The staff did make and accept responsibility
for the decisions.

3. There seemed to be some lack of coordination among the
various components. This is reflected by the lack of
integration among the components. Also the fact that the
demonstration experienced procedural ?rob1ems. such as
no TV in some homes and shortages or lack of home study
materials, suggests some coordination difficulties. Some
of the staff of the project indicated that they were not
always sure of what they were doing. Some of this feeling is
understandable in that the project was in a sense feeling
its way. On the other hand, there is some evidence of a
lack of coordination among the project administrative staff.

These points of criticism are possible problems that we perceived

in the project administration. In the main, however, we feel the
project was well administered.
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Cost Analyses

Decision making and resource allocation in the private sector
of the economy is guided, at least in a general sense, through
market-established prices. By studying the conditions under which
market prices are established, economists have been able to draw some
tentative (and often very restrictive) conclusions about the efficient
allocation of resources in the private sector. On the basis of
that information, public policy is formulated for the purpose of
achieving economic goals, one of which is economic efficiency.

The contribution of economics to the study of choice problems
is a derivation from the central "scarcity" premise of economic
problems. There are some (chiefly the radicals) who argue today
that affluence--not scarcity--is not the central economic problem.
Such persons are fond of eloquently written passages such as the
following description of a "new order" penned by John Maynard
Keynes some four decades ago.

We shall honour those who can teach us how to Kluck the
hour and the day virtously and well, the delightful people
the 1i1ies of the field who toil not neither do they spin.!

There is much about this type of world that appeals to all of
mankind, for who among us can condemn motherhoud, the flag, and
apple pie? Sadly enough, however, such a philosophy is a tenet of
religious faith rather than a useful appraisal and contention about
the real world today. A fuller reading of Lord Keynes reveals that
even he recognized this harsh reality in the following admonition:

But Beware: The time for all this is not yet. For at
least another hundred years we must pretend to ourselves
and to everyone that fair is fogl and foul is fair; for
foul is useful and fair is not.

Like it or not economic scarcity and the efficiency diety are, indeed,
our gods for a little longer still!

Increasing participation by all levels of government in the
economic affairs of society raises difficult issues. While economists
have developed an intricate theory of resource allocation for the
private sector of the market economy very 1ittle progress has been
made in improving our understanding of the process of allocating
resources in the public sector where the price system plays a
muted role at best. Roland N. McKean, Professor of Economics at the
University of Virginia, develops the thesis that an "unseen hand" driven
by power and bargaining guides resource allocation in the public sector.
The author's cogent plea for greater attention to problems of choice
and resource allocation are as applicable to the rapidly growing adult
educationindustry as to other categories of government.

1J.M. Keynes, Essays in Persuasion (New York: Harcourt, Brace
and Janovich, » pp. 360, 362.
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A1l of this is not to suggest that cost effectiveness analysis
of behavior related human resources research such as project RFD
is a simple task which answers all questions conclusively. Lest the
r?ager forget, the following limitations must be kept uppermost in
mind:

1. Economic analysis and the efficiency diety may mask many
of the nonmonetary considerations which motivate private
behavior as well as social goals prompting investment in
education. Treating people as “capital” to be produced may
distort a useful and purposeful dimension of 1ife, and in
any event does not necessarily represent the multiple
objectives which characterize educational investments.

2. Investment in education and particularly in adults is
only one of many interdependent ends which increase
economic welfare. Multicollinearity between independent
variatles such as motivation, customs, socio-economic
status, and ability, precludes accurate identification of the
precise contrivition of education much less the marginal
returns generated by education.

3. Selection of a “proper" discount rate or the "relevant"
rate of return is ambiguous--a problem particularly
acute where the social rate of discount is needed.

4, Quantification of social, indirect, and noneconomic values
is almost impossible. Educational quality, poverty and
slums, income redistribution, or an alteration in national de-
fense posture due to greater emphasis on education.

5. Uncertainty prevails in terms of future benefits, costs,
interest rates, and time periods in both the private and
social context. The relative attractiveness of learning
may change over time as technological conditions are altered.
Disadvantaged Americans may invest less in education because
of a higher time preference for money due in part to different
perceptions of risk and uncertainty.

6. Unlike investments in physical capital, human capital
expenditures represent consumption as well as investment
outlays, again in an unknown magnitude.

7. Different forms of human capital investment provide for
more or less mobility and liquidity. The depreciation
characteristics of human resources also may be important to
investment in education, yet these relations are seldom
dealt with.

ERIC 332

Full Tt Provided by ERIC.



-43-

The following pages contain various economic analyses of
Project RFD. The reader should keep the above limitations in mind
while considering the results.

The first part presents an analysis of the budget, and some

cost/benefit considerations are presented in the last part of this
section.

Aggregate Budget Analysis

Project expenditures over the three-year contract period
totaled $707,793. Of this amount $653,393 was directly charged to
the RFD project and its operations, tge remainder representing
indirect University overhead charges.

A1l budget data were compiled and cross classified by

a) year;

2b; project media component (television, home visit activites,
materials (largely printed), and "other"--primarily
general project supervision;

(c) class of service expenditure (e.g., personnel, travel,
communication costs, supplies, equipment, rental and
fees, and evaluation charges;;

(d) type of costs, where type (1) denotes basic R and D outlays
associated with creation and conceptualization of the RFD
format and delivery system; type (II) denotes all costs
attributable to the development of materials and programs;
and type (111) represents expenses incurred in the operation
and actual delivery of all RFD components. Table I and
Figure I summarize these expenditures by relevant category.

In terms of budget allocations by media, expenses associated with
the development of materials and for the television operation accounted
for over two-thirds of direct RFD expenditures ($256,000 and $172,000
respectively).” Approximately two-thirds of all costs for these
two media are attributable to personnel ($179,000 for materials and
$79,000 for television). Supplies ($39,000 for materials and $40,000
for televisiong and rental and fees ($25,000 for materials and $37,000
for television) account for much of the remaining expenditures. In
examing budget outlays by class of service, personnel costs loom
very large, amounting to $374,000 of the total direct costs of $653,000,
while expenditures for supplies and rentals and fees represent a
much smaller but still significant portion of the total amount of
funds available. The data in Table 2 depict expenditures and percentage
breakdowns, again excluding the general overhead rate of 8 percent
of charges at the University of Wisconsin.

3General overhead charges by the University of Wisconsin totaled
$54,000. A1l such overhead charges were "allocated" to class of service,
type of media, and type of expenditure in proportion to the percentage
of the total budget allocable to each activity.

4A11 data exclude University overhead and are rounded in this summary.

Q
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Table 1
Budget Data

Sub Total

Overhead

Personnel
1. $ 23,324 $ 12,057
N
79,080 52,307
Travel
1, 15 502
: Py
9 9
Communications
1. Q- -0~
3. Y AL
3226 T8
Supplies
1. 3,071 27
S
. 7
39,95 1,505
Equipment
1. «0- «0-
2. 981 -0~
3. . Q- -0-
— 08T T <0-
Rent, Fees, Etc.
]o "0"' "'0"'
S A
. 5 -0-
37,088
Evaluation
1. 1,290 1,290
2. 7,204 7,204
3. 520 924
SUB TOTAL = 172,476 111,636
University
Overhead 14,362 9,302

GRAND TOTAL

$ 186,838 $ 120,938

$ 37,647 $ 11,739=$ 84,767
o o s
79,829  ©3,059 A14.335 +34,490=$448,825
274 2,035= 2,826
., R i
7, 10,739 ~Z3.253 + 1,958= 25,211
~0- 606= 606
o
—333 ; ,760 + 898= 11,667
285 127= 3,510
$e == ew
~39,000 22,885 T103.436 + 8,595=112,031
-0- 209= 209
-0- 7,608= 8,589
-0- 0- = -0
— =0-— 7,817 T8,798+ 734= 9,532
-0- -0- = -0-
" ggg 2,752= 15.1;3
-0- = 50,162
25,760 2,752 65.275 + 5,435= 70,710
1,290 -0- = 3,870
TR
..0... = 9
09 —0- 27,527 + 2,290= 29,817
255,973 113,308 653,393 +54,400=707,793
21,325 9,411 54,400

$ 277,298 $ 122,719 $707,793

Categorz 1 is Cost and expenses associated with basic research and creation activities

n the conceptualization of RFD delivery systems.

Category 2 is Cost and expenses (post conceptualization) of the development of
materials and programs up to delivery phase.
Category 3 is Cost and expense incurred in the operation and actual delivery of

RFD systems.
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University
Overhead

$ 200,000+ -
- === IEHE!!
0 .
TV Home Materials Other
Visits
$ 400,000-
200,000+
0
Personnel  Supplies Rental All
& Fees Other
$400,000-
200,000-
o)

R8D  Devalopment Delivery
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Table 2

Summary of Various Cost Categories for RFD Project

Project Media Class of Service Type of Cost’
${000) 4 $(000) 4 S!Bﬁu"’ 2N

Television $172.5 26.4% .

Home Visits 111.6 17.1

Materials 256.0 39.2

Other 113.3 17.3

Personnel $414.3  63.5%

Travel 23.3 3.5

Communication 10.8 1.6

Supplies 103.4 15.9

Equipment : 8.8 1.3

Rent/Fees 65.3 9.9

Evaluation 27.5 4.3

I: R&D $95.8 14.5%
I1: Development 419.8 64.3
III: Delivery 138.3 21.2

$653.4 100.0%  $653.4  100.0% $653.4 100.0%
SOURCE: Table 1

Table 2 also includes data on the proportion of costs (exclusive
of overhead) due to basic R & D (type 18 development (type 2) and
delivery (type 3) activities. Among the potential uses for such
information is that it can be useful in approximating the minimum
scale of an operation at which a project breaks even in the sense
that returns equal costs. That is, one can identify the minimum
return and the project size best suited to an effort such as that
undertsken by RFD.

Tables 3, 4, and 5 break down and summarize the budget for RFD
by media and class of service expenditure. Not included in this
comparison is a breakdown of the category "other" for it largely
represents general project management costs and not a form of media.
As noted earlier, personnel costs are a major share of total costs,
particularly for the Home Visit program, while supplies and rentals
and fees are also large for the television and materials media used.

Jd.6
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Table 3
Television Budget
Personnel $79.042
Travel ' 3.17
Communication 3.23
Supplies 39.96
Equipment .98
Rental and Fees 37.09
Evaluation 9.01
SUBTOTAL 172.48
University Overhead 14.36
TOTAL $186.84
Table 4
Home Visits
p.rsonnel $92.802
Travel 6.39
Communication 1.15
Supplies 1.60
Equipment 0.00
Rental and Fees .28
Evaluation 9.42
SUBTOTAL $111.64
University Overhead 9.30
TOTAL $120.94
Table 5
Materials
Personnel $179.43%
Travel 2.96
Communication .33
Supplies 39.00
Equipment 0.00
Rental and Fees 25.16
Evaluation 9.09
SUBTOTAL $255.97
University Overhead 21.33
TOTAL 277.30

a. 1In thousands of dollars

SOURCE: Table 1

Full Tt Provided by ERIC.
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Potential "Benefits" and Market Characteristics

Adult education efforts such as RFD can make vast socio-
economic contributions to a variety of persons, particularly dis-
advantaged Americans with employment, income, and cultural problems.
Typically, approximately 1 out of 8 Americans are officially (and
conservatively) defined as members of the poverty population, and
a like (or greater) population of Americans have 8 or fewer years
of formal school. No more than one-third are 65 years or over and,
as elsewhere, failure to meet adult education needs contributes to
the hard-core of unemployed, underemployed, and poor citizens. The
size of this adult market for RFD type programs varies geographically
and by the definition used, yet it is clear that, out of a popu-
lation of some 82,000 family units (the approximate size of RFD's
market) with a sizable number concentrated in rural areas (some
24,000 families) and where income and employment problems are pro-
portionally high, there is a clear need for project RFD.

Continuing education of this sort may be of particular importance
since it offers a second chance for adults who once may have been
adolescent dropouts and only later developed the motivation and
maturity to acquire the training required in a modern society and
economy. Considering coping problems as ranging across such diverse
subjects as acquiring knowledge about consumer installment credit;
providing home repair services; learning the basics of adequate
nutritional and health needs; or managing personal finances and
finding out about alternative job or occupational opportunities,
it is rather easy to envision a family unit benefiting by several
hundred dollars a year over their remaining 1ifetime. Further
‘spillover" benefits may also accrue to children, dependents, or
other adults associated with an affected family unit, in which
case substantial multiplier impacts may spin out of programs
such as those of RFD. Finally, society itself will, in all pro-
bability, capture substantial benefits in a variety of ways including
a more informed citizenry and electorate; better health and produc-
tivity; and possibly lower welfare burdens, juvenile delinquency or
crime, and fewer educational and societal "dropouts."

Economic research efforts have, in spite of numerous benefit
quantification problems, identified the desirability of a variety of
public expenditure programs. Presuming that the cost-effectiveness
equivalent of $400 per year in material improvements in coping
behavior were forthcoming from an effort such as RFD over a 20-year
lifetime, each 1 percent of all family units in the market for such
a service would receive $4,600 in ascertainable benefits.

One way in which intangible and difficult-to-quantify benefits
or "effectiveness" can be assessed and imputed is to vary certain
data parameters about which uncertainty exists. Suppose that (a)
benefits prevail in the $300 to $500 annual amounts as denoted
in Table 6; (b) success ratios ranged from 1 out of 10 to 1 out of 30

o 3&—8
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families; (c) 3,000 families were exposed to an effort such as

project RFD; (ds there were no social benefits nor any spillover

or multiplier effects; and (e) the socfal discount rate is 6

percent over a 20-year lifetime (in reflection of the public

sector's opportunity cost of capital). Cost-effectiveness relation-
» ships for annual outlays are shown in Table 6.

Table 6
Hypothetical Cost-Benefit Comparisons for RFD*

Annual Value Proportion of Persons Exposed and Materially
of Benefits Aided out of 3,000 Exposed Units

N=1/10 N=1/20 N=1/30

$200
Present Value . . . . .. . . $690,00C $345,000 $235,000
Ratio B/C if C = $100,000 . . 6.9 3.5 2.4
~ Ratfo B/C if C = $200,000 . . 3.3 1.8 1.2
$300
Present Value . . . . . . . $1,035,000 517,500 345,000
Ratio B/C if C = $100,000 . 10.4 5.2 3.5
Ratio B/C if C = $200,000 . 5.2 2.6 1.8
$400
Present Value « + + « « « . $1,380,000 690,000 460,000
Ratio B/C if C = $100,000 . 13.8 6.9 4.6
Ratio B/C i1f C = $200,000 . 6.9 3.5 2.3
$500
~Present Value . . . . . . . $1,725,000 862,500 575,000
Ratio B/C if C = $100,000 . 17.3 8.6 5.8
Ratio B/C if C = $200,000 . 8.7 4.3 2.9

¥The annuity vaTue of 11.47 applies at 6 percent for 20 years (see page 52 ).

Under the stringent assumption that annual depreciable
project costs equal $200,000, benefits are valued at $200 annually,
and the success ratio is a mere 3.3 percent of the exposed popu-
lation, the hypothetical RFD payoff would be B/C = $235,000 = $1.17

9

for each $1 in costs. At the other extreme of $100,000 in annual
costs, $500 in annual benefits, and a 10 percent success ratio, B/C =
$17.25 for each $1 in outlay. The “true" level of effectiveness no
doubt lies between such extremes, however, it must also be remembered
that the above data comparisons assume that all expenditures are
directly output-oriented. This, of course, is much too restrictive a
presumption for RFD since some rather substantial proportion of the

ERIC . 3.9
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$708,000 in expenditures was related to demonstration and experimental
goals. Then, too, the above comparisons fail to disaggregate
effective costs and values emanating from various RFD media

directed at differentiated markets (e.g., target groups vs. other
exposed populations).

Analysis of Impact

Table 6 and the discussion suggest that the benefit/cost ratio
for a project 1ike RFD is quite favorable if one can assume at
least $200 worth of annual benefits. Unfortunately the evaluation
data of the project do nct support the assumption. On the other
hand, there are 1ikely many benefits or outcomes of the project
that were never observed, but which were real and could easily
add to $200 per year. Repairing something, improved buying proce-
dures, saving on ‘interest rates, saving a 1ife; these and other
things are benefits that reasonably might accrue ic project participants.

An attempt was made to quantify the impact of the project
using a probability modeling technique. The rationale for this
technique is presented below.

A Framework for Probability Modeling.

Management scientists have developed and applied a vast assort-
ment of analytical models to many areas of managerial control in the
private sector in recent years. Some examples are inventory
management, brand preference analysis, credit rating terms, fore-
casting and evaluating aggregate demand for a firm, financial planning
and investment control systems, and risk analysis of collective

. bargaining and capital budgeting problems. The methodology and
models used by private enterprise must be restructured to various
degrees to fit the public sector management context. There are
three fundamental features which characterize such decision problems.

1. Probabilities must be non-negative and also equal to one
for all events which are certain to occur.

2. Any events which do not occur jointly are the sum of all
probabilities for individual subevents.

3. The value of outputs (often in the form of incommensurable
products or output) must be quantified--a difficult but
nonetheless not impossible task. Millions of dollars in
resources are made available for public sector expenditures
in order that some given task with an alleged value might
be performed. The very commitment of economic resources
tacitly provides imputed shadow values.

There are rather significant differences between statistical
probabilities and judgmental uncertainties. The former is best
termed an objectivistic view of statistical decision making,
whereas the latter 1s a subjectivistic interpretation of probability.

310
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Many scholars with vast experience in management science and in

other related disciplines concentrate only upon objective, statistical
probability analysis--a comfortable, logical, and empirically "firm"
view of the world. Unforturately, the objectivistic view also crucial
relationships as givens, including the interaction between objectivistic
and subjectivistic data as well as the singular influence of the latter
type of judgmental uncertainties. Objective probabilities do

indeed represent the "best of all possible worlds" for the academic
analyst, but as models or generalizations of reality they do not
necessarily represent even "second best" solutions. Experiments

cannot always (or even most of the time) be repeated independently

over and over again under uniform conditions. As uncomfortable as it
may be, the real world environment is uncertain and dynamic,

and one often is forced to view objectivistic efforts as being more

or less useless as predictive, explanatory,management decision models
of the optimality variety.

Three of the evaluation team members and three of the project
staff made several judgments of the impact of the precject using a
Bayesian methodology of the probability model. A cumplete description
of the approach will be presented in a technical report under pre-
paration. The results are presented in Tables 7, 8, 9, and 10.

Table 7 contains the averages of the probability that a certain degree
of improved coping behavior was attained in the target and tota!
population. Table 8 shows the average probability that each proportion
of persons in the target and total population was materially aided
from RFD. Table 9 contains the average probability what improved
coping skill would be worth to the participant. Table 10 shows the
judged and desired weight given to six goals of the project, and the
judged degree of success with the overall goal. It will be
recognized that the overall goal was the first objective of the
project. The six goals were rewordings based on the other nine
objectives of the project. Figure 2 presents a comparison of the
difference between the evaluation team and the project leaders in
their judgment of the degree of success of attainment of the overall
goal. The following material is based on these tables and the budget
ata.

Aggregate Cost-Effectiveness of RFD.

In what follows, we shall first summarize aggregate cost-effectiveness
and the comment upon the three major media approaches.

Let us assume that:

1. Costs and returns are a linear and direct function of
persons subjected to RFD efforts.

©
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2. A1l costs of types I and Il are fixed, having a straight-
line depreciable life of five years, with a remaining salvage
value of 10 percent of total fixed charges (10% x $570,000).
The $570,000 figure includes type I and II costs plus all
overhead costs.

3. FC = fixed charges less salvage value (= $57,000) (Cf = FC/Q
is average fixed charge allocation where Q = the number of
fami]iesg.

4. VC = variable charges (Cv = VC/Q is average variable charge
allocation).

5. Bv = effective present value of returns or Q * V, where V
represents the average annual value of RFD to a participa-
tory family.

6. IF x the interest factor. A1l monetary values are always
in terms of present worth, discounted at thg social rate
of discount (assumed here to be 6 percent).

Under these circumstances, fixed charges assignable yearly, exclud-
ing university overhead, approximate $102,000, whereas variable cost
charges total $138,000. Assuming that the number of families benefit-
ing from RFD equals the number in the target group (50 families),
and that an equivalent annual benefit of 2400 per year per family for
20 years is applicable, the data from Table 6 reveal that:

By _ $230,000
(i

$102,000 + $138,000 - %

It is much more 1ikely, however, that some number in excess of
1.6 percent of 3,000 exposed families benefited fully from RFD. As
Figure 2 reveals, for each such 10 family units above the break-even
level (Bv/C = 52 x 4,600,/$240,000 = 1.0) of 52 family beneficiaries
net benefits above annual costs rise by $46,000, or the ratio Bv/C
increases by approximately .2 for each 10 unit increase in family
beneficiaries (e.g., at 100 families; Bv/C = 1.9, at 150 families,
Bv/C = 2.9; and at 200, Bv/C = 3.9).

the present value of benefits, Bv, for a Tump sum of $A in

the future is A x the reciprocal of the compound interest factor
(1 + 1)". The present value of a uniform annual series of $V
per year is Bv = $V x IF, where

n
IF =§] ++1 )al—l = 11.47 at 6% for 20 years.
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Thus far, 1ittle has been said about the measurable effective-
ness of RFD--and for good reason. First, this effort represents
the classic case of intangible and incommensurable benefits; i.e., the
assignment of economic value to achieving greater coping behavior is at
best a very hazardous undertaking. The hypothetical "implied" valuatfon
options discussed in the previous section suggest that efforts such
as RFD probably are economic in nature, and perhaps substantially
so. To sharpen our understanding of the cost-effectiveness of RFD,
some consideration can be given to certain "subjectivistic" probability
data gathered in an attempt to gauge project success.

Table 7 indicates, for the target population of 46 disadvantaged
families and the other exposed population, the "most probable"
levels of improvement in coping behavior might be in the order of 20-25
percent for the target group and 10-15 percent for the other exposed
population. Unfortunately, subjectively determined probabilities such
as these are not really confirmed by the evaluation data.

Table 7
RFD's Impact on Improved Coping Behavior
Degree of Coping

Behavior Improve- Probability That Stated Level of Improvement
ment _ Was Achieved
At Least Target —Others

1/72% .03 (.07)* .28 (.18)*
3% 15 (.13 10 (.12
10% .21 (.20 19 (.27
20% 19 (.12 .15 (.20
30% 12 (.13 .08 (.07
40% .08 (.1 .06 (.05;
50% .06 §.04 .04 (.03
70% .05 (.04 .04 (.03
80% .04 (.05 .04 (.05
80%+ 07 (.03 .05 (.00

*Data estimate of the evaluation team only, whereas data not in ( )
represent the weighted average of key project leaders and the eval-
uation team members.

Table 8 depicts the best "quesstimates" of project leaders
and the evaluation team concerning the proportion of persons materially
aided. While again subject to numerous criticisms concerning data
reliability, it is clear that those close to the project subjectively
judge that something between 15-25 percent of the target qroup and 5-15
percent of the other exposed population received such benefits in some
measure.
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Table 8
Proportion of Exposed Population Benefiting From RFD
Proportion of Persons Probability that Stated Percent of Exposed

Exposed to RFD Population Were Materially Aided
"Materially Aided" “Target Others
5% 17 (.30)* .36 (.62)*

15% .10 (.20 .14 (.16
25% .13 (.18 14 (.14
40% .20 (.23 17 (.04
60% .20 (.03 .10 §.04
80% .15 (.03 .08 (.00
80%+ .05 (.03 .01 (.00

*Data estimates of the evaluation team only, whereas data not in ( )
represent the weighted average of key project leaders and the evalu-
ation team.

On the basis of such information and other subjective impressions
as well as objective information, our rough conclusions are:

1. The marginal impact of the home visit program was such as
to double the effectiveness of RFD (in terms of both
improved coping behavior and proportion of population
materially aided).
2. Of some 3,000 persons in the “"other population" exposed to
RFD, something upwards to the equivalent of 50 families (ranging
to as many as 150 or more) benefited fully from RFD.

Table 9 represents an attempt to quantify, in annual dollar returns,
the effective value of improved coping behavior. On a weighted
average basis, per unit target group benefits appear to range from
$350-g450 annually, whereas the subjective value placed upon the

per unit value of improved coping behavior for the other exposed popu-
lation approximates $300-$380.

Finally, Table 10 reveals the degree to which project team
members and the evaluation team weighted the goals and overall per-
formance of RFD. Goal I ("create a viable TV-based multi-media
reusable program") and Goal II (involve a large number of under-
educated adults ...) appear to have received most emphasis. In
general terms, a significant disparity in the judgment of overall goal
achievement of "demonstrating the effectiveness of the integrated
program" exists, where the evaluation team tends to rate level of
achievement at about 40 percent compared to something 1ike a 70 percent
rating on the part of project staff.
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Table 9

Value Alternatives for Improving Coping Behavior

Appraised Subjectivistic $ Probability of Stated $ Levels
Value of Improved Coping Skill Target —_Other
$ 0-100 J7% J2%
$101 - 200 .20 .25
$301 - 500 .19 .19
$501 - 700 .10 .13
$900+ 1 .02

*Data estimates of the evaluation team and the key project leaders.

ERIC

Full Tt Provided by ERIC.
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Table 10

Overall Project Performance

(a) Goal Importance

Evaluation Team Project Leaders

Six Alternative Desired
Goals Rank Weight Weight Rank Weight

Goal
Goal
Goal
Goal
Goal
Goal
Goal
Goal

Goal

Goal
Goal

Goal

.37 .18
.20 13
12 .08
.08 .10
13 13
.10 17

1
11
Il
IV
v
Vi

I - Create a viable television based multi-media program
usable in similar situations in other parts of the country.

II - Involve large numbers of adults not now able or willing
to participate in ABE programs.

III - Assist in the development of skills that can lead
to new careers for home study aides and other staff
members .

IV - Demonstrate involvement of disadvantaged individuals
in the development and implementation of such a program.

V - Develop participant skills in the basic fields of
communication and computation while improving the
capability of the target audience to exercise citizen-
ship responsibilities.

VI - Develop participant skills from present proficiency
%owa;d efghth and twelfth grade equivalency achievement
evels.

.30
.28
.08
.07
17
.10

IO BN —
HLWOAHACIN —

(b) Overall Achievement

Degree of Success in Achieving Goal
of "Demonstrating effectiveness of
integrated television, home study,

home contact, and visit program for Probability that Stated
rural ABE students. _ Level Was Achieved

10% 1

30 12

50 .24

70 .31

90 .22

Su'd

©

ERIC
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0.50-

0.40-

0.30+

0.20-

0.10+

0.00

10

58

Project
Leaders

Evaluation // \

Team = ~a/
/

30 50 70 90 %

Degree of Overall Achievement

J48
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Some Comments on Individual Media Effectiveness

No evaluation of the home visit program can ignore the fact that
it involved incremental costs of $112,000 (or more than $2,400
per 46 final participants), some $98,000--or $2,100 per unit-- of which
represents variable expenditures. There is no way in which even break-
even cost effectiveness can be obtained unless variable expenditures
per unit can be covered. For the home visit program, potential
Bv = $4,600, Cv = $2,100, FC = $13,800, and Q = 46.

For the home visit program to be minimally effective at the margin,
it would require that the incremental gain in probable benefits (P)
increase to .46. That is, as a result of the home visit program alone,

it is necessary that the RFD project success ratio rise to almost
1 out of every 2 exposed persons.

P *°Bv>Cv
P - 4,600 = $2,100
P= .45

It does not appear reasonable to presume gains such as increased
success ratios up to almost 1 out of 2 families were forthcoming

at the margin from home visits; hence, it is difficult indeed to
justify the home visit portion of Project RFD. However, since one
cannot separate the "joint" product resultant from some combination
of TV, Materials, and Home Visits, about all that can be said is
that the burden of proof for Home Visits rests with that program and
its rather high unit costs relative to a nominal quantity base.

It should be kept in mind the Home Visit component was judged to
have had quite an effect on project impact with those it reached.
Also the costs of this component might be reduced considerably by
m?r? efficient use of home visitors or by such things as volunteer home
visitor.y.

Again considered separately, the cost-effectiveness of TV as
a media may represent a more economic operation. Assuming some 20,000
families were exposed to and benefited from no less than one program,
it would require only $1 per year per family in benefits spread over
? 20-year benefit 1ifetime to achieve a benefit/cost ratio equal to
3.

S
O~

Bv $11.
C=QqQ $8.6

= ].3

EC 349
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Alternatively, if only 1 out of 10 exposed families acquired annual
benefits equal to $20 per year and such families accure the
average costs of 10 exposed family units, each $1 in costs would
generate $2.67 in benefits.

Bv___ . $229.00 _ , (.

¢

A tempering aspect to this favorable ratio is that the assumption
of a five year 1ife for the materials is least tenable for television.

Similar conclusions apply to the material media, which include
action line as well as a large variety of written materials. Assuming
that simply 3,000 pieces of material were distributed at a total
cost of $256,000 or an average cost of $85, break-even cost-effectiveness
would require benefits of approximately $7.40 per year for each
material recipient, or some $15.00 annually if only one-half of
all recipients actually benefited (or if a minimum Bv/C = 2 was
stipulated and all recipients benefited.

In summary, RFD appears to have been a reasonably cost-effective
effort--in no small measure because (a) demand for such services is
substantial and (b) a relatively large number of persons were exposed
to RFD (excluding the Home Visit program). These conclusions depend,
however, upon the quantitative magnitudes used, and while much about
the data is admittedly difficult to pinpoint with accuracy and may even
be i11-defined, RFD does appear to have been a worthy research and
demonstration effort. This is not to say, however, that the greatest
possible efficiences were achieved. Much about the Home Visit program
was excessively costly relative to the potential benefits that could
have been generated; the reusable output from TV as a media may be
severely limited and if so, costs would have to be depreciated over
less than 5 years; and the topical and qualitative features of much of
the written materials could be improved upon.

Cus
¢
e

ERIC
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Recommendations

Our study of this project has suggested several recommendations of
varied specificity. Most of the recommendations are offered as points
worthy of consideration by people working in this area.

].

3.

5.

©

ERIC

Aruitoxt provided by Eic:

The staff of the Project RFD should be encouraged and supported
in continuing their work in this area. They have now developed
an expertise that should not be lost from lack of use.

Television and home study materials seem to have favorable
cost/effectiveness possibilities, but it is more difficult
to justify home visitors on a cost/effectiveness basis.

We would recommend that an educational type project should

be identified with and administered in a unit that has expertise
1n1the content and audience rather than a materials production
unit. A

Obviously, all components of a project should be ready when
needed. The experience of RFD points to the need for planning
sufficient lead time to insure that all components are ready.

Educational programs should be planned with the target
audience not for them.

Evaluation activities should be closely tied to the on-going
administration of the project so that they are kept relevant.
Furthermore, the evaluation should be planned so that it is

largely done in time for use in the dissemination activities.

Testing and other kinds of data gathering with adults are
problems. Unobtrusive measures should be used if possible.
Where direct data gathering is to be done, the project should
be straightforward and honest in its approach. It should

not do things it said it wouldn't do.

Educational activities are products to be marketed, and
sophisticated approaches to marketing them seem to be justified.

The integration of various educational media is easier said
than done. Experimentation is still needed in this area,
especially in difficult to control situations 1ike home study.



10. When using a home visitor approach it would seem that two
things might be considered to optimize effects.

(a) Select for the treatment those who are quite aware
of what is involved, and who have indicated an interest
in being involved based on their awareness, or

(b) Have a warm-up period in which the home visitor is abie
to establish the needed rapport before the rest of
the treatment is started. '

11. There is evidence to recommend that techniques like enrollment
and stated commitment are conducive to participation and per-
sistence by adults in educational programs.

‘ ‘\
.
o~

ERIC
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List of Recommended Project Materials for In-Depth Information.
Limited copies are available from the project. Items 1, 2, 3, and
6 will 1ikely be in ERIC.

1. RFD - The First Year - Provides descriptions of the planning
and the conceptualization of the project.

2. RFD - Rural Family Development - Second Year Report, June, 1971.
A good description of the operation of the project. Several
of the reports of the internal evaluators are included.

3. The RFD System - This report provides a good overview of
each component. Cost estimates are included.

4. Newsletters - A complete set of the newsletters publ{shed monthly
will provide a good overview of the project.

5. The Almanac - A copy of the almanac is useful reading in that
1t gives an idea of the content emphases of the project.

6. A third year report will be written. It will include
additional reports of the internal evaluators.

| 353
ERIC

Full Tt Provided by ERIC.
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INFORMATION AND REPORTING
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Information and Reporting

Throughout the three years of the RFD project a commitment

was steadfastly maintained to publish information about the
project. Publications were especiglly prepared for those

who have professional interests in the project. Through these
publications progress and development was reported on a con-

tinuing basis.

During the term of the project; 36 issues of the monthly RFD
Newsletter were published. Approximately 125,000 copics were
mailed to a list averaging 3,500 individuals. The Newsletter
was the primary vehicle for continuous information dissemina-
tion. It, in affect, became the chronicle of RFD. A number
of significant articles of general interest to educators of
adults appeared in the Newsletter. Several have been selected
for reproduction in this report and are to be found on pages

1 through 17.

At the conclusion of the first and second years of operation,
annual reports summarizing the years activities were published.

This is the third and last of that series.

Another major summary publication was entitled The RFD System

and was designed as a basic manual to assist in the replication
of the several components of the project. In addition to

general how-to-do-it information, The RFD System contained

recommendations for implementation based upon evaluation

data.
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A number of highly Specialized.publications and interim
reports were prepared by the project, each dealing with a
particular segment. In addition, samples of promotional and
participant learning materials and evaluation instruments

were provided upon request.

RFD, during its first year, built an exhibit display. (See
photograph, page 48, It was used initially at the county
fairs in the four county field test area during the summer
of 1970 as a means of informing the public of the coming
availability of the program and encouraging participation

in its mass media components. It was later adapted and used
as an exhibit at annual conventions of the following profes-

sional organizations:

October 25-30, 1970 Adult Education Association of the

Atlanta, Georgia U.S.A. and National Association for
Public Continuing Adult Education

March 28-31, 1971 North Central Association of Colleges

Chicago, Illinois and Secondary Schools

April 22-29, 1971 Wisconsin Adult Education Association

Lake Delton, Wisconsin

May 12-14, 1971 Adult Education Association of the

Chicago, Illinois U.S.A. Commission on Adult Basic

Education, Conference of 100+
June 13-16, 1971 Central Educational Television Network
Milwaukee, Wisconsin
During the months of May and June, 1972, RFD held a series of
ten regional workshops; one in each of the Department of Health,
Education and Welfare regions. Approximately 8,000 individuals
in the field of adult education, higher education, university

extention, educational media, health and social services and
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related professions were invited.
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Each workshop included an evening session the first day followed
by a full day. Although the agenda was kept flexible to better
meet the needs of those participating, it did tend to follow

a general pattern. The evening session was devoted to an
introduction to the design of the project and included the

showing of a specially prepared 16mm film followed by discussion.

Q . 3b7
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The morning of the second day was devoted primarily to a
discussion of the rationale for project design and specifics
of implementation based somewhat on written statements of
expectations solicited from the participants the previous
evening. Most of the discussion during the afternoon of the
second day was concerned with findings of the evaluational

aspects of the project.

The Kropp Verner scale for evaluation of the worth of confer-
ences as perceived by participants was administered at the
conclusion of each workshop. (see page 288.) The scale con-
sists of a series of 20 weighted items in rank order. Parti-
cipants were asked to rate the workshop by selecting those
items which most closely represented their feelings. The
highest possible rating is 1.13; the lowest 10.89. A total of
236 (59.3%) individuals out of 398 attending the workshops
returned questionnaires. The mean score was 4.13 and the

standard deviation was 1.49.

The mean of 4.13 lies approximately slightly below "It solved
some problems for me." Means for each regional workshop are
given below.

Mean Scores for Workshop evaluations

Region Mean
I 4.03
II 3.73
111 3.88
1V 4,27
\ 4,40
VI 2.3;
VII .
VIII 4,54
IX 4.69
X 4,24

ARK
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A NATIONAL ADULT BASIC EDUCATION DEMONSTRATION PROJECT

RURAL FAMILY
DEVELOPMENT PARTICIPANT OPINIONNAIRE

Now that this conference has drawn to a cioss, we are certain that you have some feelings as to the vaiue or
worth of the program to you. It will be very heipful if you will share these feelings with the planners 50 as
to enable them to plan future conferences that will Mitter meet the needs of participants.

We will appreciate it if you will select from all the statements listed below only those that describe most
accurately your feslings of the overall value and worthwhileness of the total program. Pleass read all the
statements first. Then, place a check in the boxes to the left of all the statements which accurately express
your feelings.

[ 1t was one of the most rewarding experiences | have ever hed.
(J Exactly what | wanted,

(J 1 hope we can have ancther ons in the nusr future.

(3 1t provided the kind of experience that | can apply to my own situation.
[ 1t hetped me personatly.

(O 1t solved some problems for me.

(] | think it served its purpose.

(] 1t has some merits,

(O 1t was fair,

{C] 1t was neither very good nor very poor.

(3 1 was mildly dissppointed.

{7 it was not exactly what | needed.

(] 1t was too general.

] ¥ am not taking any new ideas away.

(] 1t didn’t hold my interast.

(3 1t was much too superficial.

[ 1 teave dissatistied.

(7 1t was very poorly pianned.

(] 1 didn’t learn & thing.

[(] 1t was s compiete weste of tims,

UNIVERSITY EXTENSION P. Q. Box 5421
Q Madison, Wisconsin 53708
EMC Tne University of Wisconsin Phone (808) 263-2121
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